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Message from Editor

It is my pleasure to present the Journal of Sinology, Volume 20, No. 1
(June 2026). This issue reflects the diversity and growing interdisciplinarity of
Chinese studies, bringing together research on language, education, culture, and
international engagement.

The articles in this issue explore key topics in Chinese language teaching
and applied linguistics, including language learning, specialized vocabulary,
grammar acquisition, writing anxiety, and Chinese—Thai semantic studies. They
also examine the impact of digital technology through research on Al-assisted
translation and the professional development of Chinese language teachers in
Thailand. This volume further highlights the cultural dimensions of Sinology with
studies on the translation of Thai food names into Chinese, Dongba painting,
Wuding Yi cultural heritage, and foreign language education in the context of the
Belt and Road Initiative. Together, these contributions demonstrate the close
connections between language, culture, and contemporary society.

On behalf of the editorial board, I sincerely thank our authors, reviewers,
and readers for their continued support. We hope this issue will promote scholarly
exchange and contribute to the advancement of Chinese studies in Thailand and
beyond.
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CRITICAL THINKING OF CFL LEARNERS AND ITS
RELATIONSHIP WITH ACADEMIC PERFORMANCE
IN A CHINESE PHILOSOPHY COURSE

Caijun Lin'
School of Sinology, Mae Fah Luang University, Chiang Rai 57100 Thailand

ARTICLE INFO ABSTRACT

) Critical thinking is an influential factor in the development of foreign
Received: 26-Sep-25 - . . .\
language proficiency. However, research specifically targeting the critical

thinking of Chinese as a Foreign Language (CFL) learners are currently

lacking. To explore the status quo of critical thinking among CFL

Revised: 31-Oct-25

Accepted: 08-Jan-26 learners and its relationship with their academic performance, this study
surveyed 229 third-year undergraduate students from a university in
Northern Thailand. Employing a questionnaire-based research
methodology, the study investigated the students’ current level of critical
thinking and its correlation with their achievement in a Chinese
philosophy course. The main findings are as follows: 1) The critical
thinking of the participants was generally at an intermediate level.
Potential constraints on the development of these abilities may include a
lack of training and practice in critical reflection, as well as factors like

Keywords:

critical thinking,; . . . . . L. .
CFL learners: lower proficiency in Chinese and insufficient cognitive maturity. 2) A

academic performance; moderate positive correlation was found between the participants’ critical

Chinese Philosophy course thinking and their academic performance in the Chinese philosophy
course. Furthermore, Critical thinking has a significant positive predictive
effect on their academic performance. This study broadens the scope and
contextual boundaries of critical thinking research, thereby enriching its
theoretical implications within cross-linguistic and cross-cultural
contexts. Furthermore, it provides empirical evidence and pedagogical
insights for developing the critical thinking of CFL learners in the
specific setting of Chinese philosophy courses.

! Assistant Professor, Chinese Language and Culture major. E-mail: caijun.lin@mfu.ac.th
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1.5l &

B # et /1 (critical thinking) =X FE41FHRZ R EGIFM o —F B 47 5
(Facione, 2011) . EEANMRENHELZEABCERES 21 HANRLFHZN
Kbz —, NERCXIMEHFFANGEEN S 2 XxE Ma & Liu, 2025) . &
HUHSNMER AR BN LA EZ T, BHEHNGBEHAIMEES, BEHMERILRE
WEEF £ T E 5 % TH R B IE (Ghorbandordinejad & Nourizade,2015; Afshar
& Movassagh, 2017; Heidari, 2020; Liang & Fung, 2021) . £ # SZil#t % © & H,
Bkt h 5%V REFEFSEMA (Fong et al., 2017) . &, AEHARETERE
THEEEAIIE_EFIZNEHREANFR, MERE _EHZBHERAANFT RN
BAD K.

FB, BEENELEEXURTEATTRRALCETZ—, REEHENE
B E MR ITEE AR R & (Shen & Gao, 2015) , EIHFAR EEHITHEE
Brat i, FEFETRRBEIGE RGNV H, MAKIARHRS 5 XHERR
BN RGHR RN T, HTIEFIERREANTE, REFHETLEEN
BRI E %, LB IR AT 4 R AT I AR IR

W& EERMCHARRA, “—H 87 WA, HRBLZWEREGA
RAABENXE, JIENAB LB X2, AW, B wkLIE T4 78 E A4
EEI HWERR WA LT R, XBLTFNTHXEIMEF T B NEES
B, NTIHHEAFIETBRAIANLE. FEHEAREETIEAN2THEHN “21
HawE2AZE” RPANEZER, JIBCRZES ZAIME, CERNARRF X
HEREEFERNEAZF (Zhang & Wu, 2024) .

£TraARFEEIAR, I BFREZHEEN A ALHIHURRE, &
AREUFEREARENERREAENRARNE, RANSHENR AT &, FE
ERHEANARE R R, ARTHEEFETFRFVARSEH KRR FEAR KK
HM R A SR S R E T B LR R R 1 B U R IRAR 2 AR S oK R 25Xk
ZH. FINEAREGRXERTAETEXMERERERGRAF LN EHEN,
FRREEEF W RGH X AREHFET.

2. XEAE R

2.1 BRERANABEN &

BHGENZE— I MAREETNMA. SHESXHUMTTE KT, TEHARE
BRI E N AR (Ma & Liu, 2018) . Paul & Elder (2008) #Hi, MAJSR _E
H, BB ENEYEREZH2ER B G RH— M E%ES. Facione (2011)
HRBHBEAMEXSHAN, B, flilh, BEEENENREN L2 L BRAZC
A5, B E#EREE (critical thinking skills) FfrE M (critical thinking
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disposition) . RN &AM EERA. 2. LR, Bk, E&. THEHEX
REAT, BEAEEHEATERNAMIIN KNG R, EF BHH I L B w1,
NMTTRE. EE. BR. FF. TRMEEFEM. WENRARAY, EHLEHN
ZRBAITRHMEAER, WA EXFERLEHEENT.

HTMESNEFIENEHGES, BWARANELDLLIL 20 £F (Wen et al.,
2009) . HF, mAERLE#EKEEE X (California critical thinking skills
test, CCTST) &5 B # #fl i 9] % (California critical thinking disposition
inventory, CCTDI) R H = X (CCTDI-CV) EBANE¥ ARERA KA ZWE L, 3
GREES LA RNGEESHERE (Wen et al., 2009; Ma et al., 2023) .

Facione (2011) #Z 4, IV EHM E ] 68 2 A MR EMM L5k > BHEHR
BE, AWT#RA B /7, HEHMANITET £—EBE F RBEEHE N, HAFTH
KR SO FIAE R T B R 2 R RN & X R FH AR

2.2 RFREA 5 5 X IR R

MER TRA T RFR N 5T KB AR A AE, Simon (1979) £ HA X
EEm T % (information processing theory) YWt Fi5H, BETEZE AWM
MAGRATWMINIE, BEmEHFNIERLTHERF AR, TG RLHFTHN.
i, #E, Z6. aX—3BEF, AMMARFPRT BEZERX, XFHNTERNRK
BARGHEA . AACEFTNERNIER AERENENERGIRZRET
BHERE, mibE N, GEREMIER AR ITEHEE NS EFIRBMARRRET R
EWERRE, WERT EHNGEESFI] PN NE,

EEB AN EF VRGN ERAE A ELIIHR T E, AEXLIEHRT —%EH, B
W EF IV REETEFTMARXZR, Fong et al. (2017) #itxf 23 TSLIEHF % 89
TAMAI, BHEEHEEERMAAEFIREEFEREML, BEKPFI RE
AR E THE MG, ELRFERAHRET, TRE/INF 4 (Liang & Fung, 2021) .
P A (Ma et al., 2023; Ma & Liu, 2025) , &£ A%¥ 4 (Stupnisky et al.,
2008; Afshar et al., 2014) 5#F 5% 4 (D’ Alessio et al., 2019) , ¥&F% —%
i, B E s h £ mEN RN EEZTNE F. KHHEEEENEN—FFH LA
Felf, MFEIHWmIREN., BRIBEFARIAHEARBREAR.

BREHEAENEFITNEALSEERIATE, EEFIHE, BARAR
—SERT BB E R E T AN RIERL. ARXKH, BREINRAGEE
R#¥ 3 ZWINEEHE (Gao & Wen, 2017) . [HiZFE M (Heidari, 2020) FnoiEk
ik (Yin & Jin, 2022) £ rEH &I . RHH, B#eH T UEEF S FhEERFE L
B, REEXRFIHEEE ML, i ERENEF NI E, BREGEIBRNFIH
FERGEFHpNEREN., HFEEEE, FUEBBEIFHETF Y,
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EREBGEERFEMmAF LRGN TR T L, TEARSEHRGES EHM
WFEEEFY R FIERZRFELSHE . Wan & Cheng (2019) K I, B A
XH RGN LE, EEHRMEANEHAEE; T Ren et al. (20200 NHH, &
HFXHFVREHAERRAER, EERBHARNTHEA. X—ERETEA, FIFH
BT AHRNANEKBTHEAT, EXENAERRLSE. SINSERHEAN AT, #
T2, BN AmRs 5EE RS £ EZwWINEF S R

SRAEAHRT, TURNFHNL &G ZEEEA T F L KGO RBEA, FMN
TRFINEAEERRELRIET —FWEEEXE. KT, AEHARMELAET
TREZE. 5%, NARNERE, SEARRETHEREEFIF, HHUX
BEEANEFIZNZUERARTIANEZ, CEGZEREXNEHETRE (WAE
TERREFIBRE) PRARFEE. LR, NAXABERE, AWML ULKR
WA AT REE, TRD R o BRHFH GG BHGE EF R 5 81 B AEF AL,
MZHFRFWRENA TS &E, NFERAARE, SEARAREETE 6 KA
REFVERA, ROFEFERE (WHF, TR FRFEAWERNLF . @il
AR, KERFRAALEELEXWERET, SaFH0E, RAETEHED . BHM
MEFN KGR RARRLERNG . AT AN KB AIEF T HER
HEA TR TABZA RN, AARUURETIEAMEHREN R, FAELEHE
NZIRREEFETFRE - XUERRENF L REHHE KK

3. FrR T

1R EEE B

ARRGEFEREFREREEAIEFIZERBREANIRER A, HAFRITELEF
EHFRFVRENAR, BEEEESHFITUTHAAA:

1) A& BB 1R N SN E 2 3] 3 B9 B RE ) TR a7 2

2) REREFRAIFEFIAZNEBRRAGEFEGTFRF W RFRRWF?

3.2 AEXMREHATR

ERENRWER AT, AFARXKXAENBEH TR, HEEBLTFXSREE S
REGRETXME W =FRARELZKT 266 HEEFE, HkUKEYFENE
FFE, RAKR 229 AKEE. KERER, FAEXREBAGRTE (FEXF
E¥x) 2—TTREW “FETF” #o. 2ITREH 3 ¥, EAREFIENT
B AL AR AT 5 3 HF 4 R e

ERRTETE, ARXKXANZRENE. AREAEZELS AT RS F—
WA ZRE WD AEARGER; 880 KA F U9 i A A A T8 5 1 = & ke
FRMATEZLREFNEHELRN., AEXRAEREARR, BEFTK. 260, A%
e, BHEfR. HFQ0, NERRECNEE, £TAHRZARAEREEW, K
FRNEEROELANEEL 10 MTE PR T 5EFRZBEHUERTEFTNE L E
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%5 ATE, BIE 35 MIEEAAMT, K, EmAE 17#, REAH 18#, XA
FRREARER, BEMN “EELERE” B “EFFERER” . KHE Lefcourt (1981) 3¢
ZRFEARERNKGTE, EARRET, HEFTHET 4.20 A5EEE, N T
3.00 1 4.08 Z Bl A P& E, ETHRKT 2.88 HEKELE. W4, H T #HRAA
T e, AT ESHNEEF (XBFH) BET ZABEANENFEFEZHRILT,
AHE 5 B K R 45 WK B 4R | B & B9 Cronbach’ s alpha %A 0.774, E 3 E # KMO
KA TME Y 0.730, Bartlett BT W p A 0.000, X kA ZELEMEE RN
EREEEREMRBRAEN,

3.3 ZE|HKUE LS4

Bl EEE LA IELT 2024 FFF —FHEF 5 — A (24-28 Feb, 2025) #4T
B, WENZREFCERTHFTEXTRZFETFHLINFY (MFFHPFFETZ,
EHFHFPEXY)  APREGINTXREMEFRA O LHE, WERT HLX
REMEE. AL RILHEENLA, BEXZAFREE LT AN, EREFE
BRRHAR SR, FHER T XREFRAENENSGHER, ANETHEAREGELE
Ko

RARFAXRANFETFRFIVLRGEANZEXREFFI (FEXFEEF) X
TEVRERABHFETZFHIANERRSE, €F —KNERFZ S FE KA.
Ha, M ks 58 F RE#HS 405 A 50 44 100 4. FE, AHEARE %, 254
wHEA  (20/40 4 . AW (15/25 4) . @A (10/25 4D . BE R KA
(5/10 4 . MIAMABAEAEHLZME TG FRHER . BEM5NFNEE,
A X BT B AN E E, I S F R R G AR R % 5 —
WA, B4 T ZRFICIT. BFE. #A. 2. REFE A8 70T,
BB A X 2 T R B SR IR Y 3 3] A

EHREINMTE, AFREAGLLRERTERSEH AN AGEEWEE, XA
SPSS23 #H AT BB RN ERERE, BRNKEHTHERES T4, ERELH.
AU EHEEEE T AT, HXERFHITENLL Cohen (1988) 48X I &5
DESEB AR E: 0.0< | r|<0.09=FAHx. 0.1< | r|<0.3=fKMEx. 0.3< | r|<0.5=
MK, 0.5< | r | <1.0=2FAH*,

4. R 5t

4.1 ZREBERBHFEA IR

HT AEFEIEAREBHGE ARNIR, KFATERBITHABUES T 04T, 4
A% 1.
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R 1RREBBEARREG SR

B ¥ PR E
KEZR 3.56 0. 58
BT 4. 39 0. 61
AT BE AT 3. 69 1.45
RGN 3.98 0. 87
B#afE 3. 64 0.91
SNy 4. 06 0.71
N F R 3. 36 1.08
At 3.81 0.91

k1 BF, SRFEHENNEHMEN 3.8, ATHEFAF. ZWHH, NEAKEK
F, XRFCAEET —RWEHES, EERLEFTATE.

X— R R —EARE FEIET Kuhn (1999) * T E#EEE & BAK B 209 4
55BN E. RREHHETFINENFIH, THOREESFUEHESIC
2R E, MEHENEMAFNEE S W AKITE. FAMRE, ITHHITERANE
Z, XRHTBHEEA W —F KX E, Ft Wen et al. (2010) Frigd, HEE¥
MRS, B, CLEERERATRENAI NN, EXERLTZNGE SRS
M. HE, ITNHENRETSRARRE. REFLBERARERGTELERS
MENS, EERE D>, BHEES AFHRS, BHGEINENZEARER. &P
%R, YREUEREREBBLTFRRABETFZXR BN T FHAIINE,
BEkatwm A xmilEMBERBAEHEAETRINEME A%, ERDAN
SENUEEIT R AR FIRNT ¥ BA, R E ML L.

Mok, X—ZHF AL Gokhale (1995) # Hi#y “PrfE M > B Rl (R 4t B H A7
W RAET . HHEHEANNTY RAFES, TRERETEABRKENET A
EWMUEN AR ENBFAEFESME, RERTE, ARRERETT BHM
BEBHMABRA R ERN ZRFNIEFI UK RAE, XTERLBERIHGE T
RILE| BT ERE Z—,

4.2 ZRERERNLEEZZR

HEHEFHNHESH (one-way repeated measures ANOVA) &R LI, &HEZ
I EE R FEELEZR (F=0.709,p=0.645>0.05) . EEXMER ML EH, £4EF
AAZ MM FEREZR, XWAXAENITEEHR A EEEEEKT LUK
WHZ B AAR S, EHEENEIAARFTARE TR THMEE. A, A&
GENHENEEEE, P NER Mo % ERTSE S RERAAE,

EREkE, ELHEET, XRENBEAARKTFEALLANAERRG AL TES
AP (M=4.39,8D=0.61) . XRHAXREEBNHAR. FELEH, EALBRI=H
BAERL, BEEXAENNEfELHESE, iy, ZTEZXAMZBANER
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BAN, KEHZXRZFEBRATHE LRI -, XEI/MEF I F RN L.
RERE, BAAAN, ZIREXREFRALEFEREIHF N LZ T XUHELHEAZ
EHEEVER, FRSGEXARRERE R, TIRFEE 2ERE T F i f B ALK
R, XML TXNELELEEWNZEATH TRAMANINELF M (Bialystok,
2011) , T ¥ SO AT IR A Ao 3E A7 B 5 SR T REAR A (T2 BE 2 PR BB & 0T A M,
MAcBZEREEHERITFHELR (Deardorff, 2006) .

A, TRENNERAEATER LAY REKAELAT Y% RET AT
(M=3.36,SD=1.08) , HANAEZRK AL E, XEH, TREEEHIEF, B
X DL BEAT B L A T F 45 AR, R RE E 2 R BN IR R AR E L (Halpern, 2014)
e, REREHE, XYBESXREMEXNHRTERNEG/MEATH X, Wen et al.
(2010) &, EFZUHFAFCHHFERT, FEIRTEIHFRAAM R H
AR RBRERE, MBZEHREMMT BTN, T s R T REEFTELF
RAFIIRF, ELRBTHRNMESIRAANLE, W8 EL RN EFH R
B OHAN . B, 2HZRFEEFEANOERTFEFARAERN, THENESHEANR
FMEURAE AN EEIRE, XTHEFBEMNETNHEMARE LA AN, EM
\ TR A AR &, TARFTHT AN FLEATFRE (Cummins, 1979) o F N,
WHRAESRTGRZIRE ERENRANEEFRAREZ —,

FERHWE, AHRNEHETAEAA, AER T ZRFHELIFHAFE SN
RAEKTFHEZEIN LN BRI N TR RS, REFENEFRLI T EK
P, ExX—#EBAMY RS ELTAFEINA Y, FLEFFELER LT EH*—
FRENTE, KRFARTULTERERRLBEER, £4EHZHER, #H—F
KRR mEERANEE,

4.3 FRFLVEREATFHZIREZBHEED

B — LR T LA, BHERBELTVEXEE XTI T RENBERENER L
FEELEER (1=—0.088,df=68,p=0.930>0.05) . [, HMEEZE&FEL
PAE %K R (r=0.011,p=0.930>0.05) . XEHFEALWHNFIHA XD ETHF I H
MBS, XSREMFZTLAGHAEZHEHREINEERNZ. X—HRERS
Abrami et al. (2015) A[EF W ryF 3] &£ B#HE A NR TR LH LFEFWH
RE®—K., ZEROTHT Halpern (2014) %X TEBMEAWERFERBTELA
BERE, MERBTHFIBFREEAR R FEIZHRTEBRLN G TN L

Ao, RRAREN, BRIEKTFHZIRE N EHE AL TEAFHZIK
# (t=2.549,df=68,p=0.027<0.05) , EH HF Z B FEE Z W EHE X X F
(r=0.241,p=0.013<0.05) . X— 4R KW, B N SEHENZAFEZTT LT
xR, BEATHE, B#EEHEIAERL, X—4XHE5 Wang & Liu (2017) . Xu et
al. (2023) FWHAALERL—FK. REREH, Wang & Liu (2017) FHARIEH, KEHHX
EATFEXI HEG TR R LB LNEETE, MERKTFHFIEZTHELELE —E
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WEERES, EaTESRARE, CUFHHELGCNEERER, RE
Sweller (1994) 5 Paas et al. (2003) WA AMEL, X—2R T ANNBEES
TAEREEE: MRAFIFEHTERELN, FREABNSKBEHRTIES MO,
SHATEBRENTELR, MafFIEREs 0 BERE, ¥ KT LT
BHENRBEATEERNERES. B, B A ENEREFANEEHREL
KHEN, TREBENBUREN KRB ELS . ERERNR, KHRPHKTF
¥ HF b EL 65, 1% BERIEE AP RETATRRS T BB ANt —FRA,
LARERISFETFRFLRENLR

TREWEFEAURFETFRRANESHESBERN P EXH AT 0.05, &
#RIE A 4 f (normal distribution) , H UM FATH X A X A & RE A X 2 ¥
(Pearson correlation coefficient) #HATH X MHARK .,

® 2 BB ¥ e R B A R A R AR

Ree A 2 R S

g A Pearson Correlation 1 .338™

Sig. (2-tailed) .000

N 229 229

# b RS Pearson Correlation 338™* 1
Sig. (2-tailed) .000

N 229 229

** 70 0.01KFLEEZE (NEKLE) .

k2 8%, BHEAEFLRGEHEXERLETRE R A r=0.338 (N=229,
p=0.000<0.01) . XEAXREWEHEN EFLRGEXTN X EZEAFEFTFEE
&AM TEAHRKXR, ZARAZINNR Fong et al. (2017) FTEHM Z HEZIEM R E X
REABGENEFVREFAEFERMAL —MAERZIIAREY 4. XRABEFHL
EEMTET, BRI SFLRGHARAET — Wi tmERE, FR#*—F
BAET B AEN TN E B F L G E E(ER .

AT H#—FHFEZXREE RN GEFETFRFULRGHRFTERR, RIHEE
mENEAELZE, WFELRSGEAFAZEHTHLEKEE TS H (simple linear
regression analysis) .

Kx3IBHEAEANEF W RFGEMEE TS NER
ERELRHK R R H

t R? F
B AR Beta
¥ 17.555  13.957 - 1. 258 .
0.114 29. 27
Bk H 19.629 3.634 0. 338 5. 405"

** 7 0.0l KFLEZE (NEK) .
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Hx 3 m, EHEANFETFRFVLRSG B AL ZE N E @M E A
(R2=0. 114, F=29.27, p<0.01) . #A R FHEN 0.114, XRTZRFHWEHGE N
HUBBEELFETFRFVY ARG ILAANTHER, EXEAH#T F RRE LI, #
MAERT F % (F=29.27,P=0.000<0.01) , XHHZREFNEHREN—F L+
B &R F G e, HEALNR N Flg%=17. 555+0. 114* B H gL 77 .
EHERE T EI VT R A 0.338 (t=5.405,P=0.000<0.01) , X E%#EHZRFEHEAH
2N EFETFRFVRGFARENERT M AR, H—FIELT, B
R, RETFRETHFLRIAME,

%% £ 5 Heidari (2020) X Liang & Fung (2021) &#F % &3 —%, *xHEH
RAEAEMIANRE R, SFIRREARENEREER. B, AARERLH
Ren et al. (2020) . Ma et al. (2023) & Ma & Liu (2025) #& HH7 “ B é
BEFME T k" WO E, #5 Simon (1979) * T & m TE BB ZAESL, B
NI RNFVERAEFEERHIERN. BARTE, EHENENFIHFERE RN
BHEBEESHAMREEFTEHEESRY, B EARMERFIRRITFRETHER
MAEELAR, NTBREETRS. WA, AARLTLIA, FULREFHZIRE L
BB, 2N, RAGCAEFFTFOEFEELHRINEM, TAILERTFEE
HHEAR*TFFIERERLANBECER, L, BRI RZEFAREF
VYERAWEZTMNEF, WAHI/IEHFFERZRERNLERERMET ZIEKRE.

5. 5 5B

AFRUFRERXEERASIEFIENNE, FRETT L BRI WERAF,
BUREREREEYETFRFLYERGZEAN K R AR LI, TAEFHEHFE
BREHATHEAT, CAE RO 5RERLD, B RLE G0 T %6 K H
g EEE L E Ul BN G S EEA R, KB AT 5 A s &2 E A & 47 a
ERFLBEREHRENRUZERAALHFAGERER, ELRF TV ARAATEEF
B ERBR AN K. ZERT REXEENIIEF T F B ZRAIRE F
NAER, RABFRAIENTRAEN I RATRN BN R AN EREREE.
RAMKNE &, BERFERFTRELEERTEHEARET HHEREE.

A, ARRAERI, ZRENEHENEELFETFRNFIY ARG EDZF TS
BEMEMARR, EXEFVERGERTEFHIERBNIER. kA, BBHENT
WESMNEFAZEFTEMEMPEMENAE, LERHFL RGN RETINELE.
B 1mmFrIx G Rot, BREESHARBFTEARS, EHERE N
ERTETFRETWHEABRSSERLAR, NTIBBERRAFLEAS. ZAAR
T RFEANFEAGTNNFE RN FY KGN EED W, A FXFTEEWIER
TR AEANE A SNEF T FIR P E R M, HINEF T PR R R R AT B8 2L .
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ERFERI A TE AR R BB ER, LR R R ETE
HIES T4 EEFREBRANEARG T SERE ST BT

B, RETRERTRZENRT B HW BRI ERFRT, EXARERIT
EHRAFABEFENBARRAR T EMERUERAFEARERGINEFIENE
WS BUTFHMAREREUCHFARUERNETIXCURFERFT, MWERX
REEFR XM RAFHERILA . BT bR, £5E 56 FEHFRIT, 4
AATENREZRNFINRE, NTRAFIFEHFETSFLAEIRER T
A, BREG ERFANGREPMATER, M IHERE, ZHBEMY R4
FEAARETRL—. flw, EFETFRERERFAIRENTL2TEF A “R
EEE” YURRE” “BRAIBF” FEE, BUFENIRRLNEN. AH, £
TXREEFETFREATURTA P ONRFREF, RZ B TR ANS. Bl
BTN REHRFEX, MEUFEANFOHNRELES, REXRE, RESGITERNZE,
FHFERLFIAST, AHEF. RERBEFFTAFSZHEESRABRHERS.

HR, £ETHEFRAERBEAXRETHNERE, RTEZAFIZHERESD
o, ZENESREANERRLGNENIERA, ENEFH AR EE 0T F
R, MARPETWANGEHRUN G RFER. UEFRAI—BERT—XU
BRE-ZWEENER, WEURREAKR, AgHE, BREABNEFER, HFT
MEEET SRENRN RS, BLECEH, BREMEGRR G, FHFEEE
R BB AWES T, AT ESRMEIT “RrNEHAR” “BIEFHEHE
BT “RBUSEFMGNENT F, EFERCHXBERNEAIHTE, NTE
EEHERENNETREIARI L.

AR, AnEEFsIERS TIRAEBFEANET, ARARLAEFTETFRE T
Gl NI, DNATE 55 XURRENFEFIER, LFIEFER KR,
WL SR FHBERTN A, 2EFIREEMIERLER, XBHREFEESL T
AR FRBERLY, NTRAEHEGETSECUERS .

wfE, ETHIFXRREXHEL, NI AN S5 6t EFESTHNIR.
RN R ERBT RGN RRENEZRAER, EHFF, HFLRHG] FHREHA
EZAEAMINE, FeFIHLAREBHRB GBI FER . Flm, £FET ¥R,
BRI F I F R TFRRARIXUERET R, FIFUNF2ETIEE
HATEEMRE, TWaERBREE.

WK, ARRCFEAEELRE AR EFRE T EAE, KHREAXAT EEH 5
BELNERMETFERX —EMR R T &, TRENE6FKEHREFRER KT
FEHATEREZROER, TARAERBREAEAAFTEZRENEHE), MALEER
MR ER G S EZLRHE; ERARCESARETEH, AAXAKERLX —ER
WEIHEAZAE, ERRERNAEKERTR, TAFELREAREARIL, KK
FRAUT AEFACE, XABMERUBE W K77 ik, FTATHREXEAM LW
BHEANIRREENE —ETRIOMEREF N R ® e R AERANE . FA,
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AR AFEXAM, EFEXH AL TR, R fr @ i 234 7 E
BAEwRESSE, i, ZFe W REXBNEZEINEREN SRS 2T M,

2. X H W

AFF NI A F & (www. xiaohongshu. com) FREFRFEAM R EILHES, TR
RuoN, WEFRERBEEZLHIEF L, WLk, TLELERRRELR, Bk
AR TRMEARKENEN, AP TERERBXELLHECERR, FREH
ik s PE L 2R A KT, B, AR RE AL RWERE R TR, HR
o 2 [E ik 5 X E £ R 4 R B9 1R 7 R

3. X &R

TR B R A KA R AR I OB AR R A £, Yuan (2020) 3 (RIX
T e MRIER D BT B IR IS B A b ik i R SR HE I S AT A R K IR o SUE K 1A
LCULHEE%, 8% HEWERAFREN T & TE S & P F 43 4 3
CHEEILT R, Qiu (2020) * (GRFEIEY GRFXE (WEE) ) (RELoEx
RRE (BER) ) ZARHEMH#TELNT, LAZAZMAWHLFERLCEA. 2R
HILEM ALY, AHLERAEX T ETEEFF A, Liao (2020) X (RFERXIE) (RiE
RIE (MER) ) AXHOEHERRE (BFERB) ) ZAKEMBATHELHT, LA =K
EMBFAERLEREA. $REALESAAHE. ALEAERAFETEFHA. Xu et
al. (2021) BT E R AAAAA B F X SURMENEA & &, POE R i R
FEARALEE LS HLG, B AANEALSL ATERAL, SRXKTEERK.
Liao (2022) *f (KEFIEY HM AL HTHR, KABMNEREALETALTE
F,FHERA; WILHEE AT EA A S T+ R BB WX HTEI.
Huang (2025) *¢ A BA M8 € 09 ik i o XEM #ATHILONE LN, &% REERR
VETENE & b A 50%; TEICEFE KM T 6%, HFERFENBENENEZETRK.

SR, mEIIEERLCHAREESE S T DOEREHM, BERKRERY
B—, BRERENARBRNIEN. Bal, ATHREIIEERLCHELCHREER YA
PR o 3 X AR XA R A LRI AT 20, jrir KB RICHE AN KRS, EH
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WL ERAMERR S . ARHTTHLLE & 34 IE 18 5k W9 A8 2 77 ik DL ROk i IX 7 171 E B
B RAR, BT e A E AR X TR R

4. AR F %

KRNI EFELAANRERBEREEILXAR, FRAGKEN ST
B, BENFRIHFERBHEANRF RS ALK, ARFTEZ TR ERNEESTFH
%, A EERENEENERFREANER.

4.1 ERFIE

ABARRETNIFHETFELEEHTNKFEREKXEIL, LEEDF KR EREH N
K, IR KA A RN 2023 £ 2 A 16 HZE| 2025 4 11 A3 H., EHEF
EXEF, AHAR “FEH + X8 (AR ERBF L, RAKXEER 755 FH%
B,

4.2 RITE

FEAFRF, HWEIEHN, &£ HanlP TEEMERNFRSELALE T, FEE
“RIEBH” R HTHOMERITAE, &8 HanlP TRAHTERSH, TEZH
TAREMNRER, ZERETZTAAEDFREIEREFEHRT HE M7 E.

4.3 BERBA

/NT A B iR R
y HanlP TE&%

EH | AT

v
RS
S S R

TR \‘ R iE %
R ¥ % %Iy HE
it v L% R
RiEF & # ki
RiEH &
* B £ Bl it
AERA RiE
v A Thi
it
RiE %

B 1B AaER
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5. AR&ER

ERREEANEERBET R, ALE. T LALRRREREFAEL, Bl
SAMLEFERANRE L) BT, WAT RERETEERE, AHERLTH
ARG, FREREESNOHS: $— 00 EERERETR, £24
SHEERBTEL AR, FEHSHRERERELLALE, $EHH 0 EERk
e LB AR A

5.1 RERBERXEF R

A 5 I AT A B iR PO B R E R R FIELA I, B R DO IE R E R R
FlF kA 488,173, WFFMEA 2,032 f. AF M & B k7 E X T4
ERIATHE CERFXHEFXKFELSTE) (Ministry of Education of
China and the State Language Commission, 2021) (&M (ZEFZirE) ) N F %
K, —HHF 296 4, G 14.57%; ZHRF 295 4, HH14.52%; ZHRF
295 A, EH14.52%; TIHRRF 2714, HH13.34 %; EHAXF 217 4, i
10. 68 %; ~FAXF 191 A, HH 9.40 % £ EALXF I 356 A, &b 17.52 %;
MARF 111 A, EHH5.46 %,

& 1 4 5 Ak i POFE X F 67 F 87 50 F

Fe XF CHR:S &% F5 RF & F & &%

3 ;3
1 B 0. 053840027 1 26 H 0. 007475576 1
2 & 0. 035402307 7-9 27 ]’ 0. 007405175 1
3 0. 032574794 1 28 Vst 0. 007322907 2
4 — 0. 022986625 1 29 g 0.007195092  #X4k
5 7 0. 020125289 1 30 % 0. 007081229 1
6 = 0. 016291554 1 31 3| 0.007074721 1
7 H 0. 015650612 1 32 #f 0.007039931 1
8 1T 0. 013818557 1 33 ikg 0.007011907 1
9 Gl 0.013230386 2 34 5 0. 006975472 6
10 K 0.012561419 1 35 2 0. 006880694 1
11 PA 0. 012532584 2 36 71 0. 006780355 1
12 A 0.011935639 1 37 Hu 0. 00663038 1
13 Vica 0. 011865882 2 38 . 0. 006562732 1
14 L 0.011050337 1 39 as 0. 006551539 6
15 b 0.010734043 1 40 =3 0. 006172062 1
16 7 0.010533282 1 41 S 0. 005946464 6
17 piid 0. 009802317 2 42 5 0. 005875419 6
18 + 0. 009619758 1 43 bl 0. 005743223 2
19 *= 0. 009528812 1 44 X 0. 005572262 1
20 j:5a 0. 008725753 1 45 ¥ 0.00521643 2
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5 X7 EHRE % KT RF ERE %

21 & 0. 008687483 1 46 i 0. 005199026 2
22 H, 0.008447158 1 47 Bt 0.005164541 1
23 A 0. 008249323 1 48 # 0. 00499358 1
24 F 0. 007923333 1 49 4, 0.004721672 1
25 X 0. 007489285 1 50 JH 0.004713733 1

RFRRFRBARTRXFEANEEREFNERARAL S, HARE, BEHRLS
MR E XA T FMEN A ABRXRARXFIAR, HIEEFHRE TR ARERFKR
o AHRZTADTESFHUIME, TERENRERBEEENETREFAAI, £FY
2,032 NFH, ##— P44 (ERTE) , TRERBFEXIEXFHEAELHRTERX
a4, RIE 1,000 MEMAFH, —HNFH261 A, HH26.10%; —HXF 229
A, 0 22.90%; =X F 193 A, HH19.30%; WRRXF 1154, St 11, 50%;
HERF 654, HH6.50%; ~ENF L84, G 5.80%; LEAEKNAF L9 A, &
P 6.00%; 44N F 19 4, & H 1.90%.

* 2 & E i KO X FME LA 100 F

BF KF AR XHEEK EZRE FF KF AR XK FERF%E

1 By 12868 702 1 51 A 1665 475 1
2 % 8596 691 7-9 52 % 1654 596 6
3 8121 673 1 53 Kk 1648 403 1
4 — 5680 679 1 54 4 1647 481 1
5 I~ 5227 646 1 55 B 1543 492 1
6 £ 4423 618 1 56 4 1538 457 1
7 & 4188 627 1 57 1458 354 2
8 T 3651 608 2 58 4T 1458 480 1
9 T 3634 638 1 59 % 1447 408 3
10 L 3534 595 2 60 k1423 507 1
11 K 3356 628 1 61 % 1414 343 4
12 % 3346 595 2 62 #1404 476 1
13 E 3247 571 1 63 "5 1403 396 1
14 A 3199 626 1 64 I 1396 420 1
15 &% 3088 379 6 65 #1380 411 2
16 7 3021 585 1 66 T 1345 503 1
17 & 2967 607 1 67 #1332 333 3
18 & 2821 583 2 68  fF 1331 445 1
19 ¥ 2761 445 2 69 K 1294 503 1
20 * 2747 582 1 70 1293 467 1
21 J5 2745 531 1 71 #1290 340 3
22 2741 485 1 72 & 1286 474 1
23 Lk 2659 607 1 73 B 1251 458 2
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BRF RF AR XHEEK FERE HF XF AR xXH%k 485

24 R 2546 488 1 74 F 1233 294 6
25 #2473 592 1 75 7 1230 452 1
26 M 2431 583 1 76 #1212 386 2
27 & 2400 503 9 4 77 = 1209 373 3
28 A4~ 2370 584 1 78 X 1206 383 1
29 W 2356 409 2 79 B 1194 411 2
30 ML 2323 474 1 80 4 1181 431 2
31 3% 2235 509 1 81 % 1180 379 1
32 K 2224 565 1 82 {1 1176 378 1
33 B 2199 535 1 83 W 1167 267 7-9
34 A 2181 504 6 84 5 1164 276 6
35 % 2176 546 1 8 & 1162 323 7-9
36 % 2174 546 1 86 7T 1135 375 1
37 $ 2170 578 1 87 & 1135 424 2
38 fr 2123 524 1 88 W& 1131 299 2
39 #2113 559 1 89 f 1128 346 3
40 /N 2099 550 1 90 A& 1124 432 3
41 ¥ 2031 350 2 91 B 1118 386 1
42 B 1978 441 2 92  J5& 1112 389 1
43  E 1965 527 1 93  f& 1104 401 2
44 % 1887 444 1 94 L 1102 286 3
45 & 1881 302 6 95 #1099 360 3
46 #1831 478 2 9 £ 1096 369 1
47 & 1764 530 1 97 @ 1088 418 1
48  EE 1747 496 1 98 A 1061 418 2
49  F 1677 453 2 9 #1054 394 1
50 E& 1674 596 6 100 F 1049 405 1

5. 2 & B IR ¥ X3 K17 %

AARANEENAERBENEENEFRT AILEREFELS . EEEEE
B, IR E KA HanlP T A @ & ERFEIS X AH T HALE. 27, RAEH
MR AEXF AR, UEEEZEAEERE, ARERRFEN. txt Xt

WG, MREFEEATEE, iZH Python RN HEREEGTKRET (LARK
BIEH (FEHO ) 1 (FERRAE) , TRKRFWHELERE T UFE. FET K
G, ARFZH*#—FHERTRAIEZEHETIE. AIZEIRFLIH, Mo Tl
WILF A SR, S0 “ERE” HiRoN “B” fn “®B”7, “KFMEAMN
7 Wamh “ERH” AL, WRERELTEHALIFHSEGLE,

A GaEREZE G, R KIEB R #AT St 247, X & B ki X818 T
HATENAR. BN 755 BERERE (K £10, WAENIENEEST
287,442 MR, W& T 9,679 NEC,
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F* 3 & E kI AEEFH 100 1

fi 1#1E K X% E% fi iE K X R% FX
1 G} 0. 046914538 701 1 51 LiE 0. 00243069 241 3
2 F 0. 022840361 659 FIEC 52 A1 0. 002408526 198 1
3 = 0. 012596738 603 1 53 EE 0. 002353115 238 3
4 S 0. 011248407 592 1 54 E3] 0. 002330951 323 3
5 7 0. 010391385 561 1 55 EA 0. 002323563 164 S RACN
6 e 0. 010243623 594 1 56 B 0. 002305092 245 6
7 ERS 0. 00941246 538 2 57 El 0. 002245987 283 5
8 * 0. 009164958 565 1 58 £ 0. 002223823 274 7
9 ] 0. 00823775 541 1 59 % 0. 002216435 286 1
10 Fu 0. 007753828 520 1 60 R 0. 002209047 215 v IEC
11 # 0. 007484162 553 1 61 * 0. 002201659 319 1
12 i 0. 007317929 444 1 62 — % 0. 002164718 291 2
13 — 0. 007288377 547 1 63 & 0. 002142554 253 1
14 g% 0. 007173861 475 W IELC 64 /N 0. 002068673 306 1
15 ¥ 0. 006394415 525 1 65 el 0. 002061284 274 2
16  EE 0. 006132136 397 2 66 %55 0. 00205759 114 4
17 1 0. 006058255 480 1 67 il 0. 002016956 216 2
18 I 0. 00596221 589 LWiFiC 68 HE 0. 002002179 269 1
19 W 0. 00537116 475 1 69 K 0. 002002179 311 1
20 Z 0. 005312056 443 1 70 z 0. 001939381 267 1
21 2 0. 005249257 462 2 71 bt 0. 001909828 239 2
22 3| 0. 004857686 459 1 72 FE 0. 001895052 256 3
23 #EFEHEH 0.004506751 270 FWiEiC 73 RAE 0. 001895052 258 1
24 & 0. 004495669 382 1 74 TE 0. 001876582 256 1
25 & 0. 004399623 423 1 75 # 0. 001869193 282 1
26 % 0. 00394156 427 1 76 T 0. 001850723 261 1
27 + 0. 003926784 437 1 77 0. 001839641 210 1
28 Ei 0. 003908313 279 3 78 1T 0. 001832253 251 6
29 A 0. 003753163 412 1 79 Ey 0. 001832253 231 3
30 A~ 0. 003664506 431 1 80 g 0.001821171 244 2
31 RAT 0. 003653423 435 2 81 ® 0. 001806394 258 2
32 x 0. 003649729 369 1 82 # 0. 001776842 282 1
33 Eid 0. 003616483 384 1 83 1) 0. 001714043 197 2
34 2 0. 00331357 308 1 84 ke 0. 001710349 239 4
35 F ik 0. 003180584 298 LT 85 PRI 0. 001702961 256 3
36 0. 003154726 209 7 86 - #& 0. 001673408 209 3
37 * 0. 003095621 333 1 87 % 0. 001636468 247 1
38 2 0. 003047598 298 1 88 L 0. 001625386 215 3
39 A 0. 002992187 344 1 89 2N 0. 001581057 217 3
40 KW 0. 002892447 241 7 90 AKX 0. 001573669 252 2
41 Lilk7) 0. 002862895 258 1 91 KEE 0. 001573669 231 LR AN
42 A ] 0. 002807484 289 1 92 H 0. 001562587 240 1
43 H 0. 00280379 313 2 93 X 0. 001525646 250 1
4 T E 0. 002796402 256 2 94 ® 0. 001521952 231 1
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o HE BK X R % & WE MK b=t S+
45 % 0. 002763155 297 1 95 # 0.001507176 221 1
46 " 0. 002641252 275 3 96 # 0.001470235 203 1
47 & 0. 002571064 352 1 97 /NEf 0.001448071 180 1
48 Jid 0. 00256737 298 1 98 77 & 0.001440683 241 2
49 # 0. 002552594 268 1 99 Lk 0. 00243069 241 3
50 * 0. 002508265 332 1 100 AT 0.002408526 198 1

5.3 & Bk X & T L&
FERHBTE LD AT RGRREERE CERAE) , MHR FILRAT R 54T
o W CERATAE) ORI SO B A SRR, AR R WX 94 % B Ak

T X IE L & AR,
& 4 F B R R E &R B A A iE LKA
WILAE  WHILEZ HILEKE B4R
— % 452 4. 67
4 577 5. 96
=% 733 7.57
POERAWL IR 660 6. 82
N/ 598 6. 18
N 557 5.75
+tEAHL 1,633 16.87
RERBIGELT VL 4,469  46.17
A1t 9,679  100. 00

RFEFCEFAFEER, BAXEELCRA 5,210 4,

A1 C & B9 53. 83%.

b, —%3E 452 A (& 4.67%) . ZH/EIL 577 A (5 5.96%) . =&
733 A CE 7.57%) . WHIEIL 660 /4~ (& 6.82%) . AHIEIL 598 A~ (&
6.18%) . ~%&iEILC 557 A~ (5 5.75%) , EEAKEILAIT 1,633 /4~ (&

16.87%) o Iu4b, HAEILC T 4,469 4,
% 5 BT T & B ki pOE % k1A I & B9 RT 100 AN 0C

b EIEC R 46. 17%.

ity WE M HE AF HE  AF WiE
1 &E 26 HiEF 51 % 6 EE
2 B4 21 FKEY 52 ®WHE O OOTT WE
3 wE 28  F 53 KW 78 /A
4 LEH 29 ANfE 54 HkZ 79 EAT
5 4% 30 %k 55  WEL 80 A4
6 EZ 31 BEfT 56  E#H 81  MEE
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oy HiE fF WiE ANF WE O AF HIE
7 ERME 32 FEA#H 57T EH 82 MK
8 AE2%E 33  AH 58 Wk 8 i
9 & 34 BH 59 ET 84 K|1F
10 K&+ 35 H#E 60 #% 8 KR
11 47k 36 Wa 61 FT4E 86 RE
12 E¥% 31 X% 62  BH 8T  vmE
13 AEEH 38  FTHEFE 63 2 REXE 88  HEHEF
14 #BE 39 FE 64 AKF 89 KK
15 ®X 40 E¥FH 65 WE 90 AfTEE
16  [rEl 41 EFEZE 66  HAE 91 &M
17  HF 42 BEMEF 67 EHE 92 MK
18  EE4E 43 BWEFE 68 0 HFZfE 93 ABL
19 H#E 44 FFE 69 HEH 0 94 £E
20  JEE U 45 H#% 70 k95 A
21 ER 46 BZE 71 EBRIT 96 AHN
22 HHW AT F 72 TEHEK 91 %
23 FE#H 48 WHE 73 FEKIR 98  AEEH
24 B/E 49  BEE 14 ERXM 99 fE
25  Efs 50 W@ 75 ME 100 WEHE
AARETHFERBIEL VALK, HEALCERHATT RELETE. BEFE
FTEU CERTEY XFRNKE, FHRLRITNENXFHATELL S, a8
B, PRPBRE=ANER. £ (FERZFE) RRARXRFEHANGRER. HILH
EERBERAXF TN RGEEHRHE, Flw, “BEA” —WH, @ “B” (F&, X
WE) . “E” (MK, —RRXF) R H” (MK, ZHRF) AR, HEKIEIL
HEEAFEN TR
WILEE ST EREA, WHELHEI 1,900 A, & LELE# 42.52%; F 517
A 1,370 4, &b 30.66%; &I AC A 1,199 4, &t 26. 83%.
FERBEXIEEWMFAL (B 25 WD) A#F: Kb, 7. H&E. HH. =iF
F.NfE. BET. W, &, HE. 8%, &7, %m XK. FATHE. BAH.
REZE, WhH., M., HE, BE. M. BEAT. L8 AEE,

PRGN (AU 25 WD) EE: mes, TEH. KEE. ARG, B, TE. &
EHE. I, BB, EBE. EHF. REE. AK. BR. mREE. FE EFE.

BRF. BMET. HEM. BE. DxH. 2. B, B
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BRENC (R 25 HID) AiE: KE. BA. K%k, FL. ERE. 2. BF.
MEE. BXR. BEA. 0. %, EAH. BE. THE. =F. B=Z5. £, #
BME. %, kL, BN, ABRE. BE. F2E,

5. 4 & [ K ¥ X IE RIE R

K RE T RBEIEERE, HEFHRIEBHTT 2HEST 549, KA HanlP
TEA#THEMALIE, HEETEFRE, aERBERBZICT N REHTHEE
PR EHEZIT, HRLETEAH 103 MRIE, RIEXRRIE R EWNERTE LR R X
KB EHAT T HF SR

%* 5.6 & EkENERIER (B 50 1)
F5 RIE HX xXA% F5 KIE R XEAx%

1 MAEREAE 21 18 26 —wER 2 2
2 AZEEE 20 19 27 —MATR 2 2
3 Ak 18 18 28 —HT#% 2 2
4  EHRMEE 13 12 29 HEZE 2 1
5 —mEe 12 9 30 E{LNT 2 2
6 HEHE 11 10 31 WY& 2 2
7T WAWLE 9 8 32 mwHFE 2 1
8 IH & 8 8 33 wHE—FF 2 2
9 K#EAE 8 8 34 EOME 2 2
10 HHEZEFE 7 7 35 LEIHEZ 2 2
11 WHhaHh 6 6 36 HFHTHK 2 2
12 =1 kd 6 5 37 AR 2 2
13 HEfW\#E 5 4 38 EAGE 2 2
14 #HELEHEE 5 4 39 AR 2 2
15 £ZWHE 4 4 40  FlE—#% 2 2
16 FE£Z¥ 4 4 41 %FTH 1 1
17 AENR 4 4 42 FHYHF 1 1
18 XKEET 3 2 43 R@mmk 1 1
19 FEOFTSL 3 3 44 BERFE 1 1
20 THE—# 3 3 45 MM 1 1
21 #AZEH 3 2 46 NEAR 1 1
22 MAREF 3 3 47 BHAMmMRE 1 1
23 EBHHEHE 2 2 48  —FHE 1 1
24 EEEW 2 2 49 EZ#A 1 1
25 HELE 2 2 50 NHFEH 1 1

49



A STUDY ON THE CONSTRUCTION OF A THAI TOURISM CHINESE VOCABULARY LIST
FROM THE PERSPECTIVE OF CHINESE FOR SPECIFIC PURPOSES:
A CASE STUDY OF TRAVEL GUIDE TEXTS ON THE XIAOHONGSHU PLATFORM

6. &4

AR PDIHFELANORERFERE XA, #TT RAANKEREST
AT, RUTERDT, XEFWEMKLEE 2,032 AT, BEH*—F o2&
ElkiEE XX FHERAE, ZAEFENVRBHEARTER 111 A, EFHL A FE
MEWMFE, AAMGALTVRLCFHRXT, o “WH” BB FeXTAH (F
BAE) FRMTF,

ERERBABFAERANT 500 MXFF, “87 “4%7 “=7 “€” “RB”
FENENWRAFHETREML FTEXT
“B87 ERERBETVER A7 B HEF AW T
& E—REWiE REE ([Z]) 4. L&
o NETMENFGETRERENGHE, WNE {[ 2] } 72 TXEENT
B+,
o {([Z]} BWANG: AENT U {[Z]} L) Fosilg (5 AL
M), —EMm (A, imss) #EEam ([ 2]} 7, EBMEMR
PR AR T ALY
“t%h” ERERBFEETVEER ‘&7 AEGl AT
® 7 ICBC M#v#es {[%k]}, LERERR,
® Fjr. #AM. K. spaf5, WMEFELXLRSEE 50 2100 & {([%k] ) /N
#,
® 5\ EFH & AT EROR R R BRI 2K 2000 & {4k}
“Z27 ERERETLEES ‘K7 B HiE, FlawT:
o x {[=])} EWERANTZHK,
o & {[Z]) BRENEL%,
® Google maps 54k {[=Z]} &, HFA#H2 A2 HTF M.
“EBT aREmETLES “Z7 HiE, FlawmT:
o Wuytf (W) = [{E]} PEE), RXZLHNIARAR.
o ([E]} FALARE - KR, Hxr—F!
o H[E {([E])} ZEw, KA ERELtTZH, E—NMETHFEREX
ey KR P SN E e
“B” EFREmREEVFER ‘B (FD 7 BEF N GH) 7 AiE, flateT:
® MEHMAEEMRT —4 {[VE]} A,
o "wr {[VE]} N
o ([VE]) BMVF: ZAMNEERF, WIET BAWXELT, WAREREAR
R JE R
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R RE T EE YANG. (2012) 9EXHIAER R E . 2 XS KERBEXELTH
LRFTONELN, FEREFIEEHELETUHESHAXHE, EH. EL.
FEX ., I8, ZHEMW. KEEEL., ZAREM,

. AXHE, TEAFEREHR. THRREBLH. T 4K, RARENS

Er, BT RATREAVAHE| T & H

a) EXRLH: REH. BF . =&,

b) fTHXBALH: 4. THH (LEF) . FE&Z. Bk, BX. £
. ¥ &, LB,

c) ML ERE/ERE. ERA. BEA. AEE. FH. B
. HkZ, s BERIT. TEE. AMEE. LB, £,
EAR, £2FE. EZRX, BE (F) . 2., WLE. #Hxz
B, fE4., 4V%. EAE. ZEE. BAA., BREE. R¥
B, Bk, BEH.

2. BH, O EXREAFENE.

a) EXREH:. KEE.

b) E¥iE. B F HH,
3. BY, FEAFEHMAxE X,

a) T FEF. B,

b) FAEXH: B FE) . 1,
4. HE X, BEREHE

a) BEHIE: ZHHETH.

5. M, FEAEFRE XM, REXMARETH,

a) MEXt: FAPIAR. £XEE. ZRUEVE. 2. ANDE. &
B, FHrr, 8%, LAWHS7m. FF.

b) MREFEf: &R

c) REFH: AT,

6. THEMW, ZTECFHHANEH,

a) B K. B

by FHE#:. WEMH. NWEM.

7. REER, TEAEER. BH. TH. Fk.

a) BY: WAk, BWE.

b) W¥: TEERT. R&EBE (F) . “wK (KEFH) . ERET.
WMERT. FLEET.

c) Fh: AMEE. EfF. BMEF. KTF. EEF. WEF. HFEF. £
K. HHF, TuwEF, G, FEF. BE. 2L 2HF. A
=F. BiE. AEF,

8. ZA, BFEXtZ A,
a) XmZA: FLE

9. Hfb, TEAFERA., ®H. KB, FEAY. KARXMES.
a) RA: £%. x££/,
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b) feT: Fk.

) Xi: RRE, BE (W) . WEE, WiHE. 2L (AT
tutu . KEM,

d) FHEA: Rk,

e) AKFR: HE. LM,

) EE: FiE. X,

7. i

At AT R E R B L ARAREEH B ALES N TR, F— R EF
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EATREEEH L AME L, FAEA IR ERN & E AT ORI 35 54 4
AWe X, ERAM AR RE K7 ARARLH. KRUATREERATS
BRA “ER” H R LA CBRT X7, fll CRRPTH” “ER
B CRET A . BWAREERATEXEAMLALHNE, BuHm
X7k AT HE, UETHAENRTRAERARAARERE,

BESMEERBEXIERERTULI, BAREEELAAAT 2. F— £
AW EFEHEBRMALEE, flin “BRLEANENRENGREH T OB FEETH
{[R A RA]} ¥ 7 &K Chatuchak A K" “DDmall& ) K 3% E AH vintage & 1
BWZEE{[REEE]) BEEE” “iconsian BAHWEZRITE—BE ([ HBH
HI1VH /N & A AL G JES LMK pada ERE” . F_ZAXBEREREE
BZE, flin “kFAFEE-TALEHAEIANZME([LZHE] I WER” “AF
JEEFERIEREEEHRAAIANIT” “ (FE) B EWHE{[ETUK])
B EREE K ETHRE AR ¢ (BMEF) EANT RN T X EAF AE
BB R A A (LB IR .

I X A EE A AR IAT R, B R SR A P B v R A A R KRR £
ELl . TRLZAARERZTREAREZERFALFTZTRETAAETE
X 5%, BUERXRITHBE R rBAREHEATE, WERFE. RET AR
BXA, UMBEHFAZNA MR, AN F LR T LU\ & B R E
R TE, Bl RGA, EFREREXSEAXRVENEHEEREAH “HE
B FEW “{[HRLE]” #, FEWANMHERIR” ; 22HE, EH&EIK
HRGEARNEREAEEREN “RETNEHFTEAZENRENE, AEEHK
EARASE, {((£2H)E]), THT FEERTLNHR .
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The Belt and Road Initiative has created an urgent need for versatile
multilingual professionals, exposing a misalignment between this
strategic demand and the current foreign language education planning in
Chinese universities. This gap presents a critical issue for national
capacity building. This study aimed to diagnose the systemic deficiencies
in foreign language education planning within the BRI context and to
propose a coherent framework for reform, thereby addressing the
disconnect between educational output and strategic national needs. A
mixed-methods approach was employed, integrating a comprehensive
analysis of relevant literature with field research including surveys and
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instructors, and a significant disconnect of pedagogical content from
practical application, collectively failing to meet BRI talent demands. The
study concludes that synergistic reforms across policy, curriculum,
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to cultivating a competent multilingual workforce for Belt and Road
cooperation.

I'This article is derived in part from the first author’s ongoing doctoral dissertation research under the

supervision of Associate Professor Suriyasai Katasila, Ph.D.
2 Ph.D. Candidate, Leadership in Society, Business and Politics. E-mail: 897956753@qq.com

* Corresponding Author

3 Associate Professor, Leadership in Society, Business and Politics. E-mail: suriyasai.k@rsu.ac.th
4 Assistant Professor, Leadership in Society, Business and Politics. E-mail: chattrsu@gmail.com
5 Lecturer, Leadership in Society, Business and Politics. E-mail: tai.vlipipun@gmail.com


mailto:897956753@qq.com

Journal of Sinology Vol.20 No.1: June 2026

1. Introduction

The “Belt and Road” Initiative was proposed by Chinese President Xi
Jinping in 2013, aiming to promote economic development and cultural
exchanges among countries by building a trans-Eurasian economic cooperation
network. The initiative consists of two major economic corridors - the land-
based “Silk Road Economic Belt” and the sea-based “21st Century Maritime
Silk Road”. The goal of the initiative is to strengthen the integration of national
resources, promote interconnectivity among countries, and establish a
diversified, autonomous, and sustainable cooperation framework, which
includes five main aspects, namely, policy interoperability, trade facilitation,
facility connectivity, financial integration, and people-to-people exchanges
(Chen, 2020). With the advancement of the “Belt and Road” construction,
China and the countries along the route have reached cooperation in
infrastructure, energy, finance, science and technology and other fields, which
has further enhanced China’s influence in international affairs and provided a
new impetus for the development of the global economy.

Under the background of the Belt and Road Initiative, China’s foreign
language education 1s also facing new opportunities and challenges.
Traditionally, foreign language education focuses on English, but with the
diversity and complexity of the languages of the countries along the route, the
focus of foreign language education is gradually developing towards
multilingualism and multilevel. The “Belt and Road” route involves 65
countries and regions as well as 53 official languages, belonging to nine major
language families, with diverse languages and complex conditions (Gu & Chen,
2017), which requires Chinese universities to offer more non-common language
courses in foreign language education, such as Arabic, Russian, Portuguese and
so on. Colleges and universities not only need to improve students’ language
ability-but also cultivate intercultural communication skills and global vision to
meet the needs in the context of internationalization. However, at present, the
structure of foreign language talents in China is relatively homogeneous, and
there are fewer composite internationalized talents in line with the requirements
of the national strategy (Fan & Dang, 2023). On the other hand, there is no
macro planning for foreign language education at the national level in China,
and there is no organization specializing in foreign language planning, and
China also lacks reasonable planning and layout for the cultivation of foreign
language talents and the setting of languages (Zhang, 2022).
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At present, foreign language education in domestic colleges and
universities is undergoing transformation. Many colleges and universities are
adjusting their foreign language education strategies, increasing the proportion
of non-common language teaching, and cultivating compound foreign language
talents to meet the needs of the “Belt and Road”. However, the existing
education model still has the problems of “homogenization” and “overcapacity”,
and the supply of non-common language talents is seriously insufficient (Jiang
& Yang, 2020). There is a certain disconnect between the foreign language
curriculum of colleges and universities and the market demand, which affects
the quality and effectiveness of foreign language education. Therefore, colleges
and universities need to further reform the foreign language education system,
strengthen the scientific and reasonableness of the curriculum, enhance the
professional ability of teachers, and strengthen cooperation with international
universities in order to cultivate internationalized foreign language talents that
meet the needs of the “Belt and Road” initiative.

The purpose of this thesis is to discuss the current situation of foreign
language education in Chinese colleges and universities under the “Belt and
Road” Initiative and its problems, to analyze the gaps between the current
foreign language education planning and the national strategic needs, and to put
forward corresponding improvement strategies. By investigating the actual
situation of foreign language education in colleges and universities, the study
will provide colleges and universities with targeted educational planning
strategies to better support national strategies and economic development needs.
The study not only focuses on the practice of foreign language education in
colleges and universities in terms of language curriculum and faculty strength
but also looks at how to promote the effective interface between foreign
language education and social needs through educational reform.

In terms of theoretical significance, this study enriches the existing
theories on language education planning, especially in terms of the changes in
the demand for foreign language education under the “Belt and Road” initiative
and puts forward targeted strategies for foreign language education planning,
which promotes an in-depth understanding of the combination of foreign
language education and national strategies. At the same time, the study analyzes
the demand for composite foreign language talents, further expanding the
connotation of foreign language education theory and emphasizing the
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cultivation of comprehensive ability. This perspective provides a new direction
for the theoretical development of related fields.

At the practical level, this study reveals the deficiencies in the current
foreign language education planning, provides specific directions and
suggestions for colleges and universities in reforming and optimizing the
foreign language education system, and helps colleges and universities better
adapt to the national strategic needs in practice, improve the quality of
education, and cultivate high-quality foreign language talents in line with the
needs of society and the market. At the same time, the foreign language
education planning strategies for colleges and universities proposed in this study
are of guiding significance for practical application. Through systematic
analysis and multi-faceted data support, it provides practical suggestions for the
curriculum, talent cultivation mode, international exchange and cooperation of
foreign language education in colleges and universities. These suggestions help
colleges and universities optimize the allocation of educational resources,
improve the quality of education, and provide specific practical paths and
strategies for colleges and universities.

2. Research Objectives

Since the Belt and Road Initiative was put forward, language talents are
urgently needed in various fields, especially interdisciplinary talents who are
proficient in the languages of the Belt and Road countries, but at present there
are not many colleges and universities that offer majors in foreign languages
other than English, except for foreign language universities. In addition, the
curricula of foreign language universities are also difficult to meet the needs of
interdisciplinary talent training. Wen (2016) points out that this is mainly
because we lack an effective mechanism for designing non-English foreign
language teaching programs.

Therefore, this study raises the following two questions, aiming to
understand the current situation of foreign language teaching and learning
planning in schools under the Belt and Road Initiative, and then make
constructive suggestions for improving current foreign language teaching and
learning planning in schools:
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1) What is the current situation of foreign language education planning in
Chinese colleges and universities under the Belt and Road Initiative, and what
are the problems?

2) How to develop foreign language education planning in colleges and
universities in response to the “Belt and Road” initiative?

In the first question, the study will analyze in detail the current situation
of foreign language education planning in Chinese universities and identify the
advantages and shortcomings. In the second question, based on the analysis of
the current situation, the study will put forward a series of specific suggestions
for foreign language education planning in order to improve the effectiveness of
foreign language education in colleges and universities, and enhance the
marketability and international competitiveness of foreign language talents.

3. Research Methodology

The purpose of this section is to describe the research design and
methodological framework adopted in this study to explore the current situation
and countermeasures of foreign language education planning in colleges and
universities in the context of the Belt and Road Initiative in a scientific and
rigorous way. The study combines Kaplan and Baldauf’s theory of language
education planning with literature review, qualitative interviews, and thematic
analysis to construct a systematic research path.

This study focuses on four applied undergraduate colleges and
universities in Jiangsu Province, mainly because Jiangsu is located at the
intersection of the “Silk Road Economic Belt” and the “21st Century Maritime
Silk Road” and is an important province to support the national “Belt and Road”
strategy. It is an important province that is representative of the national “Belt
and Road” strategy. Through in-depth interviews with participants from
different backgrounds and roles, this study seeks to comprehensively understand
the current situation of foreign language education in applied undergraduate
colleges and universities in Jiangsu Province, as well as its challenges and
opportunities in the context of “Belt and Road”, so as to provide a scientific
basis and practical suggestions for optimizing the planning of foreign language
education. The basic profile of the respondents is shown in Table 1, Table 2,
Table 3 and Table 4 below respectively.
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Table 1 Key Informants from University Policy Makers

Policy Makers Gender  Years of Service Academic Background Main Responsibilities or Focus
Policy Maker A Male 10 Head of Foreign Language Foreign Language Education Planning
Education
Policy Maker B Male 15 Dean of Academic Affairs Academic Management and Planning
Policy Maker C Male 20 Director of Admissions Admissions Planning
Policy Maker D Male 25 Staff in the education Participating in the research and
department development of the province’s student
financial assistance policies and
measures
Table 2 Key Informants from University Instructors
. e Teaching . . . .
Instructors Gender Title/Position . Field of Expertise Nationality
Experience
Instructor A Female Professor of 35 Intercultural Chinese
Russian Communication
Department Research
Instructor B Male Professor of 10 Language Education Chinese
Korean Department and Research
Instructor C Female Professor of 30 Language Teaching Chinese
. and Curriculum
English Department
Development
Instructor D Male Professor of Thai 7 Language Education Foreigner
Department and Research

Table 3 Key Informants from Students and International Exchange Students

Students Gender Major Type of Student Yset?:;l;)’f
Student A Male English Major domestic student 1
Student B Female Russian Major domestic student 2
Student C Female Thai Major domestic student 3
Student D Female Korean Major domestic student 4
Student E Female Chinese major International Exchange Student 3

Table 4 Key Informants from Company Employees of Enterprises Participating in
the “Belt and Road” Initiative

The business activities of the

. Working .
Employee Gender Position Years enterprise along the Belt and Road
routes
Employee A Male Market Development 15 Infrastructure Construction
Manager
Employee B Male HR Manager 12 Financial Services
Employee C Female Project Manager 8 Cultural Exchange
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In terms of research design, a qualitative-based research method was
adopted to collect first-hand information through in-depth interviews. The
interview questions centered on the current status of the implementation of
foreign language education policies in colleges and universities, existing
problems and future prospects. To ensure research ethics, the information of the
interviewees was anonymized.

In terms of data acquisition, the study lasted two months, the interviews
lasted an average of 20-30 minutes, and the structured outline guided interviews
were mainly used, and the language used was Mandarin. The interview process
fully respected the wishes of the interviewees and abided by the principle of
information confidentiality to ensure that the data was true and valid.

Data were analyzed using the thematic analysis method proposed by
Braun and Clarke (2006). The analysis was divided into five stages: data
familiarization, preliminary coding, theme identification, theme review and
naming, and result writing. During the coding process, special attention was
paid to high-frequency themes such as “single teaching content”, “insufficient
supply of languages”, “disconnection with enterprise demand”, in an attempt to
extract from multidimensional data the structural problems and feasibility of
foreign language education planning. The study strives to extract the structural
problems and feasible suggestions of foreign language education planning from

multidimensional data.

In order to enhance the theoretical support of the study, a systematic
literature review was conducted to clarify the current status and theoretical gaps
of related research locally and internationally. The reference databases include
CNKI, Google Scholar, JSTOR, and the keywords include “language education
planning”, “Belt and Road”, “cultivation of foreign language talents.”—The
analysis of the literature shows that the current research is mostly focused on
language education planning. Literature analysis has made clear that the current
research focuses on the policy level, but less on the implementation level of
universities and the details of curriculum teaching, which further highlights the
space for theoretical contribution of this study.
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4. Literature Review

Since the “Belt and Road” initiative was proposed, foreign language
education, as an important part of supporting the country’s opening-up strategy,
has received extensive attention in the research of language policy, talent
cultivation, and curriculum system. In this study, the researchers will
systematically sort out the relevant research results from four aspects, namely,
the theory of language education planning, foreign language education policy
under the “Belt and Road” Initiative, foreign language education planning
research, and foreign language education planning research under the “Belt and
Road” Initiative, in order to provide the following theoretical support and
problematic entry points.

4.1 Theory of Language Education Planning

Language education planning is an important part of language planning,
which mainly studies the language planning problems in education, including
not only the planning work of language education in the traditional sense, but
also the language planning problems in education, such as the teaching language
planning of the school curriculum, the language planning of the teaching
materials, and the language environment (Shen & Xia, 2018). Cooper (1989)
points out that language planning must pay attention to the the planning of
human language acquisition and educational activities, of which language
education is a core goal that cannot be ignored. Kaplan & Baldauf constructed a
systematic framework for language education planning, proposing that language
education involves key components such as acquisition planning, curriculum
development, teaching materials and methodology, teacher training, resource
allocation, and evaluation mechanisms (Kaplan & Baldauf, 2003). The model
emphasizes the dual goals of education policy, for example, setting standards
through policy and meeting diverse language needs through cultivation,
reflecting the structural and systematic nature of language education planning
(Shen, 2017).

4.2 Foreign Language Education Policy under the “Belt and Road”
Initiative

Since its inception, the “Belt and Road” initiative, as an important
strategy for China’s opening up and international cooperation, has had as one of
its core objectives to strengthen cooperations and exchanges between China and
the countries along the route at many levels, including the economy, culture,
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and education. Language, as the foundation of cultural exchange, is particularly
important in the Belt and Road Initiative. For this reason, the Chinese
government has repeatedly emphasized the importance of language education in
its policy documents, and has put forward a series of policies and measures for
foreign language education to support the implementation of the Belt and Road
Initiative. For example, the Vision and Actions for Building a Belt and Road
Initiative emphasizes that language interoperability and multilingual education
are the basis for cultural exchanges; the Opinions of the Ministry of Education
on Promoting Educational Actions for Building a Belt and Road Initiative make
it clear that colleges and universities should increase the number of courses in
non-generic languages and carry out international cooperation; The 14th Five-
Year Plan for the Development of the National Language and Literature
Program strengthens the role of language policy in supporting national
strategies from a macro perspective. All these policies point out the fundamental
role of language education in serving the construction of “Belt and Road”.

4.3 Research on Foreign Language Education Planning

Many scholars have paid attention to foreign language education
planning. Diachronic descriptive studies were widely conducted in the field of
Li (2015) and Hu (2011) conducted a retrospective study on the historical
evolution of China’s foreign language education policy, pointing out that the
policy is significantly affected by the country’s political economy and its
content gradually tends to be scientific. Zhang (2022) combines the “Belt and
Road” initiative with western experience and proposes that foreign language
education in China’s colleges and universities should better serve the national
strategy. Ning & Shen (2023) emphasize the significance of historical
experience for the reform of foreign language education in contemporary times
through the excavation of the The Communist Party of China’s (CPC) practice
of foreign language education in the Yan’an period. In terms of comparative
studies, Wei (2010) argues that planning objectives should be clarified more
than simply increasing inputs. Cheng (2021) points out the need to strengthen
empirical research at the micro level. Deng (2023) sums up the three-
dimensional objectives of talent cultivation that integrates multilingual
competence, civilization understanding, and professional knowledge through
transnational case studies. Many studies are critical of the problems in foreign
language education planning. Su (2015) points out that the lack of scientific
planning leads to disordered development, and the problems of insufficient

62



Journal of Sinology Vol.20 No.1: June 2026

foreign language curricula and imbalance of language structure are prominent.
Xu (2022) emphasizes that the micro level of foreign language education has
been neglected in terms of the cultivation of basic linguistic knowledge and
comprehensive literacy. Lu (2006) suggests to establish specialized institutions,
clarifying policy objectives, strengthening teacher training and reforming the
curriculum system.

4.4 Research on Foreign Language Education Planning under the “Belt
and Road” Initiative

Aiming at the new demands for foreign language education put forward
by the “Belt and Road” Initiative, scholars have explored the aspects of
language planning, complex talent cultivation, curriculum reform, and regional
studies. Wen (2016) suggests the establishment of intensive training bases for
non-generic languages. Gao (2014) proposes a medium- and long-term planning
for the setting of foreign language courses in primary and secondary schools
and colleges and universities based on the languages of the countries along the
route. Shen (2023) emphasizes the economic and strategic value of language
services. Zhao (2016) points out that the construction of the “Belt and Road”
requires composite talents with research, initiative and execution capabilities.
Shen (2016) proposes a curriculum model of “non-common language + English
+ professional skills”. Wang (2020) further put forward the concept of
“multilingualism+” to respond to the demand for talents in the context of
globalization. In terms of regional studies, scholars mostly focus on frontier
regions such as Xinjiang, Yunnan, and Guangxi, exploring how to carry out
targeted language education planning based on the local economy, ethno-
linguistic structure, and geographic location Pan (2024). Although the eastern
coastal regions, such as Jiangsu, have an important hub position in the “Belt and
Road”, the research on language education is still insufficient, and the regional
planning has not yet been closely aligned with the actual industrial needs.

To summarize, the current research has constructed a relatively complete
theoretical system of language education planning and discussed the
development path of foreign language education in the context of “Belt and
Road” in depth from the aspects of policy, language and talent cultivation, there
are still obvious deficiencies in micro-implementation, which are reflected in
the lack of systematic research on the curricula, teaching methodologies and the
construction of teaching staffs. However, there are still obvious deficiencies at
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the micro level of implementation, which are reflected in the lack of systematic
research on curriculum, teaching methods and teachers.

5. Research Findings and Discussion

5.1 Lack of Dynamism in Education Policy

Currently, there is still a significant static tendency in the top-level policy
design of foreign language education planning in Jiangsu universities, which
lacks the support of the mechanism of synchronous iteration with the “Belt and
Road” initiative. Policy Maker A pointed out, “Our current curriculum basically
follows the traditional framework, lacks research on the language needs of the
countries along the ‘Belt and Road’ and fails to update the teaching content with
market dynamics.” Although the Ministry of Education and local governments
have clearly pointed out in the relevant policies to ‘“strengthen the layout of
non-common languages” and “support the opening of diversified language
courses”, in practice, most colleges and universities are still absolutely
dominated by the English language, and the updating of the curriculum system
1s lagging behind, which lacks real-time linkage with the language needs of the
regional economy.

The college entrance examination system, as the “only entrance” for
students, has a direct impact on the selection of foreign language professionals
due to the uniqueness of its evaluation system. Instructor A stated in the
interview, “Although we have adopted a comprehensive evaluation admissions
approach in the admission of Russian majors, which takes into account a
number of dimensions such as students’ high school grades, interview
performance, in general, we are still more concerned about the overall scores of
the students, and lack in-depth assessment of students’ linguistic strengths or
cross-cultural potential.” Under the current model, language learning potential,
cross-cultural background and multilingual acquisition experience are
marginalized in the admission evaluation, which limits the accurate
identification and absorption of linguistically diverse talents. Many students
with small language learning experience miss the opportunity to enter foreign
language majors because their total scores are not up to standard. This “score-
centrism” ignores the long-term and professional needs of foreign language
learning, and weakens the foundation building of students of non-mainstream
languages.
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In addition, the demand for language services brought about by the “Belt
and Road” initiative is highly dynamic, but the updating cycle of relevant
policies in universities is long and the procedures are rigid, making it difficult to
respond in time. Policy Maker A mentioned in the interview: “Our teacher
training is focused on updating English language teaching methodologies and
there are few resources related to teaching methodologies and intercultural
competence enhancement in non-generic languages. Given the importance of
English as an international language in education, we are more inclined to
invest significant resources in optimizing the teaching of English and ensuring
that teachers are equipped with the Ilatest teaching techniques and
methodologies to respond to the increasingly diverse needs of students.
However, there is a lack of systematic planning for teacher training in non-
general-purpose languages such as Korean, Thai, Arabic, and Russian, and few
opportunities to participate in cross-cultural communication competence
enhancement programs.” For example, with the accelerated trade frequency in
Central Asia and the new southward countries, the enterprises’ demand for
talents in Russian, Thai, Vietnamese, Malay and other languages has been
rising, but most universities have not yet set up relevant language modules in
their teaching structure, and lack a systematic channel for the rapid introduction
of language teachers and curricula, which has resulted in the education services
lagging seriously behind the strategic demand.

At the same time, the institutional support and resources for non-common
language teaching are significantly insufficient. Although there are directional
advocates in the policy, there is a lack of special budget allocations and
specialized construction plans. For example, even if many colleges and
universities have the will to offer Arabic or Thai courses, they are unable to
implement them due to the limitations of teachers, teaching materials, and
teaching environment, and the curriculum often stays in the “pilot stage”,
making it difficult to form a system.

In terms of evaluation policy, student D also said, “Our assessment
approach is too theoretical and lacks scenario-specific assessment of language
use, such as how to solve practical problems in a multilingual environment.”
Most universities still rely on traditional language tests (e.g., the College
English Test (CET), which is divided into the CET-4 and CET-6, as well as the
Test for English Majors (TEM), with specific levels such as TEM-4., etc.) to
measure students’ foreign language proficiency, and this kind of static
evaluation tool focusing on grammar and vocabulary ignores the students’
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linguistic organization and cross-cultural communication skills in real contexts.
For example, the language practice ability in real-life scenarios such as business
negotiation, internship abroad, and international videoconferencing is not
included in the mainstream evaluation system, which in turn affects the
feedback mechanism for updating the course content and teaching methods.

The lagging response of colleges and universities to the language needs
along the Belt and Road reflects the “misalignment” between the top-level
system and the implementation mechanism. The lack of an effective
“intermediary conversion” mechanism between policy slogans and local
practices is especially obvious in the adjustment of talent cultivation types,
curriculum modes and the docking of enterprise demands. Therefore, Jiangsu
colleges and universities need to establish a dynamic adjustment of the
education policy feedback system as soon as possible, to realize the rapid cycle
between policy and industrial demand.

5.2 Limitations of College Planning

The foreign language education planning of applied undergraduate
colleges and universities in Jiangsu Province is generally “English-centered” in
terms of content structure and cultivation goals, and lacks the overall
consideration of the strategic layout of multilingualism. At present, most of the
schools still take English as the only compulsory foreign language, and some of
them have set Japanese and French as the second foreign language, but there are
almost no key languages along the “Belt and Road” (such as Arabic,
Vietnamese, Russian, Thai, etc.), and it is even difficult to find relevant
teaching materials and teachers in the teaching resource library.

Policy Maker B said, “Although the school has invested some resources
in teaching Arabic, the curriculum still focuses on basic language proficiency
training, and there are almost no business Arabic courses related to the ‘Belt and
Road’.” Instructor B also mentioned, “Although Thai language courses are
offered, the elective and specialty-oriented curriculum is weakly linked to the
regional economy, such as insufficient content coverage in the tourism Thai
language and Thai culture courses.” Even if some colleges and universities offer
majors in Russian or Arabic, the depth and breadth of teaching is far from the
level to support professional development, and the courses are mostly focused
on basic language training and lack of industry-oriented content. For example,
practical language courses such as “Engineering Arabic” and “Logistics
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Vietnamese” have not yet been introduced into the teaching program, and
expansion modules such as intercultural communication and regional awareness
have not yet been formed, resulting in students not being able to perform the
comprehensive tasks of international projects even though they have a basic
knowledge of the language.

Insufficient interdisciplinary integration is also a major shortcoming in
current educational planning. Colleges and universities still continue the
traditional three-part path of “language teaching - literature and culture -
translation training” in the curriculum, which fails to effectively integrate the
professional content related to the “Belt and Road”. Most of the curricula are
unable to dock with the contents of international trade, engineering projects,
energy cooperation and other fields, resulting in the phenomenon of “language
idle”. For example, many foreign language majors lack the ability to handle
foreign trade documents and understand cross-border legal texts, and after
graduation, they have a long adaptation period and a low conversion rate in
international positions, reflecting the mismatch between the education system
and real-life applications.

In addition, the lack of regional cultural dimensions in foreign language
programs in Jiangsu Province is also more prominent. Student B further noted,
“The textbook has more coverage of Russian culture, but less coverage of the
language needs and cultural backgrounds of Central Asian countries, which
makes us feel overwhelmed when responding to relevant language tasks.” Such
as Central Asia, the Middle East, Southeast Asian countries in the customs and
etiquette, negotiation culture, religious background and other aspects of
knowledge did not enter the classroom systematic teaching, the teacher teaching
content is still mostly focused on the European and American context of the
norms of international communication. Due to this limitation, even if students’
language ability meets the standard, they are still prone to communication
barriers due to cultural misinterpretation in the real cross-cultural environment.

In terms of the dynamic adjustment of the curriculum system, most
universities have not established a mechanism for periodic evaluation of the
curriculum and feedback on the needs of enterprises. Once the language courses
are set up, they are slow to be updated and lack the ability to make flexible
adjustments according to policy guidance and market trends. The direction of
students’ training is fixed, and it is difficult to select horizontal modules and
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expand vertical abilities according to job requirements, so the adaptability of the
training process is weak.

All of the above problems ultimately point to a core contradiction: that is,
the planning of foreign language education in colleges and universities fails to
effectively respond to the real demand for “language + profession + culture”
integrated talents. If language teaching cannot be embedded in the professional
chain and industry ecology, its value will be greatly reduced. Therefore, in the
future, Jiangsu universities must break through the traditional logic of language
teaching in education planning, and reshape the cultivation mode of composite
talents from multiple dimensions, such as curriculum design, professional co-
construction and resource linkage.

5.3 Optimization Strategy of Foreign Language Education Planning

In view of the rigidity of policies, imbalance of languages, shortage of
resources, fragmentation of courses, and other problems exposed in the foreign
language education planning of applied undergraduate colleges and universities
in Jiangsu Province under the background of the “Belt and Road” initiative, the
overall planning of foreign language education needs to be systematically
optimized at the levels of macroscopic policy guidance and microscopic
teaching and learning implementation. From the strategic top-level design to the
transformation of teaching practice, it is necessary to build a top-down,
hierarchical linkage of the overall promotion system to ensure that the
restructuring and quality improvement of foreign language education can
accurately serve the needs of regional development and the direction of national
strategy.

At the macro level, the government needs to clarify the strategic
orientation of foreign language education in colleges and universities, and
promote the transformation from ‘“single-language-led” to “multilingual
synergistic development” mode. Jiangsu Province, as a gateway to international
cooperation by sea and land, should be based on the pattern of economic and
trade cooperation with Central Asia, Southeast Asia, South Asia and other
regions, and formulate a clear roadmap for the development of languages,
prioritizing the development of Russian, Thai, Arabic, Vietnamese and other
high-frequency interactive languages of the Belt and Road. The development of
“Belt and Road” high-frequency interactive languages should be prioritized, and
the differentiation and complementarity of language layouts should be realized
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by relying on universities in different regions. Compared with the “one-size-
fits-all” popularization mode of traditional English education, foreign language
education in the new era should reflect the strategic control of language
structure, which is not only reflected in the breadth of language courses, but
also should be implemented in the faculty structure, depth of the curriculum,
and cultural content of the whole chain of reconstruction.

To strengthen the implementation pathway for synergistic multilingual
development, it is essential to actively promote the establishment of in-depth
educational cooperation mechanisms with countries along the Belt and Road
Initiative. Firstly, the collaborative models between Chinese universities and
Confucius Institutes in Thailand should be expanded beyond traditional Chinese
language teaching functions, transforming them into comprehensive platforms
integrating language training, cultural exchange, and professional competency
development. For instance, specialized courses such as “Chinese + Tourism
Management” and “Chinese + Cross-border E-commerce” could be jointly
developed to precisely address local industrial needs in Thailand, while
simultaneously creating channels for Chinese students to engage in internships
and practical training in Thailand. Secondly, systematic design of Sino-Thai
student exchange programs should be implemented through the establishment of
a “Sino-Thai Youth Language Talent Two-way Mobility Program”,
encouraging institutions in Jiangsu Province to collaborate with Thai vocational
colleges and applied universities in conducting semester exchanges,
winter/summer study tours, and enterprise internships. Such initiatives would
not only effectively alleviate the shortage of practical scenarios for non-
common languages in China but also provide Thai students with opportunities
to gain exposure to China’s mature experience in multilingual education
planning and digital teaching methodologies, thereby achieving mutual
empowerment and resource complementarity.

Furthermore, it is essential to fully recognize the mutual empowerment
value inherent in Sino-Thai educational cooperation. For China’s foreign
language education system, Thailand, as a key ASEAN member, offers a natural
testing ground for diversifying non-universal language programs through its
rich linguistic ecology, including expertise in teaching Thai and neighboring
languages like Malay and Burmese. By jointly establishing “Multilingual
Resource Centers” with Thai institutions, China can effectively leverage
Thailand’s mature practices in regional language curriculum development and
localized teacher training. This collaboration would accelerate the breakdown of
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China’s long-standing “monolingual dependency”, facilitating a diversified
transformation of teaching materials, curricula, and evaluation standards.

On the other hand, Thailand can substantially benefit from China’s
experience in large-scale multilingual education planning. China has
accumulated systematic expertise in national language strategy formulation,
multilingual curriculum standard systems, and innovative “Internet+” language
education models—precisely the capabilities Thailand needs to address its own
regional language talent shortages and enhance the overall effectiveness of its
language education. Through the joint establishment of a “Sino-Thai
Multilingual Education Research Center”, the two sides could collaborate on
developing shared standards for Southeast Asian language talents and co-
creating digital teaching resources. This would enable Thailand to leverage
Chinese experience to more effectively meet its growing domestic demand for
T-shaped professionals with proficiency in Chinese and other key regional
languages such as Vietnamese and Lao.

Financial support system is the core guarantee mechanism for the
implementation of language education strategy. In view of the problems of
“difficult start, high cost and scarce talents” in the development of non-common
languages, provincial governments should set up special funds for language
course construction, teaching team formation, introduction of overseas
resources, digital teaching platform construction and other aspects, so as to
provide long-term and stable financial support for the construction of
multilingual system in colleges and universities. In addition, schools and
enterprises are encouraged to cooperate to build “language training bases” and
“international language experimental platforms”, relying on the real projects of
enterprises to conduct language training, so that language education is
embedded in the context of the industry, forming an integrated “curriculum-
practice-employment” program. The language education is embedded in the
industry context, forming an integrated education path of “curriculum-practice-
employment”, which strengthens the application-oriented and market feedback
mechanism of language education.

In terms of evaluation system, the current test-oriented single written
assessment method can hardly meet the needs of selection and training of
complex foreign language talents. Colleges and universities should actively
explore diversified, multi-scenario, multi-task language proficiency evaluation
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mechanisms, and incorporate students’ performance in real-life situations such
as cross-cultural communication, industry task completion, and language project
planning into the comprehensive assessment category. In Jiangsu Province,
language proficiency assessment can be introduced through the platforms of
“Innovation and Entrepreneurship Competition for College Students” and
“Challenge of Simulated Business Negotiation”, so that the results of foreign
language teaching can be tested and feedback in practice. Only by establishing
an evaluation system that can truly map “language proficiency-+industrial
literacy+cultural cognition” can foreign language education get rid of the
predicament of “paper fluency” and move towards the goal of “effective
application”.

Macro-level policy support, language guidance, funding and evaluation
reform constitute the upper skeleton of the foreign language education planning
system, while micro-level curriculum optimization, teaching method innovation,
textbook content reconstruction and teacher competence building are the key
texture to support the implementation of foreign language education. As the
direct subjects of teaching practice, colleges and universities need to closely
integrate the national strategy with the positioning of the institution, and realize
the fine transformation of foreign language education through the in-depth
adjustment of teaching content and structure.

Curriculum design should be close to the needs of the industrial
development of the “Belt and Road”, and gradually build a composite
curriculum system of “language + profession + culture”. Under the background
that most college courses still remain at the level of language knowledge and
lack of professional docking, there is an urgent need to promote the embedding
of foreign language courses in core industries such as economy, law,
engineering, science and technology, and to open “English for Engineering
Project Management”, “Arabic Practice for Cross-border E-commerce”, “Thai
for Negotiation in Southeast Asian Market”, and “Thai for Negotiation in
Southeast Asian Market”. “Thai for Southeast Asian Market Negotiation” and
other cross-fertilization courses to realize the precise matching between
language ability and job requirements. At the same time, the university
curriculum system should have a flexible modular structure, allowing students
to combine foreign language courses with industry attributes according to their
professional backgrounds and employment intentions, so as to realize the
natural transition from general education to career-oriented teaching. In
addition, considering the complexity and plurality of the cultural structures of
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the countries involved in the Belt and Road, the content of the courses should
systematically introduce regional cultures, religious etiquette, social psychology,
so as to improve students’ cultural sensitivity and adaptability to international
communication.

In terms of teaching methodology, it is necessary to shift to the ability
cultivation path centered on contextual experience and problem orientation. The
traditional teacher-led teaching mode 1is difficult to stimulate students’
application potential, so it is recommended to introduce case study teaching
method, task-based teaching method, project-based teaching method and other
means to build real-life language use scenarios, so that students can improve
their language thinking and practical application ability in role-playing,
simulated negotiation, cross-cultural project design and other activities. At the
same time, modern technology should be the catalyst for teaching innovation.
With the help of Virtual Reality (VR) and Augmented Reality (AR), a cross-
country remote collaboration platform, intelligent language analysis tools, the
curriculum can build an immersive, multilingual and cross-cultural comprehensive
language environment, break the classroom boundaries, and realize the teaching
effect of “learning by using and practicing in the real world”.

The textbook system should get rid of the traditional compilation idea of
“translation + cultural introduction” and shift to the integrated structure of
“language-scene-profession”. The content of the teaching materials should fully
absorb the actual materials in the “Belt and Road” cooperation, such as
enterprise business letters, international logistics agreements, overseas project
plans, so as to strengthen the docking efficiency between language knowledge
and job tasks. At the same time, teachers are guided to participate in the
development of teaching materials together with enterprises and industry
associations to enhance the practicality and professional depth of the content of
the teaching materials, and realize the dynamic updating and interactive
expansion of the content of the teaching materials through the digital platform,
so as to make the teaching resources have the ability to iterate flexibly.

The construction of teachers is the foundation of quality assurance of
foreign language education in colleges and universities. At present, there is a
serious shortage of non-general language teachers, and most of them lack cross-
cultural teaching experience and industry background knowledge, which makes
it difficult for them to be competent in teaching multilingual composite courses.
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Colleges and universities should establish a “language+culture+industry” trinity
of teacher development mechanism on the basis of both introduction and
training. On the one hand, increase the introduction and treatment incentives for
excellent non-general language teachers overseas, and on the other hand,
promote the participation of existing teachers in “going out” type of training
programs, such as visiting countries along the “Belt and Road”, participating in
enterprise language service projects, undertaking multilingual scientific research
projects, so as to improve the quality of teaching, their cross-cultural perception,
and language teaching integration ability through practice.

To sum up, the optimization of foreign language education planning must
break the structural barriers between university education and social demand,
and be promoted with systematic strategic thinking and practical orientation.
From language coordination, policy incentives, evaluation mechanism to
curriculum reform, teaching innovation, textbook reconstruction and teacher
development, a multi-dimensional and coherent mechanism system will be the
key support to enhance the foreign language education capacity of Jiangsu
universities in the context of “Belt and Road”. Only in this way can the system
realizes the fundamental leap from “language education” to “international talent
cultivation”, and provide a solid intellectual foundation and human resource
guarantee for the construction of the national language service system and the
high-quality development of regional economy.

6. Conclusion and Recommendations

This study finds that there are several problems in the current planning of
foreign language education in Chinese colleges and universities. First, the
enrollment policy is not flexible enough, relying on the results of the college
entrance examination and ignoring students’ language skills and interests, which
leads to the limitation of cultivating multilingual talents, especially the demand
for languages related to the “Belt and Road” has not been adequately responded
to. Secondly, the curriculum is single, the education of non-common languages
is lagging behind, and many colleges and universities have not adjusted their
curriculum in time to meet the market demand. In addition, there 1s a serious
shortage of teachers, especially of non-general-purpose languages, and teachers
lack cross-cultural competence and industry knowledge. Teaching methods and
teaching materials are not practical enough to reflect the needs of the countries
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along the Belt and Road. Finally, the evaluation system is single and lacks an
effective connection with the feedback mechanism of enterprises.

Based on the two levels of macro (government level) and micro
(curriculum reform), this study proposes corresponding strategies for foreign
language education planning. The government needs to strengthen foreign
language education policy and resource allocation, promote the connection with
the “Belt and Road” strategy, optimize language courses and professional
settings in colleges and universities, and especially support non-general-purpose
languages. Colleges and universities should promote interdisciplinary
curriculum construction and teacher training, improve the curriculum system
and textbook design, and enhance students’ practical ability and intercultural
communication skills. At the same time, innovative teaching modes, such as
flipped classroom and project-based teaching, enhance students’ practical
application ability.

To deepen Sino-Thai educational cooperation, we propose the following
actionable recommendations:

First, promote joint Sino-Thai curriculum development. Chinese
universities should be encouraged to establish a “Sino-Thai Joint Curriculum
Committee” with partner institutions in Thailand, focusing on developing
modular “Chinese + Vocational Skills” courses such as “Chinese + Cross-
border Logistics Management” and “Chinese + International Tourism Services.”
Course content should integrate authentic industry cases and elements from both
cultures, while establishing a credit transfer system to ensure bidirectional
applicability and academic mobility.

Second, systematically design bilingual education programs. We
recommend launching “Sino-Thai Bilingual Talent Experimental Classes”
adopting dual-campus cultivation models like “1.5+1.5” or “2+2”. The
curriculum framework should integrate core language and cultural courses from
both countries with specialized disciplinary courses (international trade, digital
marketing), while incorporating real enterprise projects as capstone design
requirements to achieve three-dimensional integration of language proficiency,
professional knowledge, and industry practice.

Third, jointly establish cross-border teacher training platforms. Led by
educational authorities from both sides, we propose creating a “Sino-Thai
Teacher Development Collaborative Innovation Center” that regularly organizes
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faculty exchange lectures and multilingual teaching methodology workshops.
The platform should develop shared digital training resources, focusing on
enhancing teachers’ core competencies in less-commonly-taught language
instruction, cross-cultural communication, and blended online teaching, thereby
establishing sustainable mechanisms for collaborative faculty development.

Fourth, comprehensively enhance international cooperation. We propose
establishing a “Sino-Thai Higher Education Alliance” led by top universities
from both countries, with a standing secretariat to coordinate institutionalized
exchanges including annual presidential forums and joint academic conferences.
The alliance should prioritize developing joint research projects focusing on
cross-cultural language acquisition processes to investigate cognitive patterns in
dual-language learning environments. Simultaneously, it should create a shared
bilingual curriculum framework for vocational education that unifies core
competency standards and develops joint teaching resource databases, ensuring
cultivated talents can directly serve key cooperative industries between both
nations.

In this study, the implementation of foreign language education policies is
complex and is affected by multiple factors such as system, resources, teachers’
ability, and students’ motivation. There are delays and deviations in the policies
from formulation to implementation, leading to a gap between the actual results
and the expected goals. Resource-rich colleges and universities are able to
promote the transformation of the policy faster, while ordinary colleges and
universities have difficulties in meeting the policy requirements due to the
limitation of funds and manpower, which leads to the uneven results of
education. In addition, the synergistic difficulties in the multi-stakeholder
participation mechanism are also apparent, with different goals of the
government, universities, teachers and students affecting the effectiveness of
policy implementation. The study did not deeply analyze the interaction of
stakeholders and the policy effect, so it is necessary to construct a multi-
stakeholder governance model of “co-construction, co-rule, and sharing”, and
improve the coordination and feedback mechanism in the future. In the future,
the study can be deepened in the following directions: first, expanding the scope
of the study to cover more regions and colleges and universities, identifying the
challenges of resources, curricula, and faculty in different colleges and
universities, and refining the regional characteristics and common problems.
Second, paying attention to the dynamic feedback mechanism to ensure that the
needs of all parties are incorporated into the policy adjustments in time, so as to
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enhance the effectiveness and sustainability of the policy implementation.
Third, introducing diversified research methodologies and cross-disciplinary
case studies, and referring to international experiences and the “Belt and Road”
model. The introduction of diversified research methods and cross-disciplinary
case studies, with reference to international experiences and language policies
of the “Belt and Road” countries, to provide reference for the optimization of
policies in Chinese universities. Fourth, the construction of multi-party
synergistic governance models to enhance the cooperation and effectiveness of
policy implementation. Fifth, the focus on the accurate matching of policies
with the needs of universities, and the use of surveys and interviews to
understand the specific situation and ensure that the policies actually solve the
actual problems.
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The increasing use of Al-based translation tools in Chinese language
learning has raised concerns regarding the accuracy of Hanyu Pinyin
transcription, which plays a crucial role in pronunciation and literacy
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data were drawn from Hanyu Jiaocheng Textbook 1A (&% E % — M ;
14 lessons) and Textbook 1B (#iE# 2% —#T; 10 lessons), and Pinyin
accuracy was evaluated with reference to the Basic Rules of Hanyu Pinyin
Orthography (GB/T 16159-2012). The findings revealed a total of 120
transcription errors: 36 errors (30%) from Google Translate, 73 errors
(60.83%) from Baidu Translate, and 11 errors (9.17%) from ChatGPT. By
category, 12 instances (10%) involved two- or three-syllable lexical
compounds, 34 instances (28.33%) involved retroflex finals, 3 instances
(2.50%) involved verb usage, 16 instances (13.33%) concerned place

; ) names, 25 instances (20.83%) involved sentence-initial capitalization, 22
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p translation tools differ substantially in both accuracy and error patterns.
ChatGPT produced the most accurate transcriptions and preserved the
original meaning most closely, followed by Google Translate, while Baidu
Translate exhibited the highest rate of inaccuracy, particularly in Pinyin
word segmentation and sentence-initial capitalization. These findings
suggest that ChatGPT is currently the most suitable tool for Chinese
phonetic transcription in language learning contexts and provide insights
for improving Al-based translation technologies to better align with
established linguistic standards.
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Uon . FIBENUIRANAIATINY
JoRANaIA
dl Y S ~ W \ ‘ - v ~ \ \
ULUUNIYNADY Xiawt wo qu tushdgudn, ni qu bu qu?
5  Usylemniwnidu WIE A ?
ChatGPT Han yiU ndn ma?
P BGGIARERN Hanyti nén ma?

NAITNN 2 LaAIALAUININAITNLAAITDEANAIANLANAINTATIASIIAT 2 WAL 3 WE9A
PUINMTEY Al TUN1908aLEg9dNoNEYIN1E1TUTIAINTaRANANN LLUINSRTID1VFAINANTENUA DAY

gniesuazANTRIUYEINISHRANT MegdaRananiny aFurglanall

fa98197 1 910 Baidu Uselemin “H £, ZEEH, WHEEMILEFH. RRE2F £
L7 Qﬂaamﬁmﬂu “chang qu. wo chdang jiésha, yé chdng zai nd er kanshi. ni
ne? chdng qu ma?” AARANAIN Fie kansha (Brunidsde) FaAsiinmsiulTsAsendinee 2 A
) a I AL o a o N _ ' v A PN 4 4 ) 1%
Jun3euaznssy wilunindul@eudniu kansha (8rumilade) lngsuuuingnieswondeutiuisse
! N _ v A [ N _ = v
5811319 kén () we sha (1isde) 10U kan shd {ANUNABINIAIIUVUIEUALAINLINTTIUNTT

T9RuBY  NsAAUEIPISLENAULESINENIA WSzeiegstuLduasse Tulyaifen

f208797 2 910 Baidu Usylemdn “AKEH - (—. =, W, A, ~. K) . 7

113 »

sgnaemdsalu “jin tian xing qi er san si wiilit tian. ” qafidanainfenisiiu

' & A o R ~ v \ o aa | ) | AL o o«
ATIATEIINNYNA AR w110 F9AI5UNITIUITIATE I NATMNUAIUNAUIYA1GNU LLG]SLUV]uﬂaULGUEJu

[y

a RN q' v v a v 1 « N & « ..o
AnnNw wiliu ImUgﬂLLUU‘V]Qﬂmadmamaunmiimgmw wi (5) wag 1iu (6) vUu wi 11l LAy
ONABINNANUMINLUALAUNINTFIUNTIERUEY uenandluseluaildanudeiianainlun1stusu
Uslomresin “jin” Famsaziduifusilvg)

Aa98197 3 90 Baidu Uselemdn “Fk. £HATEHE. 7 gnooadendu “bu qu

»

AANRANAINADNITHIUITIATENINNYIA @B yin hdng ( 5SUIAS)

qu yin hédng qi qidn . ]
F9limsTiN1sUITIATENININYNA AL 2 WA wilundnsulguweniy vin hdng (5u1A19)
InggUiuunigndaimIndeudniusening yin (J3u) hang (e $1) 10U yinhdng (5u1an3) wsne

Judmiladn Aifiaemensd) 1ieANNABININANMINE LA ANLIATEIUNITIEILEY
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fee1efl 4 90 Google Usgloadn “THFHEEFE, RETE? . 7 gnooades
Ju “Xiawl w6 qU tushd gudn, ni qit bi qi?” ANANAIAABNISIUITIATENINING A
= . _ . = 1 = 1% i s o A s 9 A& o o« 1Y)
fa tushd gudn FeldarsiinisiiurssasenineneeAludngl 3 weed wiluninduildsuneniiu
tdshd gudn lnggUwuufigni o35 e udnfiusendng tishd way gudn +Ju tdshagudn
(V0EyR) LHDAIHNNABININAIUNNIEUALATUNINTFIUNSITTIUY

Y 1

#298147 5 910 ChatGPT Usgleadn “HEED? 7 gnasadsadu “Han yi ndn
ma?” qafiRanaInfenIsIuITIATEMIINeNsA Ao Han yi Fudud 2 wened limsiinisiiuvisse
sendneneen uilunfndul@euuendu Han yi lngguwuuiigndesmsifeufiniusening Han yu

\u Hanyti (n913u) iennnugndesneanumiinguazanuuinsgiunisidiudu

A5 3 NS LERIFIDENTDRANAINFIUUTLNDU TN 1 WY9A D19a9 1 We9A

sULUU Al iny

Uon . fetsteRananiiny
JoRANaIn

1 Usslganwnu bR £ LS AR 2
Baidu zhongwl ni qu nd er chifan?
gﬂuuuﬁgﬂﬁaa Zhongwti ni qi ndr chi fan?

2 Usglganiwndu A )12
Baidu td zht nd er?
sULUUTIgnFiDs Ta zht n&r?

3 Usylemniwdu NH? OKET .. EE EILE.
Google Lit kuai? Tai guile. Pidnyi didn er ba.
EULLUUﬁQﬂé}’aﬂ Liu kuai? Tai gul le. Pidnyi didnr ba.

4 Uselganiwiu PRI )L X XIE?
Google Ni zai n& er xuéxi hanyu?
sULUUTIgnFiDs Ni zai ndr xuéxi Hanyti?

5 Usgleanwiu KRENB—TIL, XEIRK, XAZFHK,
ChatGPT woO xidn jieshdao yixia er, zhé shi Mad xidozhdng,

zheé wei shi Wang jidoshou.
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sULUU Al iny o §
Aot oRANAINTNINY

e
®
=)

YDRANAR

4w wo xidan jieéshdao yixidar, zhé shi Md xidozhdng,
SULUUNONADY
Y Y A\ . \ pi LY \
zhé wéi shl Wang jidoshou.

91015197 3 uandliliAuIfIeg 9N 1 910 Baidu Uszlemdn “# 4 fREFILLR? 7

=~ & « _ « . N o N 9 a = =~ o 1 . =
gnoeadedu “zhongwli ni qi nd er chifan?” YANAANAINABNISITEUAITIT nd er JIAIS
IS [y [ & v 9 ¥Ya a
Weusauiwdy “ndr” suuasgiunislonudy

#1087 2 97N Baidu Useleadn “HETIL? 7 gnasadsulu “ta zhi nd’ er?”
TiRaNaIAAeNISTauA1I nd er FemsWeusiuiuiy “nar” aungiudu

Wee9fl 3 910 Google Usglen fie “ <3k? A% T . EH AT, 7 gnoendendu

“Lit kuai? Tai guile. Pidnyi didn er ba.” qafiianwainfen1seudin didn er &9

sl AL 7 KR ” ‘L*’Q 2
A EUTNNUTU “didnr AINUIATFIUNTLINUDY

#198199 4 91N Google Uselaadn “UREM LH 3 XiE? 7 gnooadendu “Ni zai
) , , N vAa» aa A d [ 1 v = N [y <) K v 9
nd’ er xuéxi hanyti?” 9aNRANAIAABNISWENAIIN nd er Fearsileusiuiudy “ndr” ay

1INTFIUNTIENUEY

208197 5910 ChatGPT Uselondn “HENL— T L, XRGRK, XMLEEH
®. ” Qﬂaaﬁuﬁﬂuﬁu “wo xian jiéshao yixid er, zhé shl Md& xidozhdng, zhé wei shi
Wang jiaoshou. ” qafiRawanaAonadioud1dn yixia er fsmsdousmiudy “yixiar” s
1INTFIUNTIENUBY

A1519% 4 A5 19LENIRIDYTDRANAINAINT YN

sULUU Al iny

Uon . fhetisteRananiiny
TYoRANAR
1 Usgleanwidu AR AFT . EH AL,
Baidu 1it kuai? tai guile. pidnyi didn er ba.
sULUUTIgnFiDs Lit kuai? Tai gui le. Pidnyi didnr ba.

9310015199 4 wudn Tudszlen “ORR? KET. EEAILE. 7 gnoomdey

$18 Baidu WU “1i0 kuai? tai guile. pidanyi didn er ba.” YFafAnWaInNTaLUADAN
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1 I N = ra 14 J o 1 N o 4 = [~

71 tai guile #9lfn15AWITIATENINNGAII gul way le ml‘mmsaamLamlmﬂulﬂmummgm
a a 4 v = o 1 . = v o 1 . °
fuduNgnaes lun1wdu A191 gul le vaneds “wnalUudd” Tngddn gul (W) uag le (A1uen
N5 UA S ULUAIENIUNITA]) AITIUITIALNOLAAIAINUNLETTALAULareUlAd1y N1sleuRniY

u gul le orvviliieunsedissuinauduanlunisweniezanumnevedunagal JULUUN

Y

»

gnAemsidu “Tai gui le. ” Fsazvioudisnisliiuduegagndes vidludulassasawazaiy

YALAUVDIAINUNLNE

A15199 5 AN 19LERFIBYNTBRANAIANTHUEUT DD IUT

JUKUY Al iy

Uon Y Frg1atalANaIN TNy
VDHANATR
1 Ustleanmwndy KEFEA, KEBEA?
Baidu wd shil zhonggudérén, ni shl nd gud rén .
ULUUNIYNADY Wo shi Zhonggud rén.Ni shi nd guéd rén?
d \ W, \ W,
2 Usglnmwndu T, AETEG¥ £, IIHEFEEE,
Baid b, tdmen 1id bushi lidxuéshéng. tdamen dou shi
aidu
zhonggud xuéshéng
4w Bu, tamen 1id bu shl liudxuéshéng. Tamen dou
ULUUVIYNADY

shi Zhonggudé xuésheng.
T, AR—MIFARER X LBESH, REEHATY
B, mingtian yigé waimdo daibido tudn qu

3 Uselganiwdu

Google ) )
shanghdi cangudn, wd qu g&i tamen dang fanyl.
4w B, mingtian yi ge waimdo daibidotudn qu
SULUUNDNADY 9 vt q
Y U \ v e - - v \ - - - \
Shanghdi cdangudn, wo qu guy tdmen dang fanyi.
4 Uselgan1wdu HEBERTL?
Google Dou shi zhonggudé yudngdng ma?
gﬂuuuﬁgﬂﬁaa Dou shl Zhonggud yudngong ma?
5 Usslanwdu WY RERY, ERTAERARS G H.
Béwligudn zai dongbidn, zai hépin ongyudn hé
ChatGPT 9 9 ’ ping gongy
rénmin gudngchdng zhongjian
4w Béwligudn zai dongbian, zai Héping Gongyudn hé
JULUUNYNADY I X ping 9

Rénmin Gudngchdng zhongjian.
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1NA15199 5 wandlmdiuinlunsaived Baidu $meg199 1 910 Baidu Uselamdn “ & 2 &

»

Ao TRAEHEA? 7 Qﬂaamﬁmtﬂu “wd shl zhongguérén, ni shi nd gud rén.

=) Y a

d o 1 _ L, = =~ & « _ , . ~ v v
afnudeRaNaIn Fie A1 zhongguérén Fapasiuuly “Zhonggus rén” elvignaesniung
nsldidnwsiuilngludaussmaniefalanizauuinsgiuiudu nsdsufndulagluiiulsse

Wwu “zhongguorén” a1y lminmNudUaUlUANUNLNELALN1TE U

#0897l 2 970 Baidu Uszlendn “7F, WAMETEE ¥4, MM EFEEE,
qﬂaamﬁauﬁu “bu, tamen 1id bushl lituxuéshéng. tdamen dou shi zhonggud
xuésheng. ” qafinudeiianain Ae #1791 zhongguo xuésheng Femsilewdu “Zhonggus
xuésheng” 1nad131 Zhonggus FaududeUseina arssudiedisnusiudlvg il suaneda

ANAAYVDITBLANE

A9E97 3 910 Google Uselem Ao “ 1, AR — MR AR KB x L &SN, KE4
AL BE., 7 gnoeadeadu “Bu, mingtian yIgé waimao daibido tudn qu shanghai
canguan, wd qit g&i tumen dang fanyl. ” qaiiAnaInfed13 shanghdi Femisdemduy
“ . v . = & A = a v v v a oA = °o w =

Shanghdi” Fadutellies msEumemsnusiuilngisuanstemudAyvestisianiy
w8199 4 Uszleadn HAFER TH? gnosmdeadu “Dou shi zhonggud

yudngong ma?” 9afiRANa1AAe A1 zhonggud Femsidewdu “Zhonggus” Faluleuszne

ATLSNAILFIENBINNW IV N OLERASDIAINEAY VBTN

gaving lunsalves ChatGPT Uselemdn “HEHEE R, AR FAEMARS 7+
B, ” anoealdeedu “Béwugudn zai dongbidn, zai héping gongyudn hé rénmin
Y
gudngchdng zhongjian. ” f\mﬁﬁmwamﬁaﬁ’nﬁ héping Famrsi@eutdu “Héping”

A v o 1 _ , , , aw a v v Y a oA < A
LUMMEINUAIIT Gongyudn Lay Rénmin W@@QLiNmuﬂ?ﬂm’J@ﬂUiWﬂJWﬁLW@ LUBINLUUYBLRAN L UD

a
A0UN

A9 6 ANS1ILENIFIE1NTBRANAIANISTURUUSE 1A

. sUKUY Al Ny A §
I . Feg19UaRANAINANY
JoRANAN
1 Usslennwndu KT e, RETEE?
Baidu wd y& bu hul. ni xidng buxidng xué?
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=3
(62)
=)

[

JUKUU Al Ny

YDHANAA

FDE19UBRANANANINY

sUuuuTignies
2 Uszleaniwdu
Baidu
sULUUTIgNFiDg
3 Usylganwdu
Baidu
sULUUTIgnFiDs
4 Usyleanedu
Google
sULUUTIgnFiDg
5  Uszleaniedu
Google

sULUUTIgNeBY

W6 y& bd hui. NI xidng bu xidng xué?
A B A AT 2

xuéxido libian you yinhdng ma?
Xuéxido libian you yinhdng ma?

2, ERFEVE.

ldoshi, réang wd xian shud ba.

Ldoshi, rang wo xidn shud ba.
BB DL ?

wo shi shi kéyi ma?

Wo shishi kéyi ma?

FZAT, ARRMNERL,

tongxuémen, mingtian women qu pdashan

Téngxuémen, mingtidn women qu pd shan.

NANTNN 6 LanslmiuintonanaInitAnuaINN1TaeadssRiuduTRINIsTUA Ul oAl

A3 laedaranaindulugineitesiunishiizusuaiusnueslselunneiisnysiunlngniu

UINTFIUNTURUBY

Wree199 1910 Baidu Useleadn “Hb T 4. HRBLHE%¥? 7 gnaoadsadu “wo

y& bi hul. ni xidng buxidng xué?” YaRanaImAATUNA1I1 wo Faudurwsnveslsylon

woilailasuriuseiidnysiunlvg sUwuungnaesiie “Wo yé bu hul.

»

Winlviaenmaaanu

wanMaTeuiiudu Jamuranvesnsilisuntwisenguriseofiudunds musndesdudfiumlng

f0g197 2 910 Baidu Usglead “F R B RATD? 7 gnoeadeadu “xuéxido

libian ySu yinhdng ma?” lagvaRanain As A1 xuéxido Fudurwsnveslselen wandu

Lildidnusiinilvgmuansgiu Uwuunigndesfe  “Xuéxiao libian ySu yinhéng ma?”

Welidenmdosiundnmsilouiudu Faiusnaeaduifunlng
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#798799 3 910 Baidu Uselemdn “EIF, R LHE, 7 gﬂaamﬁmmu “ldoshi,

(% ' ¥
v a

F9A111 Laoshi laflaSuareiiunlug Memiduadusulszlen

»

rang wo xian shuo ba.

v =

sULUUN gnreIA® “Ldoshi, rang wd xian shud ba. ” n1sifudua19 ldiSenyana

[
Y

U Ldoshi sedfinnlvedugisiiugianudiAgiazamiudaaululselon

A798799 4 910 Google Usgleadn “FKiKIR T LAE2” gnaemdeadu “ws shi shi

kéyi ma?” lmedeRanain Ao A1 wo Fudumusnvesuselon winduldldmonusiunlvaniu
WM JURULTIQNERAD “Wo shishi kéyl ma?” iielvidenndesiundnmailouiiudy 9
wsnaeadudnuilng
aaving @1e8199 5 910 Google Useleadn “HE#M1, HREATEI€ L. ” gnoen
V@ e9vd U “tongxuémen, mingtian women qu pashan ” laed ol anans Ao @191
, , = & o o 9 Yo o a 1 a Y oA
tongxuémen FauTudwsnvesUselen winduldldmdnusiuilngmusinsgiu suwuunignsesde

)

“Téngxuémen, mingtian women qi pd shan. ” WWeliaenAaeI uUNENNITTEURUDU T967
wsnasadudafuilng

A9 7 N5 1ILEAIFIDE1TDRANAIATDRANANNNS O NS 51T

sULUU Al iny

Uon . AIBENUIRANAIATNY
UDNANAN
1 Usglwanwdu F 4L 2
Baidu qu béi jing ma?
JURUUNNADY Qu Béijing ma?
2 Uselganwdu KRFHEW, XBERESL.
Baidu Zhé shi wang ldoshi, zhé shi wo baba.
sULuUTgNADs Zhe shi Wang l&oshi, zhe shi wd baba.
3 UsgleAniwiiu HR, REEEF B EIE . REEG?
Baid wO y& shi. wd hdi chdng kan zhongwén didnying
aldu
hé dianshi ju. ni chdang kan ma?
P Wo y& shi. WO hdi chdng kan Zhongwén didnying
sULuUgneBY Ve . Y
hé dianshiju. Ni chdang kan ma?
4 Uselganiwndu AR )L > E?
Google Ni zai nd er xuéxi hanyu?
sULuUTIgneBY Ni z&i ndr xuéxi Hanyl?
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JUKUU Al Ny

Ton . fetsteRananiiny
TYoRANAA
5  Usglganiwndu v B A
Google Wo jido zhdng dong
sULUUTIgNFiDs W6 jido Zhang Dong.

M50 7 wansliiuindeRanaianeiiunisioneslsiulufiududiulnainnainnisl
Tissnusiniivgludoans wu Jeaawninietoynna Jadudaunnsesidfydmsunisaen

WAL UTNABINTANULL U IUUSUNVDIN18TU

#0819 1910 Baidu Usgleadn “H4mG? 7 gnoemdendu “qb béi jing
or Fos a & o v oo = = & KD x s = 99 = = va v
ma?” YeRANaIAAATUNAIIT bél jing Pesieuwdu “Beijing” @Femaslisuliigneesniy
Y a ld'r:g; g LYY % ~ 1 I = a 1 v
ngMsiimsnesiuilngiTuduvesiienyslsliu iewansinluieanuiiogignies
#208197 2 970 Baidu Useleadn “XREHT, XR&KEE. ” gnoeadoadu

b2

“7hé shi wang ldoshi, zhé shi wd baba. ” TaRANaIALAATUAAIIN wang FAsideuLdu

o

&« . ) A & A ) YU a I o [y P | P
Wang” Wewnnilutelanizvesyana nskildmnuilvgenvilinisoendsinanuiiieie

wazanANTalauludanIng

f19819% 3 977 Baidu Uselemin “Hb 2. RALFF P XEFENE . KEF

nL o7 Qﬂaam?ﬁwﬂu “wd y& shi. wd hai chdang kan zhongwén dianying hé dianshi

ju. ni chang kan ma?” FelanainAs1in zhongwen Famisifeuduy  “Zhongwén” Lile
~ A a | o A I o Yo w ' ' P P

LARSDNTRLANZTINIBIAU NMTIIRsUsIRL g i raasnanluuansfsanunueiidunienis

f981991 4 910 Google Usyluain “ARAET L 3 WiE? 7 Qﬂmamﬁwﬂu “Ni zai

nd’ er xuéxi hanyt?” lasdaRanatnfoniin hanyt §asewdy “Hanyt”  esa1ndu

Foramzrasn1wIu nsklldmiuiingvilvednaigumileudsssuniunningeaniz

»

gnvine f1081991 5910 Google Uszleadn “FPFK R, 7 gnoeadeadu “Ws jido

zhang dong. ” Yefianainfed131 zhang dong Femasilswdu “Zhang Dong” lagldadnus
finilngvisludin Zhang (Wwana) wez Dong (@e) Wislndulumuuinsgrumsileulioyana

TuRudu
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M1519%1 8 M5 1LARNIAIDYIIUDRANAIATDRANAIANITHVLULAT DALY

JUKUU Al Iy

Uon Y AL NTBRANAINTNNY
VDNANATN
1 Usglopn vy AXKEH - (—, =, M., . 7x. K)o
Baidu jin tian xing qI ér san si wluliu tidn.
4 intian Xingql’ ér (yI. san. si. wi. liu.
JULUUNYNADY ”T. 74 ’
tian) .
2 Usglganwidu HE—L ), e S, K. FHHK.
Baid ging déng yihui’ er.xidnshéng, g&i nin gidan.
aidu
qing shu shu.
4w Qing déng yihuir. ... Xidansheng, g&i nin qgidn.
SULUUNDNADY 9 9 % 9 d
Y U v ~
Qing shtshu.
3 Usgloan vy FAFE—A (NFEIFRH)
Google WO xidng mdi yI bén “hdn ying cididn” .
gﬂuuuﬁgﬂﬁaﬂ Wo xidng mdi yi bén {(Han-Ying Cididn) .

T&, —2)LEWRELK . RINELSKL—2 b 54
fr—A (E) "o

Bu qu, yihui’er mdli lai zhdo wd. NI shtunbidén ti

il Uselganiwdu

Google ] )
Wo m&i yI hé qubiézhén hé yiI bén “duzhé” ba.
4w Bi qu, yihuir Mali lai zhdo wo. Ni shunbidn ti
JULUUNYNADY . .
Wo mii yi hé gtbiézhén hé yi bén (Duzhé) ba.

R399 8 wanslisiuInteRanaiaieIfunIslsunIomnglunwIunaends e
lUsunsy Al wudndeiianaiegiulngjeginisldiaseaunelidnsanuuuuungniesluniwdu wu

N3IUISIA Nslamsnusiusilveg warn1sleutelamzluniaminedyusenAns oAy

§12981799 1 210 Baidu Useleain “AKEH - (—. =. m. H. <. K) . ”

[ ]
= )

YIRANANALAAY UT AN

[13 »

Qﬂﬂ@@LﬁﬂﬁLﬂu jin tidn xing qiI ér san si wilil tiadne

71 xing qi er san si wilid tian FeAsi@eudy “Xinggi’ er ( yi. sdan. si

»

v PN . o v & av o
wiy it tian) .7 wsigdinisldedsamnedsduilingmiuunsgiu

vz

198199 2 210 Baidu Usgleadn “EFE—42 )L, « o « LHk, ALK, EFEK
O QﬂaaﬁnﬁadLﬂu “qing déng yihui’er. xidnshéng, g&i nin gidn. qing shu

shu” ¥ofdananrntAnd ue1 yihui’ er. xidnshéng, 4 4A25 9 suLdy yihuir.
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Xiansheng, sungnisldieseamunglunisdu uenainil nisldnsemune .7 serinedandny
AITIUITIALNEAIUTALIY

#2981971 3 990 Google Useloadn “HAFL —A& (NHEFHE) . 7 gnoeadendu

»

“Wo xitng mdi yi bén “han ying cidian” .” <afanainmonsidiniodminedyusznie
(o7 ) unumasosane (L) Femisi@eudu “Wo xidng mdi yi bén (Han-Ying

12w ”» = [ 1 a o v o A =l
Cididan) . Luaﬂmmﬂugmwummgm UATYIIUA IR TUUDNRUIEDNIDNAIY

#1089 4 970 Google Useleain “F %, —&LBWARR. KIRELRLI—4
WAl F—A& () B, 7 gnoemdvadu “Bu qb, yihui’er mali ldai zhdo we.
Ni shunbian ti wd m&i yi hé qabiézhén hé yI bén “duzhd” ba.” VeNanainme
n15ldias oamanedyusenia (<. 7 ) wnuedemune (.Y Feasdewdu “Ba qi,
yihuir Mali 14i zhdo wo. Ni shunbidn ti wd mdi yiI hé qabiézhén hé yi bén
(Dazhe) ba. ” desndusuuvuinasgulunuiudmiulevidorionanu

a

HAN15ITENUIT ToranaIntun1saandssn1widuanuinnssudygiussavg (A) Tu
\A3 09 ouUan1w Google Translate, Baidu Translate Wag ChatGPT 910U IE U 120
Foiianarn InoaunsanUinuUssinnveandsdlofildlassll: Goosle Translate wudalanain
$1uau 36 afs Andudasay 30 Baidu Translate wudeRawansiuwau 73 ads Andudevas 60.83

waz ChatGPT wutoRanandnuiu 11 ase andusesay 9.17

TUAUUTLLANVDITBRANANN WU TBRANAINAINNLATIASIANAL 2 138 3 Ne9A TI1uIU
12 A%3 Anvdusesar 10 Jelanataneddudiuusznouid 1 werdfiegdunidinazaunas
T 34 AT Andusesay 28.33 TatlanatalunislaAinse wu 3 ase Aadusasaz 2.50
Y a =~ = A Y a & v Y a £ v a
YBRANANAUNSLTLUTDEDUN WU 16 A9 AnLTuSeeay 13.33 Uaananntun1sdusulselen o

12U 25 A5 Andusesay 20.83 Yatianainlun1slddnueslsiu wu 22 ase Antduseuay 18.33

wazTaRANATINlUNSWEUATOIVINE WU 8 ASY AnduSeuay 6.67
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7. agduasanusnena

ASANYINISDBALELSENINYINEITUIINaUNMS sulumisdaSsuniwau W IEH 2 &
— A E (14 un) waz KIEHEE — M T (10 un) IneldinTesdiodygyuseavg (A) lown Google

Translate, Baidu Translate kag ChatGPT wiaud1a8ennugndesanilonlunisdesounnad

[
(3

wazinauaiugIuNIsHuAInIsiudulun1¥IIunas nan1s3TenuInddveianainsiy 120 Ase Loy
wuadu Google Translate §1u2u 36 AST (30%), Baidu Translate 31UaU 73 A5 9 (60.83%) Lay

ChatGPT 17w 11 A%a (9.17%)

=

WalUSeuigudaRANaIA L ULAAZUSELAN WUINVBRANANATNLANIINIASIAS19ANAT 2 %150 3
WYNA TINNINRUA 12 ATY (10%) 1Ay Baidu WU 6 ATY Google Translate WU 3 ATY Way ChatGPT
NU 3 ASI VUENVORANAIALUAIUUTLNDUAL 1 WYIADEAIUNUILALZATUNAININUIUTIU 34 AT

Y

(28.33%) Tnewulu Baidu 15 A%s Goosle Translate 15 ASs uaw ChatGPT 4 ASs

wonani TeRanarnlumnafInenuTIn 3 ASe (2.50%) uwazdeRanainlumsidouie
A0uTinuTI 16 ﬂ%’j\‘i (13.33%) 1ny Baidu wWu 7 ﬂ%dﬂ Google Translate 7 ﬂ%jﬂ e ChatGPT 2 ﬂ%’j\‘i
Foranaaiiandulumstuduussloaiivanun 25 a%q (20.83%) Tne Baidu WU 23 A% uay Google
Translate 2 a%s @ ChatGPT ldwudeinnansluuseiiul Tugunsldnuslstu wudoianain
591 22 A3 (18.33%) Tn Baidu fifeRiamann 17 A%1 Google Translate 5 A% uay ChatGPT lainy

TORANANA TAANAIALA BINUNITITULATDIRUIYNUTIU 8 AT (6.67%) 1ag Baidu WU 4 M54

Google Translate 3 A543 kA ChatGPT 1 ASY

v s

waﬂﬁﬁﬂmﬁazwaﬂﬁﬁuﬁﬁaﬁwﬁ’maﬂLﬂéaaﬁaﬂﬁyﬁmﬂszﬁiﬁ (A) Tunsaoadssn1wdu
lng Baidu Translate ﬁﬁ’feﬁmwammaﬁqﬂ 5948911A8 Google Translate kag ChatGPT M1ua1siy
nsSsuisuteRanatnluuaazUssannuil Jgymaiulngifinannsiuissnsewnineanenlua
fimsdoufindy wufdn 847 (yinhdng) wiadn “suians” uaz E 448 (tushogudn) wladn

“Yigdayn” TINBINTSIWITIARALUATIAISWNAY 1WuA1d1 B (kan sho) wdadn “eumilsde”

[

YBNINUTINUIT ChatGPT fHwudlduiagynaulasnineissdswlaniwdulurateussann
JoRanan 9813l5An 1Y Finuderanataluuiensal 1wy N1SLENAINAITIEURANY FILAAITIAIL

Indulumsusulgmasimunmalulagluouan
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LEARNING AND TEACHING THE CHINESE PARTICLE “fg”
IN NON-INTERROGATIVE SENTENCES: EVIDENCE FROM THAI LEARNERS

L5l=

ERAHRRIERAERSE . FHEEERMILIER SN ABEETE, £
BR_EFIEZERERAGANEERLFZ— (Sun,2002). NERAWHES, “M”
BERAFNAARERE, CAF 2. BEEFRE A, Lyu (1999) AN, “H” @
EXRSFR “MEAAR, RTEMER. AELEFGF, 7 TREHERX. RE.
Fih. G H . BAEAFTE LS AU EZNIER 6, XLER S eem I 5EH.
EEEREL, F M WEHERPBELYERART XIEFIH, TEREFERANE
FIHH—AER (Qi,2002), B, “M” RRIEBHAFAGRELS HASENE A
&, EHRA. ERRX W REATULRI, Crr¥EIERMIFIERS, AR FA
BN R A TE A R B A B B T iE A E R KB (Wang, 2020).

YT, BT XHFWEREIFEHARCBENT RER, EHRELE T T EFIE
S48 “vg7 fo R EW SN “PE”  (Ding,2017; Li, 20200, AT, *tdeik|a4
KIERIE “M” WERGBEIEHAR, BARET O EENNEZIEL T, TFEREZT G,
X—ARGOEENCAERFTAADE. REFARELRAWNIEF K, BRE
BEHREZ RS (2023) F4it, 2EBRGET LW ERFAERATIA, £ 4
0% THAATF. FIERA —EFENEAFARA, Wy, CEHELESXE 07
FEHA R XEXSE2XEF (Pan,2011), XA KA %2 FEHEMUETES LK ENE
EIER T, RRAEBXEFIFEERA “M” HFERGERIZ, L. TR
X (Huang,2019). # T HSK B &S MECER EM# — P RER R, FENEFIH
CW T ORR R S L 39%, HF, FE LR RO 7 IREEBIL 42%, T
HE “HRREIERE IEH AL 24% (Xue, 2021), BABACH T AEFHE, 1
RGZETOEERNHR, SRENXEFIEIFE M7 B30 a 0 F Fowix KB H#HAT
FE. FHEEAWHR.

EUEN ZEERABRFRART, TEE RRE LI X 51 A FEREE . Taguchi
(2015) 45, AT —LEAEFERML, WERE, DEHFEAFTUTREDFHK
R, W EEMBAEAN, i TiES m R R R AFA LB H AKX T
REARK. M2, HNFEFIZF 0 WIRER, WRTIHT—NEAHEFHIEH
FHR, RETEBREMANIEAER DI LR RS IEAREE, URZHHFHR
RAGF RS, #HFETAEF B RF LR A G E A L,

AR AR £, §REXEERE I /IR EEF ] & FENEHARER TN
MERK, FETEREAFNELAL; Arxt, AADEERLTEABEHFE
BHEEeNBeMARE, RETHARECWESKREMAERE,; EZERFT, F7 K
RN 95 W 1 A B A W SOE FO L OB IR # ROE MR T 0 % 3 6 8 4 9 S2IE (R
A AT M B B F
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2. AT EHH

—REARARFEEREFRXEFIZNFEFUEDE7 LB, 2 EH R LA
BE A ARER M MRS TR R, RIRASAEFETIVR A

ZRERWN. BN, ERENER, FAARDESERFSREESF I FE
“OR T T REAE A I 5 R AR R R B AR

3. XE &R

3.1 EEEHRERN “M” WL KRR

RIEARFRGERE M He BT T 2 AE. RET@HHRIT, THRIARE 0”7
AR A 3h B R R A UL TE ARV IR RS B S TEIE R A (Q1, 2002), 3F £ B A7 2 o,
BThRE iR B 2, Lyu (1999) AL EHREN “H” Wzhit TR e T: (1) FER
FHREE; (2) Fk. BlRIFG4A; ) BRREE (D FEFFZF, XLEHR
AT FEFEERA.

#H—FHRLENEEPTAERFNAE LT e, Chu (1998) AN “H”
IRAEEFER, B EMEENEEAREREFTRE I WARKXR. hinil,
EHRARMWLE W7, LR E EWER; ERXARE “W”, TUHERER
Ho Liu % (2001) EEWHAT “M” EREZERTHERA S, WoREY TEE.
RZrEE. ATEHRL, 5lRERE,

SeRARK, AXERFEFEXEFIF ENMABELRFGF 07 B3 F

1) B Ife: FLARIRE, w “XIRNEAEXT WL

2) WEEINEE: R IFEAMNEZHXE, Flw “BRELRT, AT

DB MR AETUBBER N AES, w kT ET, HEFTRT,”

4) ZAuzhel: Zhaesd ., BUSRHITHER, w “RER— AT,
3.2 BRI —EI B EHFFT

NT B H kN, BREIEE—MEUERE A, @ TIEREIEENEE
B, EAEERE, FAFEHRZ 52 N EIE (Ding,2017),

NI AETE, WREMEFER AN EHFIEFHNEANTEHEASAER, N
B FrEiEA Eit#, Li (2001) ERIFEFAEERIBESANFI P2 HIET
PAERGH BT, RN EFE¥NIEEA AN FIENER R R tetEEE

e, FEBASR#IE, AEBELSEERMKIR. FlaPan (2011) #E5F, KIEEA

1 uy EEMIER EEAMNTRIEN “M7, 2 FEHFEFS “M” & KFH.

[AYA N AYAY
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WA E 5E X EHE 22 3 5 0F,Li(2020) % “MB” 04 3 B R & R TR,
TheE M EH # MR E T, ME &, W1 M7 SR KMHESE, &/ g7
“HE” %Hﬁ,o

3.3 REHFHAIR

DURFEN_ERFWNEE TR —, EARREIEAI GG T EL X F
SZERIE. NEREMEE, EUEZFFTERTERBRUAKEIFEL. EFEEIK
WHERRNERRER BN RS ELMF, MERAFEREEARI FFIZFER
EAREE AR LS (Schmidt,2001). HAEIGERINANESTHEANKETE AN
HREPHHEAM AR BN EF RN AT E, MERHEFESH4NHLIE
TR X — 214 (DeKeyser, 2015).

AT EREHFOUR, ZEARRRET A A, Taguchi (2015) WL AT
B, o RA AR AR R, W TR AR, ERAES, BRAERAEA,
N GRS AR, AT U EIF AR T 7 3 F B AR EPUBEE A B B MIERT,
RGPS IEERT RUERF A EERITE, wE EEE, BN GEARRIR
BRI (Wu, 2007), (BAE B HHKF T TR T REE IR B K E A F X F B 5N
B R
3.4 & F X # EERH I FHAIAR

FERER T XHAHEERR Z —, AT & EF 3] F KBRS RERAN
HRARD, HAATEIETAS R

F—, WRAMMWET ZU TR BAN AT REFRRREERHA, W
4w Chen (2006) . Huang (2019) %t & [E % £ X E ¥ X iy & i fm iR #AT S5 A F, R 2T 1F
A, BERECNAM—RAZRME, FRANEMEIH, o “W” N ERAY
2 Y AT

B, AAHEETE LT R WARRE IR EEF LR GT 57
BRIk, ML “” WA ETFHLEXE, #AXAD, B5E—HAUHEAHM
FtAE. Wang (2021 24T 40 ZKEF £ HEEMELI 0”7 EHERE RS
EHE—F, BERA LK, AP RETE,

TR, ATHEFIZFRFAGR W 0%/, E60EBEHTNHT LRI
SRR TATEamnE.

3.5 HR M

AT LR XMER, AFRREUTHMRR:

HI BB IHEX. REFEEFREAGRER “H” &, AREEX, W EE
AT &Mmigs, B TRUGER, #ARENKBEFERSFANERAN, ZAF
T 0 Y iE R ST
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Ho A#FARERE. SBEXEARFOSRAML, BZER. RS EHFW
ERAFAEFEAER T N REARIENSERE LA TR ERS, BERRE
R F e REE, POFHLEFERU LR N E.

4. R F &

4.1 R} %

AR KR BRI ) AN T EREA AN E . AR Z O REAH— AT
HMEBFRNEBEVH ZERFE, 60 A, AEZBANEFHZMNIHT TR 4 4 F
B P E LB IRFES, BRFEIHKAE 400 NE LA, FILEH 1500 MEA, KIiEK
TS 40 A HSK3 % HSKA R Z [A], BT EF RN EATF. lEFIME. RERES
Fot P EEEERRE, AR EFHEATFERIAFENT]H, FEHEFIZHYAH
BENER. EHEPRTIEKTFFIH, MNEATIERARA R BN RER, 2R
BERSGNBEAS S, REBAESEHNECRXEETELSCEES N “EHNL” 5T
“BHRE”, ERRIBRERSBRETASEFEEETN.

HRMN KNG HFE. —RERA (30 A): AT 5 5 7 KIEAIE “W7 8
Dy, —RRA (30 A): EMFEEE & L#TERXES 6 RAF, T
HATA R RIERIE M7 X EF . AT HREA LS BN EE, X
ARBNAEARNNE IRt R ERAIANEAZ AR T EENER, LR
20 A xf PR 7E S B w0 A AE Bl — S T /A
4.2 AR BT E SR

AXZCAH—TEERN, BN HFLR, £RMNFEZEEPEREN, F&
BEBRNFTEM . BIRARREEEALE, RAREERWE 1 R, LAt
HAER — AT HFITNRETHAT, RTEMERALZRIEFHNIEE, B XA
ETHENHF THAZR,

1 1 1 1 1

| 2025407807 \ \ 20254078148 | | 202507821 A } |2ozs£ﬁo7ﬁzaﬁ | |znzsqaoaﬁoaa | :
| I | | | |
| | | | | |
| B—A I B8 | B=R | g el | HEM |
| | | | | |
| | | | | |
| I | B R | | |

—— i

a7

%

6048 HF LY
Livl dlinged-d)
WoCTD L Al
SRt EAES
i LAE )
WACE T
JELRAKTF

'E;Q LA FL
7, HI RN SRR .

8109 )5 2 40
DGRBS )
i

Q%
e RS )
PR

FIAEARRE, LA
T G 45 2] 2O

B 1 SR EREREL (EH B F]D
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AR T PR At kit R R A A, N 2025 £ 7 A T B,
EALRA 0 EA N,

F—W B Eort (1D

60 4B 50t R LR B ST ART N (T, #ATET M T EES KT B 1A
FRFEGRESE N WEMAF. £5EE: FENEELS. BRTAES. THE
R AIWTAE 5

F_WME: HFETH (52D

ST BT, B A5 A0 B R, WA A, R B A,
KNSRI EAES . HRAEATF A R E, $T AR KW EARRRE, N
BB b, ALY R T DR R R4,

F-Wr e BIMBCRTRE (3 FD

EHFTMERBLZIHATEM (T2), RFNFFEIA R, X T A6 w0
TR, EREMAREAT—H, UL EAI RN K £,

FHME: WEH (F4 R

X — B SZ B 4 Foxt BB AL AT Rt R AR B E BB S AR, F I H B E L.
BXE, KA RERIAELA#RFE, 222 BHAERF H#HERFEANT, FHi,
B 5T T DAZE S B (8] B T2 2538 AL AT & T1E,

FHWE: HERRIFH (F5ED

FER S5 (T3) T /5w A G # 4T, XA 7 — & FATMAM RHT R F R R Fs M,
4.3 RITAE Fik

— & O iEER.

AT HRETUEN R B HEERGEAA D EER, AR EITT —ANEMHHF T
T4, ZESFZITT RAWAFEHEAFNER, BEFR—HEENE RS O
W, RE. BB, ZF& 3. EMNEEHUKEARAEN, MEARSEZ TLE
MEEIEZNEX, wiFL “ZRyg” WEER “NMEREEE—XE, HE2REH
I ERFREERBME/ M, FH—HE

WA S B BHE Rl (T, Ell (T2) FERFN (T3) WHE~EEe., X#
FHEIRA, ZRMNAERAT ZELRANEEAS. XZEMREBEEERE. HILE
EREAGEEIARE FZE RIS, AR THE, #AEEEMELHEKEN
HE, BFARN., RE., 8. ZAUMHMGENEERENEE, i, ARLESH
T EEXIEN-FH A K. 18I HSK R0, #fx BArzhaE “” sy iERAT B
RFEL, MERBRFHEAN. ERIENE, ARBET X ERTRACIEFIEE, Xt
ZEMBHREREEFMEFDEFEANERERT T ML FE. TEERER, =24
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HEREMERE LHATEFZR
ZRBFTHM

SRANBFTIEATERTEARF SR I/ER AT R, ROREERH
FEBILBWMN “HA——a——FR A, AFMBELEZ—HAF, HET -4
RAMBFESR, AROHFEREREWE 2 Frr,

IhET:RXIN ThiE1:1RR2 THHEL AR THAEE14ER]

TEFIR7 TESIRA TSI TESIR%
BEHE BEHE BEE BERIE
RESSae REXLE REMLE IRZEIILE

H2 B R ERERE (F%H4)

BER o, AR SCH A 505 4 40 b o) £ B =T B AT 3 4 R

e FREA 5 TEE AL

AR E RSN W WE AR, WEETEFEM, W TREHA
TR, HEERAWAR Y PPT REMKZE TR, HFE4BRARYE (FMPX
), WE—%, R—HZ%:

A: “AEFEIS,”

B: “4 % K K EHH.”

RS2 R BB AR AT, CERAEETLAT—#? FRRA M
S 7 BRI AR R W HEAR R, HE, HOTE L FE A AR
My S E AR, BNEIRAR 7 AR BRI AP M TR R LN R, SRR L
Hl. Bk, #OFEAE. BRARNELSS, ZEULNHEEHR ZIRE <0
BT b BB )4 B B S R AE, I RE P B A R A u
R, FIHRE, BHEAETERELA . BERE. AADTRAT.
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W ERT O,
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®7, BRE®E.
RoR: ERIATE
U K I i
B, AT A
“f 7,
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MBS RT
“HE %L, 7k
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CRVUNSES
&7 “Hlw

77 EEERXIN

HEETH, i©
CEZS.E
lEZAT, 2

ImEER.

9 A A
L, RIEER
A, 3l
FEE.

U

FEug AT
HARERRE. &
H, EREM,

#oR: LHRAERE
Ao % B A 7
B, [ LAE A
“og T, fHEE
B, TRFH
O B TUAR

xR F I B
1] 7 2 R
B d B, W
HHHAER,
WHRTEE Y
ft 47 A UL
B P B W A T
# o

A: B AAE?
B: Kz T M,
RTBEERS
7, BAEF
T M,
FRFAE, EA
HE, TR

5% o

Ay &

#iE ay AT
MRt F L4
R, H“BEX
BTHEX, §
“ig 7 e R T
AL EL. @
WOH E TR R
HERK.

®R: ERER
H . HEAER
B, /B R AT
FEAE EK
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PEE L
ERIF. FH.

BT A A B
B R AT,
FEEE TR H .
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(ZAFH4)
WHE—TW., (&
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FHEEE,
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m
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F_NE& 2 BREAMM
GRS AR R AR AR AR L 15 R B 2 PR By 3 SR

HARBMUEGIME, TERATAHRES . BREASZEETH. FHEERH
fF, KAETEESHE “M” REHT ELiEIE, Fl:

A “CEBEMAR

B: “IX A

FATRE, ANAAETRREES . TRT. DRRE, FRARH. BES
LEEZI AR L BT TR 273

HRZLEFWGE MM, BT ERAERETERET S, RITRMNEELE LK T A
g5, TEREHEFEENR, FEAE T, EXFAAMZERTEGTE ST,
15 4m

& MRERTR—IMRERBMENHEE

T RFmE ( Do

HEH: A Aw “” B, A C.ogm “rE”

¥R R, BB MEHE, BT A S B AT R ——h B RRS.

REAFHEATAR, HOFTHAZRG T S#HES. LR, JOFRRIE
BETHIEES, EXFLARLHELERAT. Al

R RHBREN—HABRES, LT T,

a7 RAER, BRI

CUECELV LR TR L S TE ]

FZMB F AR H G R

BB, BT ERRES MM ERRSE. EF5F L EAFREM “H”
FRIFEHE. i 4 RUERFTHATF. BERARER/ M. (EX:
R AR AR A,

FERELS, AA—ARTAERIRE. JFHMERT, FRERE. A0
FIRF XM, FEA TR “ATEE" flin, THHLEET I 0",
RN “lREELD A W, K FFRTRA—KME? ", FRETEAL
FEEER BT 7 R R BT EES k8 TRITER AL

X AL A6 LR P O FR A R AT 55 1 AR B R IR B, 40 A
b, R, BEETEMLEAE.

= R

RCR 5 % ERA o, WL BT S RS SR, LTHEEE
FES T H ARG RESA W BT RER. MR BERA ALK ERF
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R R HIERBEE.

B AER AR NI o 8RR AR O EIET, BRI B EE
HRAE. B, EMA T E R R # T SORSAT R IR E. FELES AT
B

F—MBENEAEREAA BARET LA ZNEECE, AEFEMERFES
FEFEER W7 WikH. RAFEETUTRIE: OFEENRTAERETRI. &£
B, BERZAYNE—KA; QZERETHEZEA M7 B EETE 80%.

F_MBEAFHER K. ECRANNEARERT, N &EF Y H N LEFHH#LT
a%k: OQE#HER (FEAFEETRYHER “M7); @%4% (ZAWEAR); @RRK
(ERHEMIER T B %), QN4 (EFZEANERERFERD,

HERREABBENRE, ZRAERLITTEHARNR HARBEFRCLE 8
FULERFXHFEROHKIFEE TS R, (19T mRILR ;A FN. T4 XAE
TRDRER, WAMBRE=NEE: BRETE GERAERAZSTHAIERENRD.
BRILEE GERFERGEALEREARTR) FIXHER (EGF T HERR),
AR BFHATEN, £ ToinE. YERIIFSHFEGEE, HARANT T0 RAEL
WHEBBEAFLPWEANEREZE. 2 MERET, o H EEEME, ICCHENY0.91,
BT 0.70 47 (Koo & Li, 2016), kAWM T R TFHEAEE —&MH. RELEL
B L 2k U R - 9 F 21

R2UEpHFEAGEEAMER

A KA ICC & 95% & 15 X ||
W1 AL B s —E M 0.91 [0.88, 0.93]

4. A BTN F &

BREINMEHSHARENL B KRR ENE RS 60K,

HME—NAREW, BATAHRESG T ETMNESF “W” WA EERE,
BN A BARIRER MR, Hk, AL RSFE, SHERKRIZER, 5%
FHRET R, #TRNNRES LT, HA LB ENEEIERTEIS,

S E_NHREW, RAEZNEH Z 0T 8AT G EWT. DUNKES ) (T1, T2,
T3) AHAEHET, BRI AHEET, 25U eHEERAREET, AELE, o
1T CHAD X (BF D MR A 7T Z 0. B R ELFNZ LR, ¥ 34T 8 LB 447,
DAL A WA E AN THRAFATEERE. FTAERITOMNER SPSS T
A, REUEAT a %EHN0.05. ZESHE Cohen (1988) HItREHATHE ., 4L,
HI I F R IE R R R, WAL AR AN (T2) SR FM (T3) REHATE A
At BE.
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5. ARER

5.1 “M” W3] BRELE IR

HEEE—AFRBE, FHEMLN (T HrERERIH 60 LT Z 8 0iEE
AT T WA 5 AT, HATIRAIW 365 M BEARESR (RIEEZ AL BRER “W7 6
KAEED,

5.1.1 84 A FHE L

BEHRER T IR, FENEZEHER “F” B EEERERK. & 365 MEF
BEE, FHER W7 BEEN 150 4, BEDEEEHRNA 41, 1% XERE, #
WH—F, BUG8. 9% F &, HZER “M” WFh, KREEHFL.

HRBITH—F ML EELBERER, TULAHZ AR S F£ R,
WER K 3. FEEHRX G EFRERE, N 61.3% WMEFRDGENEHELE
T E MG, H 21. 2%, HENEEERER 40.6%, BALFHAF, EELEAK
Ex%. FRAAEXES, RAZYREFEFAZREANE K.

FIFM (T Lk ELE A (N=365 N EARER)

o &k BREREKE EHERKE ThEER X
238 80 49 61. 3%
2 B2 155 63 40. 6%
R 78 27 34. 6%
% Fu 52 11 21. 2%
Bt 365 150 41. 1%

5.1.2 RRKA LA IFI

FRARA (T FHIH 215 MrIRZOHT 2 XS, KIARRERE AT
#, EARRBNREESEIEA NG L ER HFMANENR, KATHT EHFIET
AL

Wl 3 R, A RREEZNRIELRE, HRREN 40.0% FETRERER, &
34. 9%, TUARMRIR & 25. 1%, X— o KH, FAEXN “W” WIFE®E, BRIA “TH
etz A7 WEBCE, WRIN “AEERS AT NBEILX
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B3 “0” By 3] R lmiR kA &k A A
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®4TFASETHEFRIREE SN

ek (ChS FERREBRBE T % R
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R 28 . IRNEAET CF)! XRK TR, EXREHEMLIEA
E/‘] “EFE‘[”o
7 B2 90l 4 KEFEAM, TR HRAR AR AN “M”, iR
BER: AAEZRE, AR, FAREIH 07 R#ATRE,
R A8 |  HE: A: AHATRLEEBR MEEHEN, ABEBRAEL, HH

KAERT CF). OB A R
éﬁ%ﬂ 40 /Tﬂ '\ngt'({ ’fff\’l‘j’%"/r\{j\ﬁao )ﬂ «HE” ;Ki//(/f’té[}/:‘?\i‘g/;\‘, EX}]“%

B R, K HFeAFfIE, EA AR,

EXHBEEI M AFR W I BRIERE——8 BT, #4H/T HENIEE,
At B iR EPI e AT B A s B R — B U T EAF I HFWHET EH#AT
A HT o

—ZNARES uy WHETE, B EA A W—NEZYREREERRY
Ja, k&, RE, FEEBERLELZREY, EEARIFENOEI R, flaw, &
WCREREA B, FAELEE AR A “Duluaulnowy”. XM EMEWAEE
BEBEIEY, ST “ZE2XEAN XMHagF. FATEZHT “M” 5 uy
B X R < R o

ZRERRIREES “B” Wzt. BERFEREILTELSEIANA B RE W7, R
BET, RiEuw s ATHEAR, ErZHERSENR, k55X EN “E” 4
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L, fm “FEvE” FiExirH “loesus”. H, FABR LT —IMEHENER, Huw %
T “vg”, YUH(TFERLRE, w “FRW”, AZMER, 0 “Hh—amW7, Xk
BRI et B A EAER, il EARLEET “B7, AMTAAT “FiRE XKAEER
R BTN R A

CRBARIES ‘BB K, X THESNERELSE T, BT REPEAE
B3t R E AR, SREF AR REMHOR . RS, W ERE W7 A
ZRIERNER. HANEXR T mL el R —EBFEHETMERE., XFHT1EE
TERA L “FTE” fo “AERE”, BAEETEH, B 0EwWHE,

AHTRE, FAEXN N I EZIAREESERAL, BAE U WPE., XY
WA AR Y C— Xt —7 SRR, MAEXRIAN —FELH. TR B &
Bro —FEE U NAEIEIHRE ‘N7, BEAA, 7 FE K ur WEEIEEE
RHB AR NIE B E, BRIER., AN T LEBRANIENXBRE#HSE, 2%
B, RELINA /M H T HRBIK HL
5.2 BHEHERELN

A BRHFNREFETH I EEE G RIEST W BB K%, FRADEE
BRERERABEREANEFRHETT RGN, ER I, ZFTFHAMNTET EEW
BUEt 2 &, MEXA LB FHHEN.

5.2.1 WEEEHERNT

BEERFER, TRAEETIEEFE, HEHEEIE WKL, FEF
FlERHT X —3% R, xRN EZEANFRT L EEMNES . BEERE 5 Fror.

x5 WEZ kMR B vEHERH R LT (MESD)

4 7| A% B (TD JEW (T2) FEREWN (13)
TR 30 41.3% + 10.5  67.9% + 11.2 66.2% + 10.8
¢ BB 4 30 40.8% + 9.7  43.5% + 10.1 42.1% + 9.9

EHFTHE, TRHAESHHEANEEAZTLTHEAF, ZRAEHETY
41. 3%, *TEERAN N 40.8%, IR t R ETHAZ A FAELEZR, XKHAL
BAEZ, WAWRNWWEAXTFEAT LS, 2EAYBATEANZF THE, Lh4HN
EHERAE 67. 9%, TWATERANIEE 43, 5%.

BAEFESNERL TR, HEERNMERNERNHLINEEZ AT, FEENE,
BESARNNZEERRE. GERMLSMEH, TRENMNEENHEKEF
(p<0.001), HIERFMEEFMELEEZR (p=0.125), M BAEE = orE AH LT
EL M, BERFERWE6
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® 6 HEEHE T E0MER

. oA F df p n2
Fit (8] 85. 42 (2, 116) <0. 001 0. 60
48 7 25. 71 (1, 58 <0. 001 0. 31
Bt 8] X 48 7 40. 18 (2, 116) <0. 001 0. 41

MR*E—FOMEDREENTMLIA, wRTH~, TRAETANHELHED
EFR, ATRESHENEAEZRABERA, BAT 30.6%, ZMAENEREER
RIAFAL 28.8%, EHEHEMARM, XA 52.0%, ZHIEEERA,

FTEIBELNEEREL (%

o &k B R Ja W Ay & RAE
R 61.3 82.5 21.2
¥ B2 40. 6 71.2 30. 6
e 34. 6 61.5 26. 9
4% Fu 21.2 50.0 28. 8

5.2.2 ERBEELN
ERGRENFEZRMAEITHEFEAFER M WAREE, Wk 8P, £k
SHE I BRENRTIE 2.45 2 RAZTENW 3.82 4, HEZERENERREE, 4
3.78 4, M BRHAMNBENILEE 2.5 0 EHEH .
X 8EAGKREHA LI (MESD, 5 &%)

4 A n B (T1) W (T2) FER R (T3)
SIS H 30 2.4540. 51 3.8240. 49 3.7840. 47
X B 2H 30 2.514+0. 48 2.65+0. 52 2.58+0.50

FEAFERRT, WE IR, ABERE R LAY EE, HL B 02
40,38, & HET X E A 8 B
RO EAELREFENHER

BB F df p n 2
Fit (8] 70. 15 (2, 116) <0. 001 0.55
4 A 20. 93 (1, 58) <0.001 0.27
Bt 8] X 28 7 35. 64 (2, 116) <0. 001 0. 38

HUA, “M” WESRAFRERGFENEAEHEEAGRE, BARHF
Sl BIRBIXH2 BRI T AR, ABEE (n2>0.38) WA EHL—H R, X
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MAFTFRANEAGHTFEN, EERFEZWNHFLERNE,
LR, AMRAETELERET 9T,
—REEHPEFIHFAEIBERAGR ‘M R FAEDERE, SERBEHER, &
W “RBRY > RE ~ B > Zf” WIBHE.
“ERHRBREAUGYE . BERFATA N E, HRIEERX KRBT RIEFEAFNIER A
TH, XFEHREE L
CRNBFENENSFRABEHREFEER W NS EREAE A RRE,

WRHZFHRAR BFHRSNE, LRBNARBIAZ R AR B2 72T Bil.
BFETHFETAMNE, AAERHIEREL

6. ittt

6.1 ZEFIHFLREAGRERH W7 W FHEKX

AR ERE N T 2 B W EF S H 15 4F 5 A R E AT 78 R S RAE,
BREFR “RX > RE ~ BB > E” Wy I/HE. BEXY kEFEEHLIYE
TN R R E AR RS R

BEEAIHZERRARAMNEEZRE, AA AT ARMBE H. REETE
N EF L AR EAAR. BRI ARRETERBESZ 6, R¥HRIE
WA AW B E A . 4 Jarvis & Pavlenko (2008) Frif, w® BiFiE s+ 5HIEAE
Froh gt EAEME, A ARA K EBEEAIE. EARRE, REFAEFFAFIEERHT
B, GIET —NMABNEEERR, ¥RIEN w SR TIGEN 27 1 “|”, 85T
HHEmERAFMLEERAENL. F—HE, LA RZERBENGETRIANDE, REFEY
FEFHRL AR ET e NAIERE., FIHFENELET B# K (Kellerman,
1983),

Rk, IBHENT R UR LTINS D D E S8 NIRE AN RERE (Ellis,
2006), R Ihee G EWEICAFIC “A” . “E”, AAONEERE, ERESWE
BB, REMERSEEL, EREHTRANFHENENL, BEREFEFHL X
B, BRZ. MEMDERZ—ANGBENERAE, HEAZL2RBTIFER. £7K
AUBRMZEBENHMPEE, EFE N AERAN T, MEERNFLERTES
WIEEE W —T, Fril\EIHE (Cao,2022), X— (KN MFATEHIEHE “Ho
EREHNLRERETIER. 5847 (Kasper & Rose,2002) o —fk#L£,

R, FEFIHXN W Ly E#E 5 Kittopakarnkit (2021) XX & #iE %
HEREEENN ST R, BEZFSREANER IR, BEERE¥IHEEK
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HEFH g —RBERZEf, X—REXH, T& W K%, MREFE W7
HEHERTER 97, REFIFHFETLL2ER, MEAERE. ZFMIEANIER
B, EOO A B RGBT . X ALETIE Y Schmidt (2001) BEEMBY, RAHIEEZ
Wk, TR RN 35,

B, AR, SAEFIEERARESHEAERSEWIBRER, £ ZFEFA
BE 1 X REREIZ — (Ding,2023). X\ KA MIEAHF N E B4 H, %I
FHhevhee, wiREE. Ef, NHATTAGERNRXEA LT, UHABRER. SEH “Beit
Brk” MBI EHTE, wEs, NEHTRAENRANEEET R, UFHFIH
BAHENT A . REBR 4

6. 2 fh IR AFAE By 7T L

5 Huang (2019) #HEL, ABFI £ A RE S 07 BRI 0 NILE T %
HHAENHMEET. Huang REFERF IR EFEFEFERT. Rm. RRZK
iz, RN EREEFEILAR X, EAARLEE T RRELKERN D L) A £ER,
BREX D RARWROAHRE, RFRET D IEERFTNRX B, ZIR
RIEREDGEEFTRESZMg 6, ARFRBT 5.

Kok, AR RAE A T B iR AR BT E B A 7B . Xue (2021)
EFHBEENEBTT W 5 OB REAKFENERERE, EAALLAE
ETRRSEYRETHORENAR TR RN AT RT GBS
. AFEURES D # 0 8 — BARER, M5 R BELANS AL, BRTFA—
WEREEEH TR SER, K- KA, BRRETRES THERE,
TAREN “BHHE .

6.3 B FHA BN

AARNEUFFERIFTHARBE N2, EURHRFZEUGEAE AR N ERE N
CHBEEAT ZEIFHEERA A aE# 5 (DeKeyser, 2015), * T X EIEA
HX KW AEEENRELNTE, REGUERANEUR S F I EEZ T ERNBE LR,
AR BRI EHFER, ELTEAREE. SRBRATFAXEX ST, RIFH
BT ¥ HFFERBNXER AN EREBNERE, HRAETEEZNRS LN, EEENLT R
RIREL, EFIHEFT ‘M7 B SREZEWNEFFN KR, KBRS T 25K
iz

BFERRNFEMIER, IHEHNEERFA AT FIERET RAEER,
WENT B FHMIRA M4 IR (Anderson,2005). WEEH S B A G E, XfoE
BRI AFIZRET ELHFMIERET RERIR A FH 2 RWNS, ATIILE T #
WINFERE, XMHET eI FELANAE, BERARIWRARNSEEZEINER
W AR RAE S| B S r T S AR,
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1. W EHFRER

7.1 &%

AX B EARBEARRN, FET RERXEF I F X LG REIH 07
B S]RRAE, el T BE R F R R k.

HREI, RERXEFIZENLATHIREIBHE, TERREXVAEHREY.
REAFAL; WREXAAAG5E, XFEFEAANERA ATV . RFELRERX
H, BHEHFEREFIEER WO EREMIEARERE, BERFRRAEFHFE
M, RBEMAREIFZR, BFERRLENAMNE, KATHAFERNRF ZENE.

AXHHARRREBXRTAFARBEENE—, E—FEE LR T X LIAES
ATRAME. FRARFTREFEIXAARBARFHFIZHENERE. RRFXNLY A
A, XPERR. FRAFEAEFIRENFIZFHRTREE, UhRFARNEEER
BFWARME. BZ, AXTRETT REFIH I R/RIEERE 07 A ERAE,
WAESE T BHHFHBEBR, HERF XHFT FHOEARFEANCRET ERKRE
SRR, B2, BREAEHEENAGZNEZA KT, ERFNFIE S X,
VLB AT 35 55 5 3] 3 B9 85 U PR RE AT .

7.2 %¥F B
XA R E W PGEEEE A RE A M7 R T AR ER.

—EHMBRE . WAEHM SR GRIERE M AAE LY ERX G, #
B TEE (Liu, 20010, ZWHEM AL “9” BB R e A, &t “” & “g”
HER AT R, BABER LR, NELEBEHIRER, 4EAN S, T5£EH7
WHMAREZ R, EANREFIHFNHEM T, BRFEEEHRERE “F” WX E
i EE,

SRAMEHE. REFTENTBER, ERFVANBREET AL, AR E
WA IS B, AN ARSI N RES BB, BRI SRR
SHiE, BRANER. FHEANBERABNLE, ERERF T, LT EEAL
b O AR BB

SRBEHFMG . EORARRE, FEREGRELT W WHES A
“HEHFR” B EEEG BE CWEFET SRERETER. ARG, BT
B R, HOT R AR o A 4 R R 3 BRI, A A B B
Ko ARBESFHARS G, LT E AN “H T THE R,
WmEE. FREW, BREFENE. BERRERE, WP AR LN EFE T
ABER R, BN KRB RIFE S
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1.5l &

MEe2KEFHHENME, BFAREZRRZALTE, RERFAFREY
“YxxE” 5 “%E4.0” K# (0ffice of the Prime Minister, 2016), Z AT
WA FAFTHEIZFTARM. EBREE, FEHFHAR I XEMNAREEZNE —
SME (BREEN), HOA (REFEREEA: PXHFRA L) FHE, AHT +
XERAEBR 2K ES AR, SHEN, REFFNBESFXFINETFRLT
WK, PXERNE SN ERTAZCART 2. R, HFHERLHEET K.
WEHEFH FIHIES XA+ L (Center for Language Education and
Cooperation, 2022) A (EFFF X#HIFE I aE A7E), HIFARFEEILLZH
BERFEN, TPHNERBEFUAETHNEXMXTSEREEANAGEA FF 0 E&IE
HIEENENREY, EFFREadERT XHTERALFEMEER.

HER, BN FZENERFEXHTNRF MR RHAATT S ZH T, Jin & He
(2022) NAHKNARBERF XHENETES, REAFTHRFUNS AR ERER,
CRRFEAFE LBV EFRTANERFX AT LFETE, AL 455N
EHHYEE, AH T P XEFELEK. Zheng (2023) #—FEHT HEEAEGHTLE
ZEWAR, ARHTERFXHEHRFUNEREES. REFZFLAREAAXE
HFH AWM, 4w Sankaburanurak (2017) &1 % A AN JIERE B # e ¢
€ B, Mahatharathong (2021) 4 #T/&1&/E “Next Normal” Bf K&y H X #H ¥ T 1,
Namsongchan (2022) 4§ H GoAnimate. Vyond. YES Chinese. stroke—order #13% H
(LAIPIO) S 2 H AT A ARRAFANFI XBEEERE. Bz, RED
HREAETRE X R TR FUREET ZHER, E4 T REFFF XHITHHFE
B, HlEEEREE VY ERBEWHTNAFIR.

AT, ARUREFFFXHTANE, REXFUAHRTHRFIRELE
B, ERRNBARINE TV LR, HFEAKRE, AFUBEM AR EEF T4
FEOMCTE . BRMEXFAN ST ERT, BEETFEFFF XHRTELK
FUEAFH RS E ERK, FREVETTHRARE, AREFXHFTRETL
HERBELESF EER IR,

2. 7 frt R T 2 E 5 B SCH T Uk BB

HER, MEZFRENN I EHMZFEANRELE, REFEFXHF
BHAEBFUEANER. I —HAZINERZTHE. R H#FURFT A RFEED
AR R, AR XHFFEFRTHANBEREK., FRSTEZIINELERELHFTE
(4 Zoom. Google Classroom. Microsoft Teams) S EF XN FHREZF (4 Quizlet.
Kahoot!. Padlet %), FH&A®ETRE. ZHEETELENIAEL (VR #A, TER
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AT RENESM S HF2%FE (Dianati et al.,2020), BEFAHFHER ¥ R4
TEARBEHESMEANFI R, RATFXHFNL THLE.

¥ AR5 EW, Suchonvanich (2018) AT 7T FE £+ X #H ¥+ i flfE EE
#HA (ICT) WA, F#|YE T¥H Hot Potatoes 518 = (Word Cloud) ZF T EEB| A\ &
BXHFWEN, UWEAFALHEFBRR. A HEH, ZItHEHKA (Cloud
Computing Technology) HHEEHMWELAEEHEF ML, EFXHLFIFE
HEZMAMNE. Kaewbut (2019) HEILLHA (Augmented Reality, AR) EA 4!
T XHFFE, ATHE. WILKLEHF . Punsanthia et al. (2021) AR T
™, FALTRERMET AR WEFENZRIAEREHEE, ZEG=W. FFUEW, A
BTFARFICZEAL, A ULFEEFI L BEFRA M HEFg&E, *—FH,
Thanapongpichat (2023) #§ 4, % #EKEH# (Multimedia Dictionary) 15 >
B R EFEEER, MAEHFS (Mobile Learning/M-Learning) W2 3 & &4
THEHEMHETEFFINT Y, FRIXFTRABEFWNAE.

Z4&ERAAITN, ICT. AR, ZUHHREBHFIFEANEE, AFEFXHF
I FUHBENT WA LEEANEEGARBRTHZFARSENKX, BE—
EREIRATFENFINNERESEE, FFXHFEINHLETHRERSE
. AT, AFAXRECERA, REFEFFXHMELEFUHAFNIALBRFTE I
WEHHESRSE . RORKE, FEFFFXHRTNEFNERE ZCRERARHAE, (E
WA RRAGUEGTHENKREER., T, T—EFRH P RITFEFFF X
HE AL F AR KA E Iy F PR R R E

3. REFHEFXHTHWHF LA HRK

FEFTFFXAFTAERTUHEALEFEIES Ehik. EBREXLEET, BAR
E#FHEMATL A4S (BEC) CF “HEHFN” AANEBRERZKFTAN, FH4
BT (ERBFFORERE) FHEFEXHE, BUARFTERFFRAARKFTH
Ao AT, XEBFELRPATF L Hm TRAEEN, SR AP XFAFE A
REFAUHAFRERD B L BFERE. X BRI 5HF LR ZHWBT, B
BEBAEUTLG TRERF L. AX—FFT, AERWEARKERZE T AEHT
HARIR, HAFBEA, IMFREGURFEEEFIBFE AT KEFHET
FEELFNT HFUHAFAENELR, BHTHFBRREFI KR,

L1 HEFEARFTR

HME AR AREFT AN KT UHF FHX . Thanapongpichat (2023)
W, ZRAREERERENIERFFRELAZRERZWER, FTLHNE EA M
AR, FTHEFRFHFFEUENH R, ZIFE, HFUHRFTANRITE
EREGRNRSZ, BFEHTEEREBNHAH R, QHEER —THNFXE.
HTRAEHFRER, TORTEULHEBFEALHE LT ENEE. Fln, —
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WHFLERAAAEXAGRBETXTEE, WHEUAEIREFRITEATT, A
MIRRFELHEEL R, Wi, HoBRRZZELHTER, REEAFIEERS
R TABRFEFIHE, SRTETHERALFNILL. TLIAZLET A
BFUHFAE TR T XHTHAF RO R LA,

3.2 P XHEEAEN

WOFEFTFFIXHMRALEEERHAFHEX, 2 HF 45 ZT R, Rueangrong
et al. (2014) WA KI, Ao HFMBRFELNHIX G IFE T A, % LLE N HTW
HFEEX, WARPERXAFEAFRFENM AN FIFR, AN, AFENAR
Por, IMENAFZERFHEENERHAKRARH, Thunthong & Wannit (2022)
WHARAZN, REZBAEHERE, EMAHLYLANBTERZZEARAFEIHFEN
BT, REKELW “BXdE” #REAEERBEL L, 2T “BAEHFRE”
WEERYT. IMRFIEFRAFARNE, Pl ERBATBZMTAEANRT L5
WO o, HFHBRANEELAREAAERRAET, EANERFHEANE
F b, Thanapongpichat (2023) 4 xf & [E+ XHIFHWHARIEL, BRFEE “ T
HEFEL” B —FER, BZ B A A ¥ (Blended Learning) #= & % K &
(Flipped Classroom) % #{F .37 & B X 89H WA Fl . Zhang & Wang (2023) #—F
B, BFMERERPITERE L) EHF AR T EZHAIH. kTR, #E
HFEEAN “ERHT” W “HFEE” #E, EREFFFXHFTNTHFHNLE
B KA

3.3 EMEHFHIFELE TR

ERTFURFHET, IMERFHRENELERATHAFREN KR, B,
FREFFN T XHM EAE “RAEMRLUAR” § “BFUHEMTRHAE” X
ERHE. B4, AAWEARBEMAZEFRE, X7 BMFZHNFEFEET RN
ALfRit, SEHAMELARFHTAEZRITR. R, EXRENFEAETHRT
W HJFHIE Z . Thumthong & Wannit (2022) i, #EEATHFUHEFNFIF
BREBANAEHE G, REZWNLE T R TEAE, & T2 5857344
BREWNTERTHM . SHEERERIHEI ARG, FEFXHTHE “NEIFH”
BATHfl. X—HBEFARRAERS, BETHZZ-—WHFUTEFE, SRHF
FEHMFTRRESZENT, ERUERTARXT, ZMFRESNIERE, 257
BRMERFRIUTEFETELHNT R, #HMPHERAFRR

BAFEHEFEIHIHE

EERRZENEFAIEY, FEARGERREFRESF 3 77 15 T H#HE A,
Bz BEFIRINFEEERBHTES, EUERFAAFENEL TR EFH
REW, EANBTEIMA. ORALUARKTERS WIHT ST 0BT
%4148 % (Scheel et al., 2022).
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EAHHXEHFINR, YFEARFAUEA PRI HALNENHIE ., Jantapad
et al. (2022) # X FEFELHRWERATANHARLIN, RENEDRA “FEL”
THFEFIRE, EXFAaNEEE L FAERERA, sRENERNEAEZES
MR, BEATIANFEHNE, MIELENFAA®K, SEHR, Chanunan & Chapoo
(2024) W, ELHAFAEFRFEFFAEAFITEELAN TR, EEE R
FEA¥m, HRXEFHRIEFRTAEW, XEEFATHEEZFINEGE. o,
Chowwadi (2025) BBt % ¥t —FIEE, BRABAFER (WHEF K APP) BHBI#H ¥,
ERE¥ENEXRATE S (Self-regulation) F#RZ ARG M FHENL THA TR
BATE, EUEFEF U FEEFTZHGRN LT FE, FAERNTHE
WEHFINEATFE, B2FEAREIWNERANLEALI S EHFUNFT . W
Ze5RARFPEALHERE, ARERFTERZ TN EZTL25FRRENET,
E5 Z#BERNR. EBlt, BAHTNFANFIREESRHFEARYLT, EXFLEN
EEFIRBREHMERS, RALYHAERFUNEFBRER AN EE DA,

Lk, REYFFPXHATNRTUERTE T AN E: ZFERERTE,
BEEXEBN. BEMFREETRURFEEEF 2 HG. KEEATRNRBET
BIFLNEA R RETE, CETTHFTARER T UL B EFWNEMETE.
A — S EEX - HRBAEFFENALFAALGERETR, T—E T HE T LEE
T, WITREFF P XEFERT R ROy R R KL w IE e £ Bk

4L BFUERTRETFFXHRFWLRER LM

HTENETREFAURARTHEPF P XHRITHZFINR, AFAR 15 LkEF
FHXHWMHTTEANT . REHFLE, THHRTHE LS AZAHA: 1-54. 6-10
F5011-15 Fo. AXE 1-5 FHFERFHTHERICH Gl, 6-10 FHIFEHEARICH
G2, 11-15 EHITBHEAFICH G3. TIKER TR, FTRFBFELRHHITAZFEF EM
BANFA LHEELREZR, HHACERZFEBN N T mBITHFERE E AN HY
EERE,

41 ARRNEERARFE

4.1. 1 FRAK

AARERTREXEALRE T, BAFERZKFEE RN 15 A0 T IE K #F 57T 5t
Z, REXZFEBRER, THHITHRXNG A ZALA., XTFTELAZHTAEZITL—H
B, AMRETREARAFELE, BALTREANREKEEGRENEEE, MIEHK
B st FY, B, 62 4 (6-10 F4 %) AKR L, BEFE M ZMEZHITEL T
FUEFERNZOHATH, ERFHHFIRET RN K E LA R TEL LA
MESZNE, HRPZITHER, TAMAGEEHECHTE L MAE,

EHEANZE LA E, AARBEET FEHAI., FH., £, KALHRFHEZAN
FEHRERXE., EFUATMFHEIRXAZTTHELSLRE, RBAFEHLTHBERLF
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XRBEZFRBHRBEAEFWIALEL. EHFRERFRFTHEHSET (Royal
Thai Government, 2024), RIFEFF£RK (EEC) ERANFFHEAIENZORE, &
B CREXHIRIEET REFUAL (AD, UFERZHIRXEEFERTNAAT
Ko B, AAREZRXBABR S FA, §8% ERANM KB FHHFEBE R
THREIR, BRTAZELHNEERSSEMNE. XTHTNELRELE WL 1A
T, BEHRFEE. HFER. HFRET. EAH. FEXBEAFTERATHNAFRE:

® 1R EERER
A FT B IX 3% ZE¥ERE

KW H¥ T
Bk g%  RT

Gl 1-5% T1 5 F 4 () PAE £ A/ P AE 018 /HSK2 -4
T2 < T+ (F#) PAE A /YCT %R 4
T3 e ZRE(RH)  EER
G2 6-104% T4 e ZE (RH) KIEH Al
T5 e HRE R KRR/ FIER R/ P E X
T6 F Z 8 (FR) POE G AR/ XEIT I
17 e ERER#)  EZHEAR
T8 5 g 1 (F 30) DB F A/ KAE 3BT
T9 5°e 7F % (ALER) PAEE
T10 2 FERE (FH) XEZHEER
T11 < A (R ) M E
G3 11-154 TI2 e B (FE)  RIBEZAR/NERE
T13 -8 FERFEH)  POEER/KEYIR
T14 e 7 3% (L) DB E A
T15 5 e s (CRALE) XOEER/ P EBL

Er KRXKENZTHENERER, EBE HFLR EARAARABZLEE,
DL R MR T X S A B R
4. 1.2 R F&E
KARXKAFLERREET R EREEA)MERATEREE, BEENEITE
FUHARTHEEFFFXHTAHFIAM®. AR KL TEBEEAREF, BLEE
WHENATEZEFREREAEREENHZ T, REZFZERER, X HHFEXI2 8 =4
HA (G1. G2, G3), UHREEHN LR KM,

THRNEEZRTERTUE R THRFLEET, EREFEMEOEM: &
ABNEEV R R, HFEAKRE, AFUEMELGUR B EFIHET. BETHE
AW RBTN BT B EMENH HF Ry AR B AR BR TR
Mo BERAFUNBEREE 4N, AFRLTWELT REFFFXHMERT L
BAHREFHRFINR, HBEELHT T 2 RAH S Bt B AR 37 O LR .
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4.2 LR EGIHWER
4. 2.1 HMBEARENEEL L E

ANREREBFTFFXHMAERFUEE THEAZ NS L X REN, HitH
fiZE LG8, BIWAE., AERITFURENSHFHRZ . HITREZFERH
K ZAHER: Gl (1-5 £), 62 (6-10 ). 63 (11-15 ), UpHER =R AT E
% 5 %0 ji R B =0

4.2.1.1 BLAENI®

WRETR, ZHAHFHERNETNRE, BEFFHED S m—kEIl. 61 HJFx
BEREEMBTRFRUEEXNREES, wEEARF TR, 21 HARF FEREX
23] 62 HMARZ )+ ERBEAQH ERFEEMEN, B Canva HET XA F MF.
AT B2 Jfl (4w ChatGPT), ELBEARINRKFEE T . Mo HIT (W T11 A K F &
N “HREF WA EAF), HALBILEFFR T, T KEWEXFE,
ML EFEERTURR, DRATRYZENANSHEEE G EH. 63 TR
EEANFAEHFEENGE S, wRERTFEH ., FEFTHTE, URAA AL #HHHK
FRIFEFS IR R 23 GE

®Gl1 ®G2 @aG3
R ERAR

CORRAERFE

AITERNAE Canvaiir
B 1 & E 5 SO R )] £ A8

A1Exr, ZHABY¥FXRITERAGFHED S —RF), TREAHF
BEAHES, EENERTFLEEZR: GILREFXHFERA., ELXATEE TH
¥; G2 & F T Canva, Al MASHRAFEE; GUXEA HHHFEFELLE
NEEANER, XUZRERBHEKITERREZE . ZFXFERANAXBTEH S H#
M, RAEHEFHEREXHFENAMENE 2 TS, =AU A 82T 7 2
EINAX LW AEEZR, BRETANEFERENENERET A, wEKILTHEHK
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REHFURRALHULELS., XEEREH, HHENFELZERIRAZRFR
BMEI R A TR, RENMEN TS TR,

4.2. 1.2 AR K FH R

B NHMHAF A RERR L BREFPREA. 6l FFTRLFNEEATE
REA. B TENMA, #AEETRFHANE; 62 ZUTEINEHRAT &RUE,
HEAH . AEAZRRR, ARESTFEXBERELS); 63 FUTXFIIZRT
WA—, w2 HWi: “FLEIZFmH, FLFNYRET 20589817,
WEER, TS FHRANELTHXRAF 7%, 7 ERURETT H2 AKX
WBRTRELIGEFESE, EERUEAZTRIRFIAF T EN R, TREHA, &
B RABFTEAFTR, RECERAMFLEL YRR, ELFEANZEHRT M
MEUFETRNE R, FEH S RUUFRRTNL L R EF K.

S, REFPFPXHEMELIRRFTHIEE LK, BRAFARATEERTUHK
FHRFHBIOZCA, AAZNAZEE 21 HLFPXHFEA, ATHREAKR
FHRETEER, DR TRABFTEARINERM., ZIFIARFEELEERRFRK
R, AFEALCHAER, UNHAFZITHENT TEME, RELZEHEATREK
BINERSEFE L HMN. AW, HAoBNERAFELEEMRELG FTEHKR
AR, RABIWNHAABEMFL M. BAFINHRFBTLT L. XRFETFUHK
FEEREBFEFIRRATERERN, EFLEeHTER. ¥ HAFRRE LT,
TREZATEAFMAFELT L LR,

4.2 2 HFERKE

UTHER T REFFFXRITERFEXREFHETRGR&K, FiTHA=E
TERFOHFER, TEBANHAFFEFINEE, UARELTEF BRI W
R Fu R 2 3R B

4.2.2.1 FT#HFHEANZ ARG

FEFFPXHITLERZABBASEAAFLE S, URAFAFIREMES
. Gl AR AL FHEFSEAMYBE S, WREXFIFRELILE S “HF
HER” WHFER, SFLEETE 5, 62 AHTRAER T ESIARKEA, *F
EFHNFEI . MEESABERESHERZEFEEFWNNA, FRAALSEF TR FRE
o G3 HZITHEAT “UFEA-HFHFO” BBAZKFRTERXNFY, AANALEF
(#nHello Chinese) X#HF LB EFAIIT. . 2. THEE, BAWREEA ML
FRE, TS5 HWFTit: “# & 2837 Hello Chinese [V /HE /75 % EF 4, it
FHLTHEHKTT XL T ALY F A R T8 5 # a4 T 9. I
., FFX, BHFZLEEZNRE. 7 X—LBRIETHAERH*EFFT, ¥
A DLARANAENFET AR, BERRE, ZIRERANTERERAREL S
FIRLTHANEE.E, BEELZHEEAMETAMNEL LFEEZR, XEHFELR.
miT. FAEFK. RELAHRREFETTHEX.
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4.2.2.2 MFHERX B E F WK

ARERLEF, ZMEBEFESEER. BRAER, FERTEZRRAFHEELH
MEEELERE (LK 2,
& 2 A E P U E A B A R P e Bk R A ROR R R e

# 4 A E B Bz % 5%
Gl FEAHSO, FHERK EEEEE. RUBEAREA

G2 RAER, FERAER WFERF X7 ®
G3 FETERFE. EARNE HIARBMFLEEEFI. RATER
TR BEHNEATR HFESEHRA

F2HBRMTUEY, Cl HTEZEXERLFESGMOELAMEH 50 F A,
G2 HMALBEHF UK TENNBRAERIFEEZR, BHRIFERRFAFEEE
FARAMFTMER, URPFEENBRAERARFETET. B, R ARET
FARERBFRE, BANAREGHEEZR, URAFESEE, BEZENS
TMEEFIRT. RERERBTHTERFESLS, FEMEALATENER, &
RIREFRBHRFELE., FEFMFAFEFK, URBRFREMF IR,

4.2. 3 B FHBAMES
RE A NEY R EETFFXRMERTUHEMTT A TR, URAMAITEH
MEEESHRFRETE A BO K. T8, FITT7 TR A EE KT HHEM K
TR TE mE E . B, o8 T BTN fE R F &R T T IRTT R Z 84K,
R, UWARRAFEENREMRFERENREIS
4.2.3. 1 HFWHMIT R e IH
& 3 A& E T F T XHIMERT UHAMIT A+ 8y [7] 2

1] 2 2K A G1 G2 G3
1 7ES/HRRE - HERTEMEAL KRR SFRERERE
& (TL, T3) w, o AL
B S EEALE N (T15)
(T2)
2. B EHEEE -FHIEEEFM - HFELEE, LT -HAMEEFER
B (T2) R VB & 2 A (T14)
(T4, T5)
B EH AR AR
(16, T7)
3. RIEA R S HEMBEER FEHRFRBEEK -WMETE (T15)
PR, 2w % A XA (T8) - R 5 E AR

(T2) -F & 17 18] IR 4] (T14)
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18] R 2K A G1 G2 G3
(YouTube/ 1t B )
(T8)
ST (19,
T10)
4. BARAKE -BEAEASCHAE - HEREWRIN -FLEHEFIE
(TD HE (T1D) 25 (T15)
WA 1 R A A E
HAE (T13)
SEFRAEETL

BT (T12)

M 3 AL, FRABIFTERT BT R FHEAEAME. Gl 2UFEEXRE
BB G R EHERERE . Flwn, TIAT3HHT2EXTEEWUEBERNFAETLK
BERF, PHFESEE; 12 RRFLEFHSELR, FRHKTEZFIHE B
BF MR LARL AT 5 3 B A SCREC Y B S R e G2 M U e A [A] L 3% JR AR B IR
o T4 A0 T6 RN EEWHRFEH L BTokZ o FVES A, T6 A T7 R 7 A
FEr, T8 W ESFE (8 YouTube, thEE) %R, FrHHFHIRKIR. 7k F
8 & T —NREKWPIT: “LEARFENENA, RFLZFLNEE T
HHITEGUATY G ERER, YU, #iFE G T ER BN 55 #H
Fo 7o TOMTIORETE AL, REIT BFM A0 LAns By 4 A, FI A T11
FBRHERERELT T HMI . 63 HITAS AR A b4 EE IEA B
o TI2 K5 BFREAMBANE, KRB EH; T13 F A RA A0 5 EH R E,
WAk REFJRAEHFZHEH; T4 BHESHM AR BT FETEELE;
TI5 R B EHERH A HFE TR, ARMEAR.

RExE, TRHKMAKT G LK AEGHFER. PARST LFRTFEFMH
B R, RBUHBFERFUIM T LT FRELNEHRG, ARBFREXF
B SORE,  DASR R A UR TR A A R R Rk

4.2.3.2 BAEE 5 HF W H WP

BB T WHEM TR F A REFREAAF IR A, LFERFEES T HM I
A Z BB T, Gl HFRBEHF IR ERWEENE, T1 REEATBAER T4 B
B FRIERFAATE, T2 BREA—TTEAXNEFTRAZMEL, REZFERKE,
T3 i 3t BT RIS R T A F MR EF IR, 62 HUTRE L M R # AT 2
HEEIThE. T4 HHFRALRFRTIMLTZ T EHMEAT, EmesiiE; 5
T11 BER AT R B (R ¥ E M T6 7 T10 (£ PDCA (I XI-3AT-HE-1T20) 7%
WRERFEARGRE, ZAFERH; 7 ELFHYFUXNREZMER, EEHE
BHFRE; T8 Ho®RAAX. TR EOREFMZETR, REFEFIXRINK
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A 19 BARTERE LGB THLRRAE AR, 63 KT R 4
BFAHFESRLRF TR, 112 EBMERIE SR UREFHEA: 113 507
WERARBANDE RS RS, REFEHEPHSFHE: T1 AU UBRERTHE
PEREWRERFHR: 15 EAEHRNEFALKF BN, FREITED T X
FRMEFLIEFOEOER, BRI EA TSR RET SRR AR

RAKKRE, ZHHARHERHFIUTRAER, EXHEREEFME. 61 HUTET
BARMAHAKEIRE G FE, 62 VTELHF R, A0 F2 PDCA 78 7 5 5
HMIPME, 63 HTELRAES, FEESMEHARAERNTE, LT ERIT &
FERBHRFRENFEFIRRLENEZHAE T, M, BF(EHLELETERE
kR A R E: Mo R2RAFRERZIR, PHFESE; BRMRRER, F4£
SEEAR; ®E. FEMTATRESBESERE; FRFZEAFEFEHRE, E
ST ERIR: FHETRP MBI EMF T, HEREXEFERATRETHREA;
BT BMEERRE A, EFEMFTRETEETRFE M, X EFEESTOE T T
e, REHFERMNE, RIRERREAFURIFEFI KR, DTIHELTL
BMIERF, HIMAETIR., AN EE L6 ET 5%

4.2 4 HE¥I%KE

EHRFUHAREET, BFERFFIREHARNEEE, EXFEFIRIN
SleE. BNHNEERENEESRE, BTN EEESFARNFERILGRFLELH
BreE 7, FIRMNEETFREREN T XF I TR, AR HITE R, ZD 5
FEJEEM. AR, HEZe5RNRTRAT LR AZTHHRT, UREFEAL
BFUAETHELENRER.

4.2.4. 1 FAERERE SRS

TR #HFFIROHITE KRR 7RI E L H LR, 61 FUF(T (T1 -
T3) EERZREMARFNAEFRHERERF. Fliv, TI ERFFIINFINA,
EMAT KRR GNHFHREENF; T2 5T3 EME TRESRER, LT
ITHR, wEEREA, URAFESEREF I A, IR Y FRZTEHF
FPRABBHURZHRT TR, EXHFERRTIEMERFTE. G2 HITHEER B ¥ £
RAEREFFEFBEAL R, 1L REWNR D FAENRMOKE, RABEF
REAT o T4 WA Google MR EMF LAY R¥EJRE; 15 5 T6 REFLRFW L
WEEZRGEEEREFE; T8 #it “HIF T —FERE" WTABHFELER
BIFEHT7; T10 5 T11 MAEF R FBATREANE, ILFEETRMELHITE
PELAMGERET R, RENERT, PEHRMETERAME T EHERR, &
FRERF AWM FEIEA . G3HIF (T12 5 T15) RIHE " BERNT S K, MA]
LwNA, HIWMAE “fFikFx” § “WCRAN” WAGE, EHEFAEEFTEFERNT
BFESHFNE. Plan, T15 k0: “RFELHCFTHHELLIR, HEFHHF L
HHE. P, PIFEL— LXK NATEHESF, REFHFETU-LELEL
RUETELE. " ERANIHEUETAFGEE. GREIAE. IRABEURLF
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EHAL, TUBHAN ML RTAETEHNTE, BAENBFREFERN. BX
ZERELT, 2%NAFPHENAEXNEREegMEETFE#EREAE, 59. 2%~ H
INTBMEARELFEMEE, 519N H/ N H W FZ RAITFEL T ETWEE
(Li, 2023), XUHEH ST NIHHNEAF GEERMAENT £, HIit,
INTHB XL EFERE RN — N EAHFHRETE.

GekEF, ZHFMAEFERFLEESFTELRT EXL2H: Gl REMNARE, G2
EOBEESR, 63 RERELE. IHZFEIALHFETALRH B “FIRI |7
AENERRL, CRBTERFURFAEFRT L L FRAEKRL.

4.2.4.2 M2 S5RNERKE

ENEFIERAEET, ZRAERFFIAREFENNETALLEFAMN
BEIR. Gl HVTHEFEHEFFEE (W Google Classroom) B EF= A 1B\ 5 a1t %,
BRBAFEREFIHE., 25T NEE4E0NTFERENE, UIFEFEFIR
Re T—MBEMBREXREIHFEESTHENEZAM. G2 HFHEAE—FPRALFA
FIATANFEEE SN REF. 5 TTEARRNAAEERERI, RHEAIAF
JEF; 18519 kAEFRARESEMAEE TR, BERFEFIAA; TI0 5 T11 W4t
HEREHEFHENFARBERTRE, WAFFEELRRBERZ. WE#HEI
HHEFERAFISEEMBRATFHETENE 7. 63 HIFENE R 25 BAEE T
BRIAHAGNE R, T2 BERFAERKELH LG RREESE, UERELZTAL
RE5AER; TBHRELFERTEEAZFTUFITE; TI4 TS ¥ AR
Ao ENEEZRARERZTEEHF ., XAMECRRHETFEENEE, WBRMLT
AT B F s REIR,

AR, TRAANZFHHERETMNE, EXFABAHEERTUAEFRIEF
A#e, ARFFRERH., RAFEBEF. Gl BRELAHBESEE, EELER
EEAAET, GMUEFTEREMEERNIER

FREAA, HFNEAERFEAEFIMFRFTATHEHLTT £ BRREER, B
MEERHEZE, B, REREFIXFERNEERBCALREEEE, RZ A
GHfRETENFERRTEISL; KR, EFNBZ2ERRAFTAE, BAHKITE
ENFANERA LY, ERZ RAAENRFRITERERN; W, REHSHITX
EEAKHFEREA, BEEXRHAFFMEAREER. FNETRERF.

4,2.5 /N&

G, EREYFFXRFEET, BFERTES FEANRK, L¥x
ARMNEEEARRT R, HFEXEN, IMFHFFREEEE, URNFE
BEFIERUEFTER L. ERARATE, BAFIANEDER 21 #HL2+ XHF
HAMAL MAFRBEAR, ELEHBTMFL - T RABKTFURFED, REEES
WAETHENRITEEH, UNNRFELSRAR, TFHEEFFA. RAEHFEELK,
CERBFREFISEN, MHALFINNERETFRENAFESEFE, FEEAL
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FHBZENERGE RS X E. EHFEXET, H2HTMERAEEHZ 5 TEH7 X,
RERENRFUEFHTRMLE, ERAFTEEFEFTRKRT, RETFELIES
TENSFRELHRR. ZMETRRUFELERAZFFTEZ 40, RESEEINR,
DRHFREIRELEFA, XEMRBHEAFELE T AN RTLHE ., EHEM K
BREE7TE, HTEEHFEXFAS. TAXRAER. BFRFIMER. MELTE.
WETLE, FEHREZR. MR EFEES S EHRER XTI T 2T #HF
5EEAHE, WM TRENESFEF IR, EEEFIH/E T E, HIFTRET
R FAERAEFIREHFTENE R L EMBHAE, EERMATHRERENE. #IF
BHEABLZRBNMAZCRBRBELE, 2 RGN FAEEERAEIE;, NELL2HF T
B, BRRABMAFE MFLEEEAZFAUFITIETENFEREE T H OB
An 5,

R E, TEEARBRTHFUNAF XRFNEARLMEE L HE, ETT 4
WRTE)NERFXFERRTFEENT R, RRMEHITEN 2 &, FHFkitral# il
BERFEARBINFEFTEANEIS, BHFEFFFPXRAFAZENER. L5
BREN 77 18 K o

5. &FUHRREFEFXHFWRERRE

AXFEIANREFFFXHTERTFURFZEFNRARES M, BTTH
WAEHFBEN, BANA., ZMEERFERESEFENE R E A5k, 5
REN, BFUHARAFREFFPXRFHTRTHONE, BTN TIVETE
BFBLARUTERER. ARABF LY AK, HAHFEKXCH, AXEET T
FEAATMREMNFHT L EEE: MEMABERFINER, BAHFEXQH. @©
HMEERE. BUFLEEEFIHET. AREEWE 2 fir, TEBRERA, £

N, HESFHA%EE:
&ﬂti%wl
R
iﬁa%mﬁé}f L5#%#RE
7H R %3 (PBL)
HERIF R FE A &ﬁ%&ﬁ

ALER (AL HFNA
% AR R M FI 1
oML LEARA

BRXRERBLEZFE
BRANE FENE
PDCA # &2ttt ALl

HE¥IHR

BREFREEEFARA/ RBREEFFERAN/FRESHELAC

B2 FEFFFXHTRT UL REEER
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5.1 MEAMEHEAEN KR

EHRFURNR, ZTHEAZTRCRAZARFEANERERE, A, £EF
F o OCHM R BRI AL, RS AR R Y B, B, HEHIT
BREMBTURFEARAZI, BIAZTEEATERE (AD HENA. ZHK
WHHME, REBZNFEEAELOEE, B, THA “Al Chinese” F&REHF
Fo, HWHBFOTER ALl HEBHFWRESLS, FIWAAREFTRA. RELHRL
BESMBAFEFIRK. K, NEERKTNMEEE, REW ChatCPT K4 &K
AANTERET XHFFORA, HEZTHRTHFNE. BNEREEETFIFH
ERBUEF, BIFRXFERFLHNG, SHBTEALIRFHRAZER 5K
R, I DLFRF. UFRE BREER. Wi, BIRFEFITFEERRLA
ER, BRAFIRMG. ZFRNEEGRTEFFE, FSRERZINAE, HREBIE
HIRETHFFREL G, BRXFENLTLF ] SRAQUMN, FFAREEAZHFXR
R, FREREZUNBET U EFTRERTEQANWEMLEEL

5.2 R HFHXAH

BEEANRERLTEFUEENZ R, BNFEFIFANTHEEA
WHhELRE, ZEFFFXRFFNRIREISHFZERATEANT, WERZHNQ
FAE . ERUEE, HREEEHNINFEZAFHNK TR F UKL, ZHFREEA
REBANRERF, W HTRERENBAIFSELRKTFE. FRHTEREGAHK
FEELFIWEENE, W “BE—FR—HT” KN ECH%H. &
ERFIRTIHFEFEGETHNFHAXNFILE, NTELYRAFTFZIAE
B e ¥ 3] & (Phoodee & Pianpailoon, 2021). EMWE®E, #FNEHHEEL
“BA+HFE” NS BAE, BIHERE. BEAFJ (Blended Learning) #1735
HAX %3 (Project-based Learning) F# R, % & W5 % MR E £ EAM
iR, Flte, FIH Hello Chinese FEEFIMA, UFAERIHTEST. WILE
BTWm&E, THARNIAFNHESLEH, IRLFRERELS S ERMHFE, 4
HARFIAKFHFEARTAMEAFIES. EX3RGRESEE. KUK AREE
RABFEENAGH, BT ERFUHEFFIZARFREEFEFIREANE
o

5.3 R EAM LA RE

BMEBRFHRERRERERFREN KRBT, HH BT EAMEL LB FBE
BliE £ A, wRETEeXR, BFFEMER. ETRURETHM ARG E
FHAE, NHERSNA, TRENTETAEHRZNMN. £—, BNELERAK
REMFXHFHFFEXFTE, EFELRRAFTR, 7EHLE. THEZK
e, FB, SBITHEFRAMN EEXT, LAFELE, XALGHTF, REARHK
WAANERES, CRAZFQH. F=, NBARREGeEEARTR, BXEFTR
BRBHTEMERFFZN, BEBAAR, REAFAZNAEEZLE. T
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A ERERNBEFAHFRH, 0 Canva, Padlet. Kahoot &, UURAREFEN S
KRBEELGGEN. &E, NELHEMTRANRERES KENG. ELHFRET. FAT
X5 PDCA ¥ (it XR|—#AT—E—R ), FHEMNFHAM R G HF FIRE AR
Roe FRAAEHZFEBEFIAMEANHEFUHNER G EEEZFE, RARELH
MAGEETLE, XX —RF|EHE, ZEFFFXHITEGEETRTBELS TR
FHFRE, TAER. RENEMELERE,

5.ABUFEEETEY

BFUFINKRNFENEE TGN ERERGEEFIRA, MBEFEL TR
EEREEREENAC, HMENAEFFEFFXRFFTFAERBMER. FIREA
AT, MELZL-EREHFHEA, AITNEREREANEEFI BT EERLLHT
M#l. —ENERBRUTFBAGERZALT, ERFERN. o ME5IFNF I FR
WREA . B AN TEERRE. ARBMERFERA 7 ZE, IRFEERATIREE
F& (/N4 Du Chinese. The Chairman’ s Bao %) #HATH ¥, FHEITHEE
Wz, ¥IHEFFANFKAREFIIAE, Z ZHF A Z %] K IEMESREN
#l BRIAE “KRFETFGERE” “FIRBRUKR” $F5, UFEELERFFLHAMHMA
FWMEZHEEERMN, BFHRBEILFEFIRAHRNES. Z N WmENELZL 5K
MEF. BITFEHFEHBEERFERRNERANEREE, REFAGET ARG N
WEMBENMNAGRE. DERBHITXAGEFIMTERAFE TN, RITFAESH
DR#FAELHF, RARESSESFI M., BEIFENTFERE, ¥4
BEZFWREE., B, LeNFIER, EHFUTRFTZHESTRISFIEA
B KR

BT & 2, BT WHRAREFFF XTI REMRT 7T ARH S G
BN LY KK T BRIRTEERF AR, TR RERAZHR, HFQH. HREE
&EFIAFNFELETR., ALRITRRUEINE, BHFHFEKXCAF. TEHR
ERARRASBUFEOBEFIET, FEFFPXHTHRBERTUHFTHE + X
REART. BFEFERATAIFERLARNANG—, HHREEMBTHBEHF XK
FUENFEE S5 T

6. &iE

ARALRBETFURHRAAETEE, RN T FEFFFXHTAERF LERF
i mey £ ZHhbk. AR 2, RMERAZR, AFEXQH. IMAELERFEE
FFIEFEFTAHNFEARNBREN TR, flin, Mo FHRZEFUHFER, #
FRAMURTFOAE, BN EHFFEEEXHEAMTARS, TFLENELERE
BEFARREFE MR LLFALEDHRFRESFEF T AR, ©ETTHF
BrUABETWEMET S RAEM.
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WX = A BT F LEREEAND T, ASCRE T WARBRWERERE:
L EHFMEARATINER, RABTRFT UL L5 6E;

2. MR HRFBRAF, BeFREINRNAF T %
.MAHMELRE, REHFFBIT XL NARE;

4 BUFEEEF, BARLRAETRHEFCFTFHIRENES

Gk, RETFFXRTNLTL KK ERFCHFEAT AR, RELF
HXZBERBAENE G, TREFNRBZFTLEZXFELZNN, REFEERAFEL.
"ABTUREST. BARRKR, HIPFERTEETFITR, ERAMLTEKT
HFHEAERNP R, RERK, MEZNAKRANTESRFQFNEANRL, F
EFFFXATALEHTUH AL R, AFENBEEFIFHITNLT L R
TR E W B = A

REARFR2WHET T FEFFF XA ERTUHRF TR THIOR 5 FA,
BREaERAR. B4, BAZEREH MK, RULBRBRL2ERIL, AXTT K
HARE, B TRAMX5FREE, URAAXRGARE. LXK, FRUKTAA
AE, HFENFIRRENTTR, BETLEEFENA, PREZENAFESY
o o, HRAEEXARET &, KREATEEWHTURIERITZI. HFaH
¥ RRZEAN KR mfa, ME A SEFEARAGLE, RERFATH-FHRITA
TR T XRFNERE, AEEREMFLERRE T IRHFTRUFELR.

5% 0k

Center for Language Education and Cooperation (CLEC). (2022). Professional capability
standards for international Chinese language teachers. Sinolingua.

Chanunan, S., & Chapoo, S. (2024). The impact of online teaching and learning at high school
level during COVID-19 pandemic situation on the stakeholders’ perspectives. Journal
of Roi Kaensarn Academi, 9(1), 117-134. (in Thai)

Chowwadi, N. (2025). The impact of technology-enhanced language learning applications on
listening performance and self-regulation among Thai vocational school students
[Master’s thesis, Thammasat University]. Thammasat University Digital Collections.

Dianati, S., Nguyen, M., Dao, P., Iwashita, N., & Vasquez, C. (2020). Student perceptions of
technological tools for flipped instruction: The case of Padlet, Kahoot! and Cirrus.
Journal of University Teaching & Learning Practice, 17(5), 1-16. (in English)

Jantapad, W., Kittipichai, W., Thongworn, S., & Yodmai, K. (2022). Internet usage behaviors
in the New Normal era among high school students in Nakhon Sawan Province,
Thailand. Thailand Journal of Public Health, 52(3), 150-165. (in Thai)

Jin, X.Y., & He, T.J. (2022). Digital revolution of international Chinese education: Reality and
approach. Contemporary Foreign Languages Studies, (06), 133-139. (in Chinese)

138



Journal of Sinology Vol.20 No.1: June 2026

Kaewbut, P. (2019). The application of augmented reality technology in Chinese language

learning: A case study of the third year foreign languages department students Prince
of Songkla University, Surat Thani Campus. Chinese Studies Journal, 14(2), 1-12.
(in Thai)

Li, L. (2023, April 27). Analysis of media habits and consumption intentions of Xiaohongshu

users in China: 72.0% of consumers recognize its high-quality graphic content.
iiMedia Research. https://www.iimedia.cn/c1061/92872.html. (in Chinese)

Mahatharathong, W. (2021). A study of Chinese language instruction management guidelines
in the next to normal era. Journal of Management Science Review, 23(2), 189-196. (in
Thai)

Namsongchan, D. (2022). Multimedia for teaching Chinese. Rajabhat MahaSarakham
University Journal, 16 (1), 1-12. (in Thai)
Office of the Basic Education Commission (OBEC). (2014). Strategic framework for

enhancing the quality of Chinese language teaching in Thai basic education. Ministry
of Education.

Office of the Prime Minister. (2016). Thailand 4.0 policy: Driving Thailand towards a value-
based economy. Government House of Thailand.

Phoodeel, W., & Pianpailoon, C. (2021). The scenario of teachers after the COVID-19 crisis.
Panyapiwat Journal, 13(2), 321-330. (in Thai)

Pumsanthia, P., Charoenchob, S., Meesup, P., & Voravitrattanakul, P. (2021). The development
of augmented reality on Chinese language learning for tenth grade students. Journal
of Education Studies, 48(2),184-202. (in Thai)

Royal Thai Government. (2024, November 11). Minister Narumon discusses with CLEC China
to strengthen cooperation in Chinese language and vocational education, promoting

Thai  teacher  scholarships  and  digital  platform  development.
https://www.thaigov.go.th/th/news/102331 (in That)

Rueangrong, P., Jiravarapong, B., Manyum, W., Somyaron, W., Muendet, S., & Srisurat, C.
(2014). Education technology vs Thai teacher in 21st century. Panyapiwat Journal,
5(Special), 195-207. (in Thai)

Sankaburanurak, S. (2017). Multimedia and technologies for teaching Chinese language in 21st
century. Veridian E-Journal, Silpakorn University, 10(3), 1239-1256. (in Thai)

Scheel, L., Vladova, G., & Ullrich, A. (2022). The influence of digital competences, self-
organization, and independent learning abilities on students’ acceptance of digital
learning. International Journal of Educational Technology in Higher Education, 19,
44. (in English)

Suchonvanich, J. (2018). Teaching Chinese as a foreign language with information and
communication technology (ICT): A case study of the People’s Republic of China.
KKU Research Journal (Graduate Studies) Humanities and Social Sciences, 6(2), 1—
13. (in Thai)

139



EXPLORING THE CURRENT TEACHING SITUATION AND DEVELOPMENT PATHS
OF CHINESE LANGUAGE TEACHERS IN THAI SECONDARY SCHOOLS IN THE DIGITAL ERA

Thanapongpichat, A. (2023). The multimedia and technology of teachers for Chinese language
teaching. Journal of Humanities and Social Sciences Suratthani Rajabhat University,
15(1), 193-212. (in Thai)

Thumthong, B., & Wannit, P. (2022). Education in the era of digital disruption and the impact
of the COVID-19 situation towards learning management in Thai educational schools.
Humanity and Social Science Journal, 28(3), 1-13. (in Thai)

Zhang, X.M., & Wang, Z.Y. (2023). Prospects and challenges of the digitalization of
international Chinese language education. Journal of Yunnan Normal University
(Teaching & Studying Chinese as a Foreign Language Edition), 21 (05), 10-17. (in
Chinese)

Zheng, Y.Q. (2023). Comments on the prospect of international Chinese language education in
the context of educational and technological change. Journal of Tianjin Normal
University (Social Sciences), (02), 15-23. (in Chinese)

140



=?= Journal of Sinology
L : Vol. 20 No. 1: June 2026
. ISSN (Online): 2822-0781

uuuuuuuuuuuuuuuuuuuuuu

FROM MYTHIC COGNITION TO AESTHETIC FORM:
A STUDY OF DONGBA PAINTING

Jiao Lu'"; Sarawuth Pintong?
-2 Faculty of Decorative Arts, Silpakorn University, Bangkok 10200 Thailand

ARTICLE INFO ABSTRACT
Dongba paintings are not simply “folk” decorations but operative ritual
Received: 08-Jan-26 images in the Naxi Dongba religion, used to guide action, instruction, and
shared memory in ceremonial settings. Although their histories and media
Revised: 10-Mar-26 forms have been described, the concrete pathway through which mythic
cognition organizes visual language and sustains ritual efficacy has not
Accepted: 20-Mar-26 been articulated with sufficient analytical clarity. This study therefore aims

to explain how mythic cognition shapes Dongba pictorial representation
and to identify the recurrent visual traits that make these images workable
in ritual practice, while offering a compact analytic that can support
heritage communication and design-oriented interpretation. Using an
aesthetic-anthropology approach, we examine a controlled corpus across
five media categories—pictographs, = wooden/plank  paintings,
cardboard/bamboo-pen works, scrolls, and scripture-page paintings—and
interpret them in relation to three recurring ritual contexts (purification,
funerary guidance, and agricultural invocation). Analysis is conducted
with a shared codebook (form reduction; symmetry/axis; movement cues;

Keywor: ds:. . compositional scaffolds; and color—-material accents), supported by an
Dongbq painting; intercoder check to stabilize category boundaries. Five traits recur across
aesthetic form; media and rites: ritual-driven non-intentional production, nature—human

mythic cognition;
intangible cultural heritage;
Naxi ethnic

interpenetration, calibrated exaggeration that indexes hierarchy and
potency, iconic concreteness that prioritizes legibility, and durable
stylization formed through long-term ritual transmission. From these traits,
the article derives a three-part design grammar—Iegibility rules,
operativity rules, and sequencing rules—that accounts for how Dongba
images remain readable and actionable across formats. Conceptually, the
study treats mythic cognition as an operative driver linking visual form to
ritual work, interpretable through symbolic-form analysis (Cassirer),
mythic participation (Lévy-Bruhl), and structural relations in myth (Lévi-
Strauss). This framing supports more context-sensitive safeguarding—
especially the procedural coupling of medium, function, and layout—and
offers practical guidance for exhibition, bilingual interpretation, and
community co-design under shared constraints of readability and respect
for sacral content.
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FROM MYTHIC COGNITION TO AESTHETIC FORM: A STUDY OF DONGBA PAINTING

1. Introduction

Dongba paintings were inscribed on China’s National Intangible Cultural
Heritage List for their distinctive ritual function and artistic value (State Council
of the PRC, 2006). The Naxi—about 330,000 people concentrated in and around
Lijiang, northwest Yunnan—have long inhabited a cultural corridor linking Han
and Tibetan spheres (National Bureau of Statistics, 2023). Over centuries,
exchanges along the Tea—Horse Road brought Tibetan Buddhism (including Bon
and tantric traditions), Mahayana Buddhism, Daoism, and the Confucian canon.
Through selective integration with a local animistic tradition, these influences
coalesced into the Dongba religion, a syncretic, polytheistic system widely
observed among Naxi communities (Jackson, 1979). Scholarship generally traces
many Yunnan minorities—including the Naxi—to ancient Qiang-related groups
(Guo & He, 1994).

Within this religious ecology, mythic cognition—animism, nature worship,
totemism, and ancestor veneration—persists most visibly in Dongba ritual life.
Dongba paintings, with a history of over a millennium, serve as ritual media
through which priests communicate with deities. Their pictorial language arises
from projecting human intention and affect onto a spirited natural world, thereby
rendering mountains, animals, celestial bodies, and forces as agentive
interlocutors. Yet, despite their acknowledged ritual status, existing discussions
often remain descriptive at the levels of history, typology, or iconographic listing;
the mechanisms by which mythic cognition is translated into stable aesthetic traits
and operative visual rules are still under-specified.

Scholarly attention to Naxi culture grew from the late nineteenth century
and expanded in the 1930s—1940s, notably through Joseph F. Rock, whose corpus
laid foundations for international Naxi studies (Poupard, 2020). Since the 1980s,
research on Dongba language, religion, and folklore has accelerated in China and
abroad. However, a systematic account of the aesthetic characteristics of Dongba
paintings specifically under mythic cognition remains limited—this study
addresses that gap.

Accordingly, this article asks: how does mythic cognition shape Dongba
pictorial representation, and what recurrent visual traits enable these images to
function effectively in ritual practice? To answer this question, the study
combines literature-based inquiry, comparative analysis across materials and
visual examples, and expert interviews/consultation to refine interpretations of
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key motifs and ritual contexts (the methodological details are provided in the
Methodology section). The scope is deliberately controlled to focus on the
relationship between mythic cognition and aesthetic form in Dongba painting,
rather than offering a general survey of all Naxi visual culture.

By clarifying this cognition-to-form pathway, the article contributes a more
analytically explicit account of Dongba painting as an operative visual system: it
identifies repeatable aesthetic features grounded in ritual logic, and it offers a
basis for discussing heritage value beyond general statements of “uniqueness’ or
“tradition.”

2. Objectives

This study adopts an aesthetic-anthropology lens to explain how mythic
cognition in the Naxi Dongba religion organizes the visual language of Dongba
painting and makes images operative in ritual, pedagogy, and collective memory.
The study is delimited to extant Dongba visual materials after the 18th century,
when the tradition became more mature, and focuses on Naxi communities
centered in Lijiang, Yunnan. The corpus is drawn from materials archived by the
Lijiang Dongba Culture Research Institute, which serves as the primary selection
criterion, and it covers five types of Dongba visual works: wooden ritual plaques
(paihua), hanging scroll paintings, Dongba pictographic script/inscriptions, paper
card/board paintings, and scripture illustrations. Within this controlled scope, the
article pursues four objectives: (1) to theorize the aesthetic formation of Dongba
painting under mythic cognition; (2) to identify and operationally define recurrent
visual  traits—rite-driven  non-intentional ~ production,  nature-human
interpenetration, power-signaling exaggeration, iconic concreteness prioritizing
legibility, and durable stylization formed through long ritual transmission; (3) to
distill these traits into a design-oriented grammar comprising legibility rules,
operativity rules, and sequencing rules; and (4) to clarify implications for context-
sensitive  intangible-heritage safeguarding and cross-border heritage
communication (e.g., museum display, bilingual interpretation, and community
co-design). Intercoder consistency was assessed using a negotiated-agreement
procedure: two coders independently coded a pilot subset with the shared
codebook, discrepancies were logged and resolved through discussion, and the
code definitions were refined iteratively before the full corpus was coded.
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3. Methodology

This study examines how mythic cognition in the Naxi Dongba religious
context is translated into repeatable visual form, and why Dongba images remain
legible and usable as operative media in ritual practice. To address these
questions, the study adopts a multi-method design. Document and authoritative-
source review is used to establish an auditable boundary for the materials under
study and to consolidate a stable typological frame for Dongba paintings and
Dongba pictographic script (Table 1). On this basis, cross-media comparative
visual analysis is conducted on institute-archived materials to identify recurrent
formal traits and to distinguish medium-specific constraints from conventions
shaped by cognition and ritual use. In addition, expert and practitioner
interviews/consultations (three Dongba priests, two domain experts, and five
Dongba painting educators) are used to calibrate motif interpretation, usage
expectations, and potential lineage or regional variation. Interview inputs are
incorporated into the refinement of coding definitions and the interpretation of
findings. Coding is supported by a pilot phase and a consistency check to
strengthen traceability and reliability.

3.1 Research design

The analysis follows a consistent sequence: corpus boundary clarification,
cross-media comparison, and contextual interpretation. This design ensures that
claims about recurrent traits are grounded in traceable materials and are
interpreted with reference to ritual functions, teaching practice, and documented
use.

3.2 Data and corpus

The study focuses on extant materials from the mature phase of Dongba
culture after the eighteenth century, with a regional emphasis on Naxi
communities centered in Lijiang, Yunnan. The primary corpus is drawn from
holdings and archival records of the Lijiang Dongba Culture Research Institute.
Inclusion is restricted to items that have been formally archived and catalogued,
with traceable provenance in the institute’s documentation. This delimitation both
controls the historical and regional horizon of comparison and ensures that the
visual evidence can be audited through catalog records.

To keep category definitions stable across the article, the study first
consolidates the confirmed types and sub-types of Dongba visual-textual
materials (Table 1). Public authoritative descriptions commonly summarize
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Dongba painting into four major forms: scripture-related paintings, wooden
plaque paintings, paper card paintings, and hanging scroll paintings. Within this
frame, the study records sub-classifications that are consistently documented and
also identifiable in the institute holdings. Wooden plaques are distinguished as
pointed-headed deity plaques and flat-headed ghost plaques. Paper card paintings
are documented either as deity-image cards versus pictorial manuals/canons, or—
by use—as divination cards, “shu’ images of nature deities, and five-panel crown
sets. Because no unified public count of all surviving paper-card patterns has been
established, paper cards are treated through confirmed classification logics rather
than as a closed inventory.
Table 1 Dongba visual-textual materials

Confirmed t S d
Material onfirme . ypeor Working set scale Oll.l‘ce a.n
quantity verification
Dongba pictographic More than 1400 Reference set for Public records;
script recorded units contextual reading checked by experts,
priests

Dongba painting Four forms: scripture Organizing frame for the Public sources; verified
overall plaque card scroll corpus by institute catalog

Scripture related
paintings

Wooden plaque
paintings

Paper card paintings

Hanging scroll
paintings

Four parts: pictorial
cover frontispiece topic

Two types: deity
plaques ghost plaques
Two systems; three use
types

Two types: major deity
ritual event

Approximately a dozen
catalogued items

Thirty five catalogued
items

Over one hundred
catalogued items

Over one hundred thirty
catalogued items

Institute catalog;
checked by educators

Catalog plus
interviews: 3 priests

Catalog plus
interviews: experts
educators

Catalog plus
interviews: 5 educators

Source: Researcher

Hanging scroll paintings are recorded by content as major-deity paintings

and ritual-event paintings, with long-scroll exemplars such as the Shenlu tu used
as reference cases for sequencing and guided viewing. Scripture-related paintings
are documented to include pictorial writing units, cover/binding paintings,
frontispiece paintings, and captioned or topic images, often featuring humans,
animals, plants, auspicious emblems, cloud ribbons, chanting scenes, and
episodes of welcoming deities or subduing demons. In addition to painting, the
study includes Dongba pictographic script as a key visual-textual carrier. Public
scholarship reports more than 1,400 recorded single-character units. At the same
time, historical readings and usages show variation due to regional and lineage

145



FROM MYTHIC COGNITION TO AESTHETIC FORM: A STUDY OF DONGBA PAINTING

differences; modern scholarship has substantially improved normalization and
interpretive consistency, but the tradition is not treated as fully uniform.

The corpus is organized according to the Table 1 categories. Counts by
type are: scripture-related paintings n = 10+, wooden plaque paintings n = 35,
paper card paintings n = 100+, hanging scroll paintings n = 130+, and Dongba
pictographic script/related textual samples n > 1,400 (where applicable). This
distribution supports cross-media comparison and reduces the risk that
conclusions are driven by a single medium.

3.3 Data analysis and reliability

To connect interpretation to practice and to reduce overgeneralization from
a single lineage reading, semi-structured interviews were conducted with three
Dongba priests, two domain experts, and five Dongba painting educators.
Interviews served two focused purposes: (1) confirming how specific media
forms are used in ritual and teaching contexts and how participants are expected
to read them; and (2) identifying where interpretations diverge by lineage or
locality, so that divergence is reported rather than erased.

Visual analysis is conducted using a shared codebook designed to link
cognition and ritual work to observable pictorial decisions across media. The
codebook records: reduction and schematic depiction, symmetry and axial
organization, movement and sequencing cues, compositional scaffolds
(hierarchy, framing, clustering), and color/material emphasis. In this study,
movement and sequencing cues are identified through visible indicators such as
the directionality of gesture, gaze, or ritual objects; diagonal or repeated line work
implying dynamism; posture or weight shift suggesting action; and modular
arrangements that guide the viewer’s reading path.

Intercoder consistency was assessed using a negotiated-agreement
procedure: two coders independently coded a pilot subset (15% of the corpus)
with the shared codebook, discrepancies were logged and resolved through
discussion, and the code definitions were refined iteratively before the full corpus
was coded. During full coding, ambiguous cases were flagged for joint review.
This procedure stabilizes category boundaries and allows cross-media trait claims
to be traced back to coding decisions rather than impressionistic description.
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4. Results: The Influence of Mythic Cognition on the Representation
of Dongba Paintings

The evidence suggests that Dongba painting is best understood not as a
decorative “folk style” nor simply as a local variant shaped by neighboring
traditions, but as an image system oriented toward ritual work: images are
produced to act within ceremonies, to guide attention and action, and to stabilize
shared understandings across generations. In this sense, mythic cognition does
not remain an abstract worldview; it becomes visible in recurring pictorial
choices—what is simplified, what is enlarged, what is made immediately
recognizable, and what is fixed into durable formats through repeated use. Across
media and ritual contexts, five traits recur with notable consistency: rite-driven
non-intentional ~ production, nature-human interpenetration, calibrated
exaggeration for hierarchy and potency, iconic concreteness privileging
legibility, and durable stylization formed through long ritual transmission. The
sections below substantiate each trait and show how, together, they support the
operativity of Dongba images in practice.

4.1 Corpus comparability and cross-media patterning

Dongba ritual images appear in multiple material forms that are
conventionally grouped into scripture-related paintings, wooden plaque
paintings, paper card paintings, and hanging scroll paintings. Although these
media differ in scale and use, the analysis treats them as comparable in a restricted
sense: each medium must solve similar ritual problems—rapid recognition, stable
hierarchy, and actionable sequencing—under constraints of time, setting, and
transmission. This allows recurrent traits to be tracked across formats rather than
attributed to a single medium.

This subsection establishes the logic of comparison: the goal is not to
reduce all media to one style, but to identify stable pictorial solutions to shared
ritual tasks. The findings below therefore focus on repeatable traits that persist
across media and contexts. This cross-media strategy anchors the “image system”
claim in observable patterning rather than in general description.

4.2 Trait 1: Rite-driven, non-intentional production

Within mythic cognition, images emerge less from an autonomous
aesthetic will than from ritual necessity—images are made to act, to address, and
to align forces in the world. In such consciousness, imagination and object are
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not sharply distinguished; affective projection renders mountains, animals, and
celestial bodies as interlocutors whose dispositions can be engaged through rite
and image. As Cassirer observed, the substrate of myth is not discursive reasoning
but emotion—its order rests more on unity of feeling than on formal logic
(Cassirer, 1997). This stance shapes iconography and style: motifs of nature
worship, totemic animals, ancestors, and deities are depicted with directness and
iconically economical forms to express immediate wishes—fertility, protection,
healing, safe passage—rather than to pursue illusionistic representation (Jackson,
1979; Rock, 1963). Emblematic creatures are selected for the capacities they
condense. The frog, for example, indexes fecundity and seasonal renewal; its
attributes are selectively amplified in images and, at times, in costume and ritual
implements, to convey and enlist the power it signifies.

Non-intentionality here does not mean randomness or lack of skill; it
indicates a production logic governed by ritual function. Across media,
compositional economy and emblematic clarity are repeatedly used to secure
efficacy and usability. This provides the first line of evidence that Dongba
painting operates as a ritual image system rather than an autonomous art genre
(Jackson, 1979; Rock, 1963).

4.3 Trait 2: Nature—human interpenetration

A central trait of mythic cognition is the refusal of a hard boundary between
subject and object: humans and the more-than-human world are construed as
affectively continuous. Dongba paintings therefore do not merely depict nature;
they participate in a world where mountains, animals, and celestial bodies possess
will and feeling, and where ritual images can realign those dispositions. As
Cassirer notes, mythic order rests more on a unity of feeling than on formal logic
(Cassirer, 1997). Accordingly, Dongba iconography renders nature worship,
totemic animals, ancestors, and deities in concise, operative forms that express
immediate wishes—fertility, protection, healing, safe passage—rather than
detached observation (Jackson, 1979; Rock, 1963). Within this affective ecology,
frogs, serpents, tigers, avian figures, and celestial emblems condense capacities—
regeneration, strength, guidance, auspicious timing—that participants seek to
activate through performance.

Nature-human interpenetration functions as a pictorial logic, not simply a
theme. It stabilizes the premise that nonhuman beings are agentive participants
and that images can mediate engagement with them. This trait recurs across media
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as a consistent basis for motif selection and representational structure (Jackson,
1979; Rock, 1963).

4.4 Trait 3: Calibrated exaggeration for hierarchy and potency

Exaggeration is a salient device in Dongba painting used to index potency,
hierarchy, and moral valence within a mythological worldview. Figures
associated with authority—deities, heroic ancestors, or tutelary beings—are
rendered larger in scale, with amplified attributes, while malign agents appear
diminished to visualize subjugation. The heroic ancestor Sanduo is often shown
astride a tall white horse bearing an oversized spear, his augmented proportions
signaling protective prowess; celestial figures are likewise depicted as surpassing
earthly humans, animals, and trees to mark superior agency. Even when demonic
beings must be shown as formidable, their bulk or armaments are typically kept
subordinate to those of gods to maintain a clear ritual hierarchy. In images of Shu,
the deity’s representation contracts toward a small ghost or animal form when
narrating harmful aspects and expands when emphasizing protection and
beneficence (Jackson, 1979; Rock, 1963; He, 2008; Ma & He, 2021).

Exaggeration is not a failure of naturalism but a controlled convention for
encoding rank and efficacy. By making hierarchy immediately visible, it supports
fast, reliable reading during ritual action. This trait strengthens the claim that
Dongba imagery is organized to guide practice and stabilize ritual order (Jackson,
1979; Rock, 1963).

4.5 Trait 4: Iconic concreteness and legibility-first strategies

A further hallmark of mythic cognition is its bias toward iconic
concreteness: meanings are rendered as graspable images rather than abstract
definitions. Dongba paintings function like visual propositions that appeal to
sense and affect, translating cosmological ideas into immediately legible forms.
What might appear “abstract” to modern viewers is often concrete within the
Dongba system: painters select salient, diagnostic features and deploy them
where ritual intelligibility matters most (Jackson, 1979; Rock, 1963). This
concreteness is anchored in everyday lifeworlds. Priests mobilize forms familiar
to the community—red tigers, white oxen, frogs, monkeys, snakes—and mark
power through iconic parts (heads, horns, claws) and emphatic implements
(oversized blades, long spears, bows and arrows). The resulting style—simple
schemata, continuous line, flat high-contrast color—privileges readability and
force over illusionism while preserving dense symbolic charge (Jackson, 1979;
Rock, 1963; He, 2008).
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Iconic concreteness functions as a legibility strategy under ritual
constraints: it compresses meaning into quickly diagnosable forms. This explains
why the same motifs remain readable across contexts of chanting, instruction, and
ceremonial deployment. The trait also prepares the ground for the “design
grammar” synthesized at the end of this chapter (Jackson, 1979; Rock, 1963).

4.6 Trait 5: Durable stylization through long ritual transmission

Because Dongba paintings serve ritual ends, they exhibit durable
stylization—fixed formulas of use, content, layout, and technique crystallized
through long practice. Ritual prescriptions bind medium to function: the Divine
Path scroll is displayed in funerary and transcendence rites; large scrolls of major
deities are hung above the altar; ghost class marks are planted at thresholds to
repel malign forces; and certain wind- or water-related class marks are set near
trees or ponds to address those agencies (Jackson, 1979; Rock, 1963; Ma & He,
2021). Such prescriptions standardize the visual program of ceremonies.
Codification also governs iconography and composition. Within many rites,
officiants deploy numerous panels and charts to coordinate offerings and
processions, and painters adopt stable schema—compact figures, continuous
contour line, flat high-contrast color, and centripetal layouts—to secure
transmission and ensure legibility (Jackson, 1979; Rock, 1963; Ma & He, 2021).
Historically, stylization also reflects selective synthesis with Bon and Tibetan
Buddhist thangka conventions—axis-centered arrangements and hierarchical
registers—reworked through a local pictorial dialect marked by iconic economy
(Rock, 1963).

Stylization is both a practical solution to ritual standardization and an
outcome of mythic cognition’s preference for recognizable, efficacious forms. By
binding medium, function, and layout into repeatable formats, it supports
intergenerational transmission and cross-context usability. This provides a
structural basis for treating Dongba painting as an operative image system
(Jackson, 1979; Rock, 1963).

4.7 Synthesis: From five traits to a design-oriented grammar

Taken together, the five traits converge on a compact set of rules that
explain how Dongba images remain operative across formats. First, legibility
rules privilege reduction, contrast, and stable axial organization so that key agents
and relations can be recognized quickly. Second, operativity rules align pictorial
emphasis—especially exaggeration and movement- or action-cues—with ritual
salience, clarifying hierarchy and intended engagement. Third, sequencing rules
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support guided viewing through modular arrangements, repeatable layouts, and
medium-specific placement conventions that coordinate ritual action and
instruction. This synthesis links the empirical traits to a transferable analytic that
can be used to interpret how Dongba pictorial form is organized to do ritual work.

5. Discussion

5.1 Dongba Religion as the operative frame of Naxi cultural practice

In Tylor’s classic view, culture comprises “the complex whole” of
knowledge, belief, art, law, morals, custom, and the capacities acquired as
members of society (Tylor, 1958). In the Naxi case, Dongba culture articulates
this whole through pictographs, paintings, costume, dance, music, and ritual, and
these domains are best approached as a connected ritual ecology rather than as
separate “art forms” (Jackson, 1979; Rock, 1963). The Dongba religion is a non-
centralized, polytheistic system rooted in Qiang-related shamanic and ritual
practices and shaped by sustained exchange along the Tea—Horse corridor,
selectively integrating Bon/Tibetan Buddhism, Mahayana Buddhism, Daoism,
and Confucian learning into an enduring local framework (Jackson, 1979;
Poupard, 2020). Ritual specialists known as dongba mediate between human and
more-than-human agencies in life-cycle and productive rites (He, 2008; Rock,
1963).

In this setting, paintings do not function as autonomous aesthetic objects
but as operative ritual media embedded in procedures and performance. Figure 1
situates the discussion in a concrete ceremonial scene in which images, chant,
movement, and objects co-produce ritual action.

%:'\ Y s U -.* '{
Figure 1 Dongba Religious Ceremony Scene
Source: Researcher, Lijiang, Yunnan, 2022
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Rather than re-stating the five recurrent traits detailed in Section 4, the
discussion below explains why those traits take the forms they do: how the
Dongba religious ecology sustains a cognition-to-form pathway, and how that
pathway stabilizes legibility, hierarchy, and actionable sequencing across media.

5.2 Mythic cognition as a practical driver of pictorial form

In the Dongba cultural world, mythic cognition provides a deep cognitive
grammar through which nature, society, and the sacred are perceived as a
continuous, agentive field (Jackson, 1979; He, 2008). Classical theorists
variously named this mode: Cassirer emphasized mythical thinking as a symbolic,
affect-laden synthesis (Cassirer, 1992); Lévy-Bruhl described participation as a
logic in which beings and qualities coexist and communicate without strict
conceptual separation (Lévy-Bruhl, 1910); and Lévi-Strauss analyzed mythic
operations as transformations guided by analogy and contiguity rather than
formal abstraction (Lévi-Strauss, 1989). These accounts converge on three
properties that directly matter for pictorial practice: concreteness over
abstraction, participatory linkage between entities, and reasoning by resemblance
and proximity.

Within Dongba practice, these properties help explain why visual form
repeatedly prioritizes what Section 4 identifies as legibility-first strategies,
calibrated hierarchy, and stable conventions. Mythic cognition does not merely
supply “themes” (e.g., gods, animals, celestial bodies); it also shapes what counts
as an efficacious depiction and what can be recognized and acted upon under
ritual constraints. This is why pictorial choices often appear as compact,
diagnostic, and procedurally aligned rather than illusionistic or individualized
(Jackson, 1979; Rock, 1963; He, 2008).

5.3 Participation and animistic addressability in pictorial practice

Following Tylor, animism posits that humans and the more-than-human
world share ensouled agency: persons, animals, plants, celestial bodies, and
landscape features can perceive, intend, and respond (Tylor, 1958). In the Dongba
context, this stance is not a residual belief but a live cognitive and ritual grammar:
mountains, rivers, winds, stars, frogs, snakes, bears, and tigers are treated as
interlocutors whose dispositions can be influenced through rite (Jackson, 1979;
Rock, 1963). Mythic narratives in Dongba scriptures further personify forces,
allowing beings to speak, act with intention, and display emotion (Jackson, 1979;
Rock, 1963). Under these premises, images do not simply represent an animistic
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cosmos; they instruct priests and participants how to address, placate, or redirect
agencies through materially situated forms.

This helps interpret why certain emblems become especially “workable”
across media. The frog-related emblem Bage, shown in Figure 2, illustrates how
an animal sign condenses fertility, seasonal renewal, directionality, and
protection into a compact, teachable form that can be invoked in ritual instruction
(Jackson, 1979; He, 2008).

.W AN
Figure 2 Dongba Sacred Frog Bage
Source: Researcher, Lijiang, Yunnan, 2022

5.4 Totemism, composite figures, and structural relations in image-making

Within the Dongba worldview, totemism operates as a modality of mythic
cognition in which meaning and image are inseparable: emblematic animals
simultaneously classify social groups and express desired capacities through
representational forms (Zheng, 1992). Structural accounts read totemic systems
as classificatory grammars that organize difference through perceived
resemblances and oppositions (Lévi-Strauss, 1989). This helps clarify why
composite figures and emblem clusters are not arbitrary embellishments but
structured solutions for expressing relations—kinship, alliance, division of labor,
and cosmological balance—through concrete analogies.

The composite figure of Shu provides a focused example. Ethnographic
accounts describe Shu as a composite being—frog head, human torso, snake
tail—signifying agnatic kin and the consolidation of lineages; traditions link its
rise to migration and alliance expansion, aligning with broader shifts in social
organization (Mu, 2005). In Dongba scripture, Shu is narrated as kin to humans,
articulating an enduring division of ritual-ecological labor (Jackson, 1979; Rock,
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1963). Read through Lévi-Strauss’s emphasis on transformation, analogy, and
contiguity (Lévi-Strauss, 1989), the Shu figure can be understood as a structural
condensation: a single composite image that holds together multiple relational
claims that are actionable within rite and instruction.

Figures 3 and 4 locate this discussion in the visual-textual continuum of
Dongba pictographs, where diagnostic head profiles and action graphemes
encode species identity, posture, and vector with minimal strokes (Li, 1991;
Rock, 1963). This “iconic economy” aligns with accounts that link language and
mythic cognition through image-based storage and holistic recomposition
(Strelnik, 2019).
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rabbit )
chook pheasant duck eagle  goat cattle TabbIt - horse
A SR SU L
: : T helianthus
willow  hemp pine plum Chinese
palm blossom chestnut
fly oxfly honeybee butterfly

Figure 3 Dongba Pictographs
Source: Written by Researcher, 2022
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run kneeling tremble Stoop down crowhop
- . squat on stand up
s1t stand dance the heels

pat embrace  bestraddle stretch one's legs pull

Figure 4 Dongba Pictographs
Source: Written by Researcher, 2022

5.5 Medium, function, and layout as a coupled ritual system

A key implication of the results is that Dongba imagery is stabilized not
only by motif repertoires but by a coupled system of medium, function, and
layout. This coupling is visible across the major media forms and helps explain
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why recurrent traits remain stable across formats (Jackson, 1979; Rock, 1963; Ma
& He, 2021). Wooden/plank paintings (often called class marks) are planted at
thresholds or ritual grounds and disposed of after use, underscoring their
instrumental character; their isomorphism with pictographic graphemes reflects
the deep continuity between writing and image (Jackson, 1979; Rock, 1963).
Figure 5 illustrates this threshold-oriented, action-facing placement.

Figure 5 Dongba Wooden Painting
Source: Christine, M. (2011). Quentin Roosevelt’s China: Ancestral Realms of the Naxi.

Cardboard or bamboo-pen paintings extend this operative economy into
portable panels used for sacrifice, divination, and scripture-related functions;
their economy of line and high legibility are consistent with the need to coordinate
procedures in performance (Jackson, 1979; Li, 1991; Rock, 1963).

Figure 6 Dongba Cardboard Drawing
Source: Christine, M. (2011). Quentin Roosevelt’s China: Ancestral Realms of the Naxi.

Scroll paintings, including long narrative-liturgical handscrolls, provide a
medium for sequencing: for example, the Divine Path scroll visualizes itineraries
across layered realms and is displayed in the most solemn rites to instruct and
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assist passage (Ma & He, 2021; Jackson, 1979; Rock, 1963). Figure 7 marks the
place of scrolls as procedural maps rather than framed pictures.

TR ST Rl =)

Figure 7 Dongba Scroll Painting
Source: Christine, M. (2011). Quentin Roosevelt’s China: Ancestral Realms of the Naxi.

By treating these media as parts of one operative image economy, the
article avoids reducing Dongba painting to a classificatory inventory and instead
explains how form is constrained and enabled by ritual work (Jackson, 1979;
Rock, 1963).

5.6 Contemporary implications and boundaries

The findings also clarify contemporary implications without collapsing
sacred media into general “design inspiration.” First, for visual communication
and design, Dongba painting offers a tested repertoire for symbolic compression:
minimal, diagnostic features and stable schemas can convey complex roles and
procedures with immediate readability. Second, for artistic practice, Dongba
images exemplify the operative image—pictures that do not only signify but do,
eliciting and stabilizing collective action. Third, for heritage safeguarding,
preserving the procedural coupling of medium, function, and layout helps
maintain the link between intangible knowledge and tangible media (Ma & He,
2021; He, 2008).

Finally, the animistic substrate of Dongba painting—its insistence on a
nature—-human continuum—speaks to current concerns in environmental
aesthetics and ethics. By rendering non-human agencies as addressable
interlocutors, the corpus models a visual ethics of attention and reciprocity and
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suggests pathways for art and design to engage ecological relations without
collapsing into abstraction or mere illustration (Lévi-Strauss, 1989; Cassirer,
1997; Jackson, 1979; Rock, 1963).

6. Conclusion

This study has shown that Dongba painting is best understood as an
operative image system embedded in Dongba ritual life rather than as a purely
decorative  “folk  style.” Across media—scripture-related paintings,
wooden/plank paintings, paper card paintings, scroll paintings, and the broader
visual-textual continuum of Dongba pictographs—the analysis identified
recurrent visual traits that support ritual work: legibility under performance
constraints, hierarchy and potency marked through controlled emphasis, and
stable conventions sustained through long transmission (Jackson, 1979; Rock,
1963; He, 2008; Ma & He, 2021). Read through the lens of mythic cognition,
these traits clarify why Dongba images remain actionable across formats and
generations: images are produced to guide attention and action, and to stabilize
shared understandings in specific ceremonial procedures (Cassirer, 1997; Lévi-
Strauss, 1989).

To make the contribution explicit and reusable, Figure 8 summarizes the
article’s logic as a compact “knowledge map”: it links (i) cultural and ritual
drivers, (i1) how those drivers are operationalized as observable codes, (iii) the
evidence base (cross-media stability and representative cases tied to figures), and
(iv) the resulting outputs (a three-part visual grammar and safeguarding
implications). This map is intended both as a synthesis of this study and as a
transferable template for other operative-image research in which belief systems,
material constraints, and governance boundaries shape visual form.
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[ Drives and Constrains ~—  Operationalized as Codes ~—  Supports and Justifies ]

[ INPUT (Template) ] [ MECHANISM

E—

] [ EVIDENCE (Template) ] [ OUTPUT (Template)

(Template)
Belief or worldview Selection rules Observable coded Transferable
drivers Emphasis rules indicators framework
Ritual or social function Simplification rules Cross media stability Guidelines for use
Medium constraints Sequencing rules Representative cases Boundary checklist
Governance boundaries Explained
phenomenon
| Instantiate | | |
[ INPUT (Dongba) ] [ MECHANISM (Dongba) ] [ EVIDENCE (Dongba) ] [ OUTPUT (Dongba) ]
Mythic cognition drivers Motif selection by function Five recurrent traits Three part visual grammar

Ritual guidance and Hierarchy encoded by scale Exhibition and

Stable across media types
interpretation

teaching Diagnostic simplification Cases linked to ﬁgures

Scroll card plaque scripture Guided viewing and sequence Protection boundary
Sacral protocols and limits checklist

Why images stay operative

Figure 8 Reusable Visual Knowledge Map Template: Dongba instantiation
Source: Researcher

6.1 Recommendations

Safeguarding policies for Dongba painting should prioritize the procedural
coupling of medium, function, and layout that makes images operative in ritual,
rather than treating paintings as isolated objects. In practice, this implies support
for on-site documentation of ritual use, transmission practices (including priest
training and repertoires), and museum or cultural-centre guidelines that respect
both legibility needs and sacral limits (He, 2008; Ma & He, 2021). A concise
“display standard” can specify basic parameters for bilingual labeling,
procession-like sequencing where relevant, and clear boundaries for what may be
shown or reproduced, while digital surrogates record not only images but also
use-wear and performance notes. Locally led workshops in Lijiang that pair
dongba priests with art and design educators can produce teaching kits for schools
and visitor centres, and small grant mechanisms can support youth
apprenticeships and skilled work related to ritual paraphernalia.

Future work can extend the design-grammar approach to other operative
image systems, integrate close material study with performance ethnography, and
use audience-based tests (including bilingual contexts) to examine the
relationship between legibility and ritual efficacy. An open, versioned repository
structured by a controlled vocabulary for motifs and layout functions would
support comparative research and evidence-based conservation decisions.
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6.2 Knowledge Contribution

Following Lévi-Strauss, mythological (or “wild”) thinking is not irrational
but differently rational—a mode that composes the world through concrete
analogies and participatory classifications with rigor comparable to empirical
reasoning (Lévi-Strauss, 1989). Read in this light, Dongba paintings demonstrate
how emotion, image, and action can be integrated into a coherent cognitive—ritual
system. Their iconic concreteness, calibrated emphasis, and codified stylization
translate cosmological relations into legible, actionable forms, showing that myth
can function as a valid logic of representation and practice (Cassirer, 1997,
Jackson, 1979; Rock, 1963).

These findings imply, first, that Dongba painting offers a tested repertoire
for symbolic compression in visual communication and design: minimal
diagnostic features and stable schemas can convey complex roles and procedures
with immediate readability. Second, Dongba images exemplify the operative
image—pictures that do not only signify but also organize and stabilize collective
action—inviting artistic practice to treat affect, material, and environment as co-
agents rather than backdrops. Third, for heritage safeguarding, aligning material
supports (wooden/plank, cardboard/bamboo-pen, scroll, scripture) with their
ritual functions clarifies what must be preserved to maintain the link between
intangible knowledge and tangible media (Ma & He, 2021; He, 2008).

Finally, the animistic substrate of Dongba painting—its insistence on a
nature-human continuum—speaks to present concerns in environmental
aesthetics and ethics. By rendering non-human agencies as addressable
interlocutors, the corpus models a visual ethics of attention and reciprocity,
suggesting pathways for design and art to engage ecological relations without
collapsing into abstraction or mere illustration. In sum, Dongba painting
demonstrates how mythic cognition can sustain contemporary meaning-making,
providing formal tools and affective orientations that remain viable for both
creative practice and cultural stewardship (Lévi-Strauss, 1989; Cassirer, 1997,
Jackson, 1979; Rock, 1963).
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1. Introduction

Writing 1s widely recognized as one of the most complex cognitive
activities in second language acquisition, requiring the simultaneous coordination
of linguistic knowledge, cognitive processing, and discourse organization. When
writing in a foreign language, learners often struggle not only with limited
linguistic proficiency but also with significant affective barriers, such as
insufficient writing competence and debilitating anxiety (Erkan & Saban, 2011).
From an affective perspective, Horwitz et al. (1986) conceptualized foreign
language anxiety as a situation-specific construct arising from learners’ self-
perceptions, beliefs, and emotional responses toward language learning. This
anxiety can disrupt cognitive processing and hinder performance in language
tasks. Building on this theoretical foundation, subsequent researchers have argued
that writing, as a highly evaluative and cognitively demanding skill, constitutes a
particularly anxiety-provoking context, leading to the conceptualization of
second language writing anxiety as a distinct yet related construct (e.g., Cheng,
2004).

The affective dimension of writing is critical. As Cheng (2004)
emphasized, writing involves not merely the cognitive act of generating text but
also a complex interplay of emotions and attitudes. These affective factors
strongly influence how learners approach writing tasks, often functioning as a
psychological filter that either facilitates or hinders performance. Among these
variables, anxiety—specifically Foreign Language Writing Anxiety (FLWA)—
has been identified as a significant impediment to effective writing. It disrupts the
writing process by making it difficult for students to organize ideas, retrieve
vocabulary, and produce coherent texts.

Cheng (2004) conceptualized FLWA as a domain-specific anxiety that
manifests distinctly during the writing process, differentiating it from general
foreign language classroom anxiety. Because learning to write in another
language is cognitively demanding, students frequently face a dual burden:
mastering linguistic mechanics while coping with the emotional stress associated
with performance evaluation (Rezaei & Jafari, 2014). This anxiety may manifest
in somatic symptoms (e.g., nervousness), avoidance behaviors (e.g.,
procrastination), and cognitive interference (e.g., writer’s block). As Reagan et
al. (2023) observed, anxiety remains one of the most extensively studied affective
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variables in second language acquisition research. High anxiety levels can occupy
working memory capacity, thereby reducing the cognitive resources available for
composing and ultimately degrading writing performance, which in turn
reinforces negative emotional cycles.

Parallel to anxiety, the construct of self-efficacy plays a pivotal role in
shaping writing outcomes. Rooted in Albert Bandura’s Social Cognitive Theory
(1997), foreign language writing self-efficacy refers to learners’ beliefs in their
capability to successfully perform writing tasks in a target language. These beliefs
influence motivation, persistence, strategy use, and resilience when facing
challenges (Raoofi & Maroofi, 2017; L. S. Teng et al., 2018). Empirical studies
in English as a Foreign Language (EFL) contexts consistently demonstrate that
higher levels of writing self-efficacy are associated with greater engagement,
more strategic learning behaviors, and improved writing performance (Golparvar
& Khafi, 2021; Med, 2026; Tsao, 2021). Conversely, low self-efficacy tends to
intensify writing anxiety and contribute to poorer performance (Kirmizi &
Kirmizi, 2015; Soleimani et al., 2020; Yoon, 2022).

Empirical evidence from the Thai EFL context further supports the close
interrelationship among writing anxiety, writing self-efficacy, and writing
performance. Research indicates that writing self-efficacy is positively associated
with writing achievement, whereas writing anxiety is negatively associated with
performance; moreover, these two constructs are significantly and inversely
correlated (Vleeschauwer, 2023). Similar patterns have been observed across
other EFL contexts, including Taiwan, mainland China, Iraq, and Kurdistan,
where stronger writing self-beliefs are consistently linked to lower anxiety and
better writing outcomes (Ho, 2016; Huang et al., 2024; Sabti et al., 2019;
Soleimani et al., 2020).

Importantly, writing self-efficacy is not a fixed trait but a dynamic and
malleable construct. It develops over time in response to both environmental and
internal influences, particularly through mastery experiences, vicarious learning,
social persuasion, and emotional regulation (Almutlaq & Etherington, 2018;
Zhang & Zhang, 2024). Understanding and enhancing writing self-efficacy may
serve as a practical pathway to mitigating anxiety and improving foreign language
writing competence.

Despite the extensive body of research conducted in EFL contexts,
comparatively limited attention has been paid to the relationship between writing
anxiety and self-efficacy in Chinese as a Foreign Language (CFL), particularly
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within Southeast Asian settings. This research gap is especially evident in
Thailand, where Chinese language education has expanded rapidly over the past
two decades.

Building upon the Research Report for Developing the Chinese Language
Teaching and Learning System in Thailand: Higher Education Level (Office of
the Education Council Thailand, 2017) and the recently implemented Guide to
Opening Special Chinese Classrooms (OBEC, 2024), national policy has shifted
toward aligning curricula with international standards (HSK) and ensuring
instructional continuity. Consequently, under the Thailand 4.0 initiative, Chinese
proficiency has become increasingly aligned with national economic
development and professional employability (Kaewmanee et al., 2022). Thailand
serves as a critical case study for CFL research in Southeast Asia due to its unique
position: it has one of the largest populations of Chinese learners globally
(Arphattananon, 2018; Yang & Sikakaew, 2025), yet the transition from a
phonetic mother tongue (Thai) to a logographic target language (Chinese) creates
a unique cognitive-affective friction that is not fully captured by EFL theories
(Wasinanon, 2022). Nevertheless, empirical research examining the interplay
among writing anxiety, writing self-efficacy, and writing performance among
Thai university CFL students remains limited (Ning & Tananuraksakul, 2024).

Thai learners face a considerable orthographic transition from their native
phonetic writing system to the logographic Chinese character system. This shift
imposes substantial cognitive demands and renders writing accuracy highly
evaluative (Wasinanon, 2022). Consequently, writing anxiety in this population
often exceeds anxiety associated with other language skills (Lin, 2024).
Furthermore, this affective experience is shaped by Thai socio-cultural values,
particularly face-saving norms and social deference, which may heighten
sensitivity to correction and public error (Ning & Tananuraksakul, 2024).

University students in Thailand represent a high-stakes learning
environment where Chinese proficiency i1s directly linked to career
competitiveness. Therefore, their writing anxiety and self-efficacy are not just
academic hurdles but professional determinants, making this sample highly
representative of the broader regional trend in functional Chinese acquisition. As
university-level writing tasks become increasingly complex, discrepancies
between task demands and learners perceived self-efficacy may intensify.
Examining these dynamics is therefore theoretically and pedagogically
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significant, as it contributes to a deeper understanding of the affective
mechanisms underlying writing development in a prominent Southeast Asian
CFL context.

Previous studies in Thai CFL settings suggest that writing anxiety often
surpasses listening, speaking, and reading anxieties. However, existing research
has largely focused on general foreign language anxiety or overall CFL learning
challenges, without systematically investigating the interrelationships among
writing anxiety, writing self-efficacy, and actual writing performance among Thai
university students.

Accordingly, this study aims to address this gap by exploring the intricate
relationships among CFL writing anxiety, writing self-efficacy, and writing
performance within the specific cultural and educational context of Thai
university students. Employing a quantitative research design, this study seeks to
examine the prevalence and sources of writing anxiety, assess levels of writing
self-efficacy, and analyze how these constructions interact to influence writing
outcomes.

Specifically, the research questions guiding this study are: RQ1: What is
the level of writing anxiety among Thai CFL university students? RQ2: What are
the predominant causes of writing anxiety in Thai CFL university students? RQ3:
What is the level of writing self-efficacy among Thai CFL university students?
RQ4: What is the relationship between writing anxiety, writing self-efficacy, and
writing performance among Thai CFL university students?

2. Literature Review

2.1 Theoretical Framework: Affective Dynamics in L2 Writing

To systematically understand the psychological mechanisms underlying
foreign language writing, this study is grounded in an integrated theoretical
framework encompassing Pekrun’s (2006, 2024) Control-Value Theory (CVT)
of achievement emotions, Bandura’s (1997) Social Cognitive Theory, and
cognitive processing perspectives on anxiety. Traditionally, writing anxiety and
self-efficacy have been studied as parallel variables; however, broader affective
learning theories posit that they are deeply interconnected within a learner's
cognitive-emotional system.
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Pekrun’s Control-Value Theory provides a robust overarching lens for this
interplay. According to CVT, achievement emotions—such as writing anxiety,
are primarily triggered by learners’ cognitive appraisals of two factors: control
and value (Pekrun, 2024). In the context of writing in Chinese as a Foreign
Language (CFL), "value" refers to the perceived importance of the writing task
(e.g., academic success or future employability), while "control" is fundamentally
synonymous with writing self-efficacy (Bandura, 1997). When Thai university
learners place high value on Chinese proficiency but appraise their control over
the complex logographic writing system as low (Wasinanon, 2022), negative
achievement emotions like anxiety are strongly activated. Conversely, high self-
efficacy acts as a positive control appraisal, which down-regulates anxiety and
fosters productive engagement.

This affective dynamic directly impacts cognitive execution. Drawing
upon Krashen’s (1982) Affective Filter Hypothesis, heightened anxiety acts as a
psychological block that prevents learners from fully utilizing their acquired
linguistic competence during composition. Furthermore, from a cognitive
processing standpoint—such as Eysenck et al. (2007) Attentional Control
Theory—severe writing anxiety consumes limited working memory capacity.
Because composing in Chinese requires intense cognitive resources for character
retrieval, grammatical structuring, and discourse organization (Kellogg, 1996),
the intrusion of anxiety-induced worry significantly depletes the cognitive
bandwidth available for actual writing (Giivendir & Uzun, 2023).

2.2 Foreign language writing anxiety and causes

The acquisition of foreign language writing is a complex process. Learners
often face challenges in developing writing skills and managing the psychological
burden of anxiety, which can significantly hinder their progress and performance
(Cheng, 2004; Rezaei & Jafari, 2014). Foreign language writing anxiety is a
negative emotional response experienced by learners when writing in a non-
native language. It is characterized by somatic, cognitive, and avoidance
symptoms (Cheng, 2004), and is influenced by factors such as self-confidence,
linguistic competence, writing proficiency, and task complexity. These factors
often contribute to reduced writing performance and greater difficulty in writing
tasks (Gilivendir & Uzun, 2023; Han & Hiver, 2018; Teimouri et al., 2019).
Empirical studies have revealed how anxiety impacts writing performance. High
levels of anxiety can lead to a range of negative outcomes, including reduced
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motivation, avoidance of writing tasks, wrote simpler and shorter pieces of
writings with less quality than the low-anxious peers and achieve poor scores
(Blasco, 2016; Y. Cheng, 2002; Giivendir & Uzun, 2023; Kirmizi & Kirmizi,
2015; Soleimani et al., 2020). Anxiety can also impair cognitive functions such
as memory and attention, which are crucial for organizing and articulating ideas
in writing. Furthermore, studies have shown that anxiety can create a vicious
cycle: learners who experience anxiety while writing are likely to perform poorly,
which in turn increases their anxiety and further hampers their writing ability
(Mavrou, 2020; Rahimi & Zhang, 2019; Zabihi, 2018). Several causes of foreign
language writing anxiety have been identified. These causes can be categorized
into learner-related and environment-related factors. Learner-related causes:
linguistic difficulties, low self-confidence, lack of writing practice, fear of
negative comments, pressure for perfection, and lack of topical knowledge.
Environment-related causes: time pressure, frequency of writing tasks, task
complexity, negative evaluation, and insufficient writing instruction (Cheng,
2004; Jian & Xin, 2019; Kirmizi & Kirmizi, 2015; Rezaei & Jafari, 2014).

In the Thai EFL context, this anxiety is pervasive. University students often
experience moderate to high levels of apprehension, primarily driven by concerns
over grammatical precision and a deep-seated fear of negative evaluation
(Vleeschauwer, 2023; Akkakoson, 2016). This affective barrier is historically
rooted in Thailand’s traditional pedagogical landscape, where a long-term
emphasis on grammar-translation and exam-oriented instruction has undermined
communicative confidence (Prapunta, 2017). Consequently, such anxiety
manifests as functional struggles in idea development and paragraph structuring
(Pitukwong & Saraiwang, 2024). Crucially, research identifies writing self-
efficacy as a key protective factor: learners with higher self-belief not only report
lower anxiety but achieve significantly better outcomes (Sabti et al., 2019;
Soleimani et al., 2020).

Transitioning to the domain of Chinese as a Foreign Language (CFL),
similar psychological dynamics are observed. Jian and Xin (2019) examined CFL
learners in China and identified two major factors affecting writing anxiety: (1)
insufficient language expression and writing skills and (2) fear of evaluation. The
study found that increasing writing practice could alleviate writing anxiety.
Students with a positive outlook believed that overcoming language difficulties
could reduce anxiety, whereas others felt that higher writing skill demands would
maintain or even increase their anxiety. In the Thai CFL context, research has
shown that writing anxiety is more severe than listening, speaking, or reading
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anxieties. This is primarily due to the complexity of Chinese characters and
grammar (Lin, 2024; Ning & Tananuraksakul, 2024). However, while these
studies provide a general overview of CFL learning anxiety, they do not
specifically address writing anxiety and its impact on writing performance among
Thai learners.

2.3 Foreign language writer writing self-efficacy

Self-efficacy theory, proposed by Bandura (1997), suggests that
individuals’ beliefs in their capabilities affect their actions and achievements. In
the context of foreign language writing, foreign language writer’s writing self-
efficacy refers to a learner’s confidence in their ability to perform writing tasks
in a second language. This concept is crucial because it influences how learners
approach writing tasks, writing performance, engage with feedback, and
ultimately improve their writing skills (Teng et al., 2018).

Bruning et al. (2013) identified three dimensions of writing self-efficacy:
ideation, writing conventions, and self-regulation. Based on this model, Teng et
al. (2018) developed a validated instrument measuring three dimensions of L2
writing self-efficacy: (1) Linguistic Self-Efficacy: Learners’ judgments about
their language and discourse skills needed for writing. (2) Self-Regulatory
Efficacy: Learners’ ability to set goals, monitor, and evaluate their writing
processes. (3) Performance Self-Efficacy: Learners’ confidence in completing
writing tasks and assignments successfully.

Writing self-efficacy serves as a motivational engine in academic settings.
(M. F. Teng & Wang, 2022) found that L2 learners’ writing self-efficacy were
strong predictors of EFL students’ academic writing outcomes in China. Learners
with high efficacy tend to produce more coherent and linguistically accurate
compositions. And the role of self-efficacy becomes more prominent when
students write in a second language, during which they often face increased
cognitive, emotional, and social challenges. A strong sense of efficacy helps
buffer against the stress of writing in a foreign language, enabling learners to view
errors as part of the learning process rather than failures (Hirvela et al., 2016;
Tsao, 2021; Xu et al., 2023).
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2.4 The correlation between foreign language writing anxiety, writing self-
efficacy and writing performance

Empirical research has extensively explored the tripartite relationship
between anxiety, self-efficacy, and performance in EFL contexts. The literature
suggests a complex interplay characterized by three key dynamics.

First, studies show that foreign writing anxiety is negatively correlated with
writing performance. This anxiety can lead to poorer outcomes in writing tasks,
reducing both the complexity and fluency of written work (Cheng, 2004).
Moreover, writing anxiety can result in avoidance behaviors, where students may
delay or avoid writing tasks altogether (Surur & Dengela, 2019).

Second, writing self-efficacy demonstrates a strong positive correlation
with writing performance. Across diverse cultural EFL contexts—including Thai,
Iraqi, Chinese, and Turkish learner populations—students who believe in their
writing capabilities consistently achieve higher scores (Zhou et al., 2022; Kirmizi
& Kirmizi, 2015; Soleimani et al., 2020; Vleeschauwer, 2023). Efficacy fuels
persistence, allowing learners to sustain effort during the cognitively demanding
task of L2 composition.

Third, writing anxiety and self-efficacy are negatively correlated, with
higher levels of self-efficacy generally associated with lower levels of anxiety.
This negative correlation was observed in the study on Spanish, Thai, Turkish,
Iraqi, Korean, and Chinese EFL learners (Blasco, 2016; Kirmizi & Kirmizi, 2015;
Zhou et.al, 2022; Soleimani et al., 2020; Vleeschauwer, 2023; Yoon, 2022).

Within the specific educational landscape of Thailand, writing self-efficacy
has been extensively explored in the EFL domain, providing a critical
comparative baseline for CFL research. Thai university students often face
significant affective hurdles in academic writing, historically stemming from
traditional instructional methods that heavily emphasize grammar-translation and
error correction over expressive fluency (Prapunta, 2017). Consequently,
building robust writing self-efficacy is paramount for these students. Empirical
evidence from the Thai EFL context demonstrates that writing self-efficacy is
positively associated with writing achievement and serves as a crucial buffer
against writing anxiety (Vleeschauwer, 2023). Studies by local scholars further
illuminate this dynamic; for instance, recent research by Payaprom and Payaprom
(2025) found a significant positive relationship among writing self-efficacy,
metacognitive strategy use, and overall proficiency, noting that self-efficacy acts
as a catalyst for effective planning and revision. Similarly, Akkakoson (2016)
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emphasized that when Thai students lack confidence in their linguistic resources,
their affective filter rises, impeding their ability to organize discourse effectively.

However, while these efficacy-performance dynamics are well-
documented for Thai learners acquiring alphabetic languages like English, it
remains largely unexplored whether this strong protective effect translates to the
Chinese as a Foreign Language (CFL) context. The transition from a phonetic
mother tongue to the logographic Chinese characters (Hanzi) system introduces
unique orthographic and lexical friction. Therefore, it is imperative to investigate
whether high self-efficacy can similarly mitigate the intense anxiety associated
with CFL writing among Thai university students, thereby extending existing
EFL paradigms into the realm of logographic language acquisition.

Overall, the literature suggests that foreign language writing self-efficacy
and writing anxiety are critical in influencing writing performance, strategy use,
motivation, and engagement. In traditional alphabetic language acquisition,
higher self-efficacy generally leads to better writing outcomes and predictably
lower anxiety. However, viewing these variables solely through a one-
dimensional, linear lens—where high efficacy automatically neutralizes all forms
of anxiety—may oversimplify the cognitive realities of learning a logographic
language. The intense orthographic demands of Chinese character retrieval,
particularly under time constraints, may create a paradoxical dynamic where high
self-regulatory efficacy (e.g., strong goal-setting and self-imposed expectations)
coexists with, or even exacerbates, high physiological pressure. While standard
correlations are well-documented in EFL contexts, there remains a paucity of
research examining these specific, potentially non-linear dynamics among Thai
learners of Chinese. Investigating this complex relationship is essential for
developing nuanced pedagogical interventions that do not merely aim to boost
general efficacy but specifically address the unique somatic friction of CFL
writing.

3. Methodology

3.1 Research Design and Participants

This study employed a quantitative research design to investigate the levels
and causes of Chinese as a Foreign Language (CFL) writing anxiety, assess

170



Journal of Sinology Vol.20 No.1: June 2026

writing self-efficacy, and examine the correlations among anxiety, efficacy, and
writing performance.

Participants were recruited using purposive sampling, targeting students
actively engaged in advanced writing tasks. The final sample consisted of 90
third-year undergraduate students (10 males, 80 females) majoring in Chinese
Language and Culture at Mae Fah Luang University (MFU) in northern Thailand.
The participants had an average age of 20.99 years and an average Chinese
learning history of 5.77 years. These students were enrolled in a compulsory
Chinese writing course during the second semester (January — May 2025) of the
2024 academic year.

This specific institutional context strengthens the sample’s
representativeness, as MFU serves as a prominent hub for Chinese language
education in the region. Third-year students were deliberately selected because
they possess a proficiency ranging from intermediate to advanced levels (HSK
4-5). This transitional phase is critical; intermediate-level learners possess
adequate linguistic resources for discourse-level writing while continuing to
develop strategic abilities (Kellogg, 1996; Manchon, 2011). Furthermore, the
progression to advanced levels requires substantial lexical expansion (Ministry
of Education of the People’s Republic of China, 2021), making this demographic
ideal for observing the cognitive and affective friction that occurs during complex
academic composition.

A sample size of 90 is statistically robust for the intended correlational
design. Based on established statistical power guidelines (Cohen, 2016), a
minimum sample size of 85 participants is sufficient to reliably detect a medium
effect size (r = .30) with a statistical power of .80 at a standard alpha level of .05.

3.2 Instruments
3.2.1 Questionnaire I: Foreign Language Writing Anxiety (FLWA)

The first questionnaire, adapted from Cheng (2004), contains 22 items
rated on a five-point Likert scale ranging from 1 (“strongly disagree™) to 5
(“strongly agree”). Items 1, 4, 17, 18, and 22 are negatively worded and were
reverse-scored prior to analysis. Higher total scores reflect greater levels of
writing anxiety. The scale measures three dimensions: Cognitive Anxiety (e.g.,
fear of negative evaluation), Somatic Anxiety (e.g., physiological tension), and
Avoidance Behavior (e.g., tendency to evade writing tasks). The Cronbach’s
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alpha for the FLWA in this study was 0.89, indicating high internal consistency
reliability (Taber, 2018).

3.2.2 Questionnaire II: Causes of Foreign Language Writing Anxiety
(CFLWA)

To investigate the specific causes of anxiety for Thai CFL learners, a 17-
item questionnaire was adapted from Kirmizi and Kirmizi (2015). The items were
modified to specifically address the Chinese writing context (e.g., challenges with
Chinese characters). The scale covers five factors: language/structural challenges,
psychological factors, writing skills, feedback/evaluation, and environmental
factors. The Cronbach’s alpha for the CFLWA was 0.75.

3.2.3 Questionnaire III: Writing Self-Efficacy

The self-efficacy questionnaire, developed and validated by Teng et al.
(2018), comprises 20 items distributed across three dimensions: Linguistic Self-
Efficacy (7 items), Self-Regulatory Efficacy (6 items), and Performance Self-
Efficacy (7 items). These subscales measure learners' confidence in their
linguistic skills, goal-setting abilities, and overall task success, respectively. The
Cronbach’s alpha for this scale was 0.83.

3.2.4 Writing Assessments

Writing performance was measured through four compositions (one
narrative, one expository, and two argumentative), each requiring approximately
400 Chinese characters. The scoring rubrics were adapted from Brown (2006) to
evaluate three primary dimensions: Content, Organization, and Language Use.
Additionally, recognizing the specific challenges of the logographic script, a
fourth dimension—Chinese Character Proficiency—was incorporated to assess
stroke order and orthographic accuracy (Yan & Lin, 2023).

Consequently, writing performance was assessed across these four distinct
dimensions on a five-point scale (1 to 5), ensuring a comprehensive evaluation of
the test-takers’ proficiency. The compositions were independently scored by two
experienced writing instructors, each with a minimum of five years of expertise
in evaluating student compositions. Prior to scoring, the raters underwent a
calibration session to ensure consistency in interpreting the rubrics and evaluating
text coherence. Each rater assigned a score ranging from 1 to 5 for each of the
four dimensions. The inter-rater reliability was calculated using Pearson’s
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correlation coefficient, yielding a strong agreement (r = .89). The final score for
each composition was calculated as the mean of the two raters’ evaluations.

3.3 Procedures

To ensure comprehension, all original English questionnaires were
translated into Thai by two bilingual experts. Data collection occurred after the
completion of the writing assessments to prevent the survey questions from
influencing the students' writing performance. The questionnaires were
administered via Google Forms, yielding 90 valid responses.

3.4 Data Analysis

Data analysis was conducted using JASP (Version 0.18.3). Descriptive
statistics, including means and standard deviations, were calculated to determine
the levels of writing anxiety and self-efficacy among the participants. Pearson
product—-moment correlation analysis was performed to examine the relationships
among writing anxiety, self-efficacy, and writing performance.

4. Results

4.1 The results of CFL writing anxiety
Table 1 The level of CFL writing Anxiety

Writing Anxiety Low Medium High
N. % N. % N. %
Cognitive Anxiety 52 57.78% 38 42.42%
Somatic Anxiety 34 37.78% 56 62.22%
Avoidance Behavior 73 81.11% 17 18.89%

The first primary aim of the present study (RQ1) was to measure the
writing anxiety levels of tertiary CFL learners. To achieve this, the survey results
of the 90 participants were categorized into low, medium, and high levels. In
accordance with the method proposed by Kirmizi and Kirmizi (2015), the
maximum scores for each variable were divided into three equal intervals to
establish the cut-off points. Based on this classification, the thresholds for the
variables are defined as follows: cognitive anxiety (low=1-13, medium=13-26,
high=26-40), somatic anxiety (low=1-12, medium=12-24, high=24-35), and
avoidance behavior (low=1-12, medium=12-24, high=24-35).

The results, presented in Table 1, indicate that none of the students reported
low levels of cognitive or somatic anxiety. The data reveals that somatic anxiety
1s the most severe form of writing anxiety among this demographic, with 62.22%
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of participants reporting high levels. Cognitive anxiety—which involves worries
and negative thoughts about writing—is predominantly experienced at a medium
level (57.78%). Avoidance behavior, encompassing tendencies to evade writing
tasks entirely, is mostly observed at a medium level (81.11%), with the absence
of any students reporting low levels of avoidance.

Table 2 The descriptive statistics of CFL writing anxiety

CFL Writing Anxiety Mean SD
Cognitive anxiety (CA)
CAL1. While writing compositions in Chinese, I’'m not 2.70 0.87

nervous at all.

CA2. While writing Chinese compositions, I feel 4.08 1.05
worried and uneasy if I know they will be evaluated.

CA3. I don’t worry that my Chinese compositions are a lot 3.09 1.07
worse than those of other students.

CA4. If my Chinese compositions are to be evaluated, 4.00 1.19
I would worry about getting a very poor grade.

CAS. I’'m afraid that other students would mock my 2.80 1.23
Chinese compositions if they read them.

CA6. I don’t worry at all about what other people 3.53 1.00
would think of my Chinese compositions.

CA7. I’m afraid of my Chinese compositions 3.87 0.97
being chosen as the sample to be discussed in class.

CAS8. I’m not afraid at all that my Chinese compositions 2.68 1.07

would be rated as very poor.
Somatic Anxiety

SA1. I feel my heart pounding when I write Chinese 4.67 0.85
compositions under time constraints.

SA2. My mind often goes blank when I start to work 3.26 1.08
on a Chinese composition.

SA3. I tremble or perspire when I write Chinese 3.41 1.14
compositions under time pressure.

SA4. My thoughts become jumbled when I write 4.03 0.87

Chinese compositions under time constraints.

SAS. I often feel panic when I write Chinese compositions 4.01 0.98
under time constraints.

SAG6. I freeze up when unexpectedly asked to write 3.83 0.94
Chinese compositions.

SA7. I usually feel my whole body become rigid and tense 3.28 1.00
when I write Chinese compositions.
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CFL Writing Anxiety Mean SD
Avoidance Behavior (AB)

ABI. I often choose to write down my thoughts in Chinese. 3.81 0.83
AB2. I usually do my best to avoid writing Chinese 2.79 1.09
compositions.

AB3. I do my best to avoid situations in which I have to 2.77 1.13
write in Chinese.

AB4. Unless I have no choice, I would not use Chinese to 2.80 0.94
write compositions.

ABS5. I would do my best to excuse myself if asked to 3.05 1.02
write Chinese compositions.

AB6. 1 usually seek every possible chance to write 3.00 1.02
Chinese compositions outside of class.

AB7. Whenever possible, I would use Chinese to 3.26 1.09

write compositions.

The results indicate that students experienced moderate to high levels of
cognitive anxiety, particularly concerning evaluation apprehension. As shown in
Table 2, the highest mean scores were observed for items related to teacher
evaluation and grading. Specifically, Item CA2 (While writing Chinese
compositions, | feel worried and uneasy if I know they will be evaluated) yielded
the highest mean (M = 4.08, SD = 1.05), followed closely by Item CA4 ("If my
Chinese composition is to be evaluated, I would worry about getting a very poor
grade"; M = 4.00, SD = 1.19). Additionally, students expressed significant
concern about their work being publicly scrutinized in class (Item CA7; M =3.87,
SD = 0.97). In contrast, items reflecting fear of peer derision or general
confidence showed relatively lower anxiety levels. For instance, I[tem CAS (I'm
afraid that other students would mock my Chinese compositions if they read them)
had a mean of 2.80 (SD = 1.23), suggesting that fear of negative evaluation from
teachers contributes more to cognitive anxiety than fear of peer judgment.

Analysis of the Somatic Anxiety subscale reveals that time constraints are
a primary trigger for physiological symptoms. Item SAl (“I feel my heart
pounding when I write Chinese compositions under time constraints”) reported
the highest mean score across the entire survey (M =4.67, SD = 0.85), indicating
a severe physiological response to timed writing tasks. Similarly, students
reported that their thoughts became jumbled (Item SA4; M = 4.03, SD = 0.87)
and they felt panicked (Item SAS5; M =4.01, SD = 0.98) under time pressure. The
lowest score in this category was for general somatic tension (Item SA2; M =
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3.26, SD = 1.08), further supporting the inference that somatic anxiety in this
context is highly situational and heavily dependent on time constraints.

Despite reporting high levels of somatic anxiety and evaluation
apprehension, the participants reported relatively low levels of avoidance
behavior. Interestingly, the item with the highest mean in this category was
positively phrased: Item AB1 (I often choose to write down my thoughts in
Chinese) (M = 3.81, SD = 0.83), indicating a willingness to engage in writing
tasks. Conversely, items explicitly describing avoidance strategies received lower
ratings, such as Item AB3 (I do my best to avoid situations in which I have to
write in Chinese; M = 2.77, SD = 1.13) and Item AB2 (I usually do my best to
avoid writing Chinese compositions; M = 2.79, SD = 1.09). This discrepancy
suggests that while students experience anxiety, it does not necessarily translate
into active behavioral avoidance of writing tasks.

4.2 The causes of CFL writing anxiety

Table 3 The descriptive statistics of the causes of writing anxiety

The causes of writing anxiety Mean SD
1. Problems with topic selection. 3.40 0.97
2. Inadequate mastery of vocabulary. 4.44 0.71
3. Sentence structures 3.87 0.86
4. Grammatical errors. 4.33 0.90
5. Chinese Characters errors. 4.34 0.70
6. Negative evaluation of the teacher. 3.66 1.22
7. Negative evaluation of the classmates. 2.98 1.19
8. Lack of writing skills. 3.87 1.06
9. Lack of sufficient writing practice inside the classroom. 3.40 0.94
10. Lack of sufficient writing practice outside classroom. 3.84 1.00
11. Lack of writing techniques. 4.00 0.98
12. Teacher’s feedback is sufficient and effective. 2.76 0.92
13. Fear of writing Chinese writing tests. 3.78 1.15
14. Lack of confidence. 4.02 0.93
15. Pressure for perfect writing work. 4.35 0.70
16. Time pressure. 4.26 0.75
17. Frequency of writing assignments. 3.75 0.84

To address the second research question (RQ?2), the findings in Table 3
reveal several high-anxiety triggers. The highest-rated factor was inadequate
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vocabulary mastery (mean = 4.44, SD = 0.71). The data also shows notably high
scores for Chinese character errors (mean = 4.34, SD = 0.70) and grammatical
errors (mean = 4.33, SD = 0.90). Furthermore, the pressure to produce perfect
writing (mean = 4.35, SD = 0.70) and time pressure (mean = 4.26, SD = 0.75)
were identified as significant environmental and psychological stressors.
Additionally, a lack of specific writing techniques (mean = 4.00, SD = 0.98)
contributed heavily to the students' reported anxiety.

4.3 The results of CFL writing self-efficacy
Table 4 The level of CFL writing self-efficacy

Self-writing efficacy Low Medium High

N. % N. % N. %
Linguistics efficacy 2 2.22% 43 47.78% 45 50%
Self-regulatory efficacy 26 28.89% 64 71.11%
Performance efficacy 2 2.22% 60 66.67% 28 31.11%

The third aim of the study (RQ3) was to determine the level of Thai CFL
students' writing self-efficacy. In order to analyze CFL learners’ writing self-
efficacy with the sub-dimensions, the results of 90 participants were grouped as
low, medium, and high. To determine the cut-off points, the maximum scores
were divided into three equal ranges, following the method outlined by Kirmizi
& Kirmizi (2015). Based on this approach, the thresholds for each variable are as
follows: linguistics efficacy (low=1-12, medium=12-24, high=24-35), self-
regulatory efficacy (low=1-10, medium=10-20, high=20-30), and performance
efficacy (low=1-12, medium=12-24, high=24-35).

The results in Table 4 reveal that the majority of students exhibit a high
level of self-regulatory efficacy (71.11%). Linguistic efficacy is also relatively
high, with 50% of students reporting high confidence in their language
knowledge, and 47.78% report a medium level. In contrast, performance efficacy
shows a more moderate distribution: 66.67% of students reported medium
confidence and only 31.11% expressed high confidence. Very few students
reported low efficacy across any dimension, with only 2.22% in both linguistic
and performance areas, and none in self-regulatory efficacy.
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Table 5 The descriptive statistics of the students’ self-writing efficacy
Self-Writing Efficacy Mean SD

Language Self -efficacy (LS)

LS1 I can correctly use parts of speech (e.g. nouns, verbs, adjectives)  3.89 0.80
in writing.

LS2 I can write a simple sentence with grammatical structure. 4.07 0.74
LS3 I can write compound and complex sentences with grammatical 3.19 1.04
structures.

LS4 I can write a composition with a clear organization or structure. 3.30 0.94
LS5 I can revise wordy or confusing sentences of my writing. 3.12 0.76
LS6 I can revise my composition to make it better organized. 3.39 0.94
LS7 I can revise basic grammar errors in my writing. 342 0.87
Self-regulatory Efficacy (SRE) SD
SRE1 I can realize my goal to improve my writing. 3.66 0.70
SRE2 I can think of my goals before writing. 3.90 0.67
SRE3 I can think of different ways to help me to plan before writing. 4.00 0.70
SRE4 I can evaluate whether I achieve my goal in writing. 3.23 0.80
SRES I can evaluate my strength and weakness in writing. 3.59 1.00
SRES6 I can evaluate whether the composition is good or bad. 3.40 0.91
Performance efficacy (PS)

PS1 I can understand the most difficult material presented in writing 2.78 1.04
courses.

PS2 I can understand the basic concepts taught in writing courses. 3.45 0.86
PS3 I can understand the most complex material presented by the 2.98 0.96
instructor or writing courses.

PS4 I can do an excellent job on the assignments in writing courses. 3.33 1.00
PS5 I can master the writing knowledge and strategies being taught 2.90 1.00
in writing courses.

PS6 I can use the writing knowledge and strategies being taught 3.48 0.71
in writing courses.

PS7 Considering the difficulty of the writing course, the teacher, and 3.07 1.02

my skill, I can perform well in writing courses.

Table 5 presents the descriptive statistics about students’ writing self-
efficacy. Students generally reported confidence in their basic grammatical skills
(LS1, mean =3.89, SD=8.80; LS2, mean=4.07, SD=0.74). Notably, LS2 reflects
a high level of confidence in writing simple sentences with correct grammatical
structures. However, confidence scores are lower in tasks such as composing
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complex sentences (LS3, mean=3.19, SD=1.04) and revising written work for
clarity (LS5, mean=3.12, SD=0.76).

In terms of self-regulation, students demonstrated greater confidence in
planning and goal setting for writing tasks (SRE2, mean=3.90, SD=0.67; SRE3,
mean=4.00, SD=0.70). However, confidence in evaluating goal achievement
(SRE4, mean=3.23, SD=0.80) was lower. Regarding performance efficacy,
students reported moderate confidence in understanding basic concepts and
applying knowledge and strategies taught in writing courses (PS2, mean=3.45,
SD=0.86; PS6, mean=3.48, SD=0.71). However, they expressed lower
confidence in comprehending the most difficult material in writing courses (PS1,
mean=2.78, SD=1.04) and fully mastering writing strategies (PS5, mean=2.90,
SD=1.00).

4.4 The correlation among CFL writing anxiety, writing self-efficacy and
writing performance

Table 6 Pearson's Correlations

Variable Exam Anxiety PS SRE LS
1. Tests Pearson’sr —

p-value —
2. Anxiety Pearson’sr -0.554 *** —
p-value <.001 —
3.PS Pearson’st 0.410  *** -0.365 *** —

p-value <.001 <.001 —

4. SRE Pearson’sr 0.412  *** -0.206 0.546  *** —
p-value <.001 0.052 <.001 —

5.LS Pearson’sr 0.708  *** -0.485 *** (0.448 *** (0.500 *** —
p-value <.001 <.001 <.001 <.001 —

*p<.05, **p<.01, *** p<.001

Table 6 presents the Pearson correlation coefficients addressing the final
research question (RQ4) regarding the relationships among anxiety, self-efficacy,
and writing scores. The most notable finding is the strong negative correlation
between exam scores and total writing anxiety levels (r = —0.554, p < 0.001),
indicating that higher anxiety is significantly associated with lower exam
performance. Additionally, higher anxiety levels are negatively correlated with
both performance efficacy (r = —0.365, p < 0.001) and linguistic efficacy (r =
—0.485, p <0.001)
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Conversely, exam scores show robust positive correlations with all three
efficacy dimensions: performance efficacy (» = 0.410, p <0.001), self-regulatory
efficacy (» = 0.412, p < 0.001), and linguistic efficacy (» = 0.708, p < 0.001).
Furthermore, the study identified significant positive correlations among the
different forms of efficacy. Performance efficacy was positively correlated with
both self-regulatory efficacy (r = 0.546, p < 0.001) and linguistic efficacy (» =
0.448, p < 0.001). Similarly, self-regulatory efficacy was positively correlated
with linguistic efficacy (» = 0.500, p < 0.001).

5. Discussion

5.1 Discussion of CFL Writing Anxiety

The present study investigated learners’ cognitive anxiety, somatic anxiety,
and avoidance behavior when writing Chinese compositions. The data revealed
that while cognitive and somatic anxiety were relatively high, avoidance behavior
remained low. This pattern indicates that learners experience substantial internal
stress—both psychological and physiological—yet continue to engage with
writing tasks.

Somatic anxiety scores were the highest among the three categories (62.22%
high), indicating that physical manifestations of anxiety, such as a pounding heart
and tension, are a severe concern for Thai CFL students. Viewed through
Pekrun’s (2024) Control-Value Theory (CVT), this intense physiological arousal
occurs because Thai university students place a high value on Chinese proficiency
for their future employability (Yang & Sikakaew, 2025), but experience a sudden
loss of control when forced to retrieve complex logographic characters rapidly.
Heightened arousal disrupts cognitive flow, leading to blank minds or jumbled
thoughts, confirming that timed writing places learners into a high-pressure
environment that amplifies somatic anxiety (Tian, 2018).

While cognitive anxiety is less severe compared to somatic anxiety, its
prevalence—particularly the fear of poor evaluation and peer criticism—aligns
with foreign language anxiety theory (Horwitz et al., 1986). Learners appear
especially sensitive to evaluative pressure, which often raises their affective filter
and disrupts idea generation (Teimouri et al., 2019; Cheng, 2023). However, the
presence of moderate-to-low avoidance behavior indicates that students in this
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study maintain a positive orientation toward Chinese writing, engaging with the
tasks because they recognize their necessity for academic progress (Hu, 2021).

5.2 Discussion of Anxiety Causes

The high ratings for inadequate vocabulary mastery (mean=4.44, SD=0.71)
and Chinese character errors (mean=4.34, SD=0.70) underscore the unique
“orthographic friction” of learning CFL. Unlike EFL learners who use an
alphabetic system, Thai learners must transition to the logographic Chinese
character system. From a cognitive processing standpoint (Eysenck et al., 2007),
retrieving character stroke orders and structures consumes an immense amount
of limited working memory capacity. When students are burdened by the
expectation to produce flawless work (perfectionism, mean=4.35, SD=0.70)
under strict time pressure (mean=4.26, SD=0.75), this cognitive load exceeds
their processing limits, triggering anxiety (Jian & Xin, 2019). Collectively, these
factors reflect core issues in writing proficiency, compounded by external
pressures and internalized expectations (Zhang, 2011; Wang, 2021).

5.3 Discussion of CFL Writing Self-Efficacy

The results indicate strong abilities in managing writing processes, with
71.11% of students reporting high self-regulatory efficacy (planning, goal-setting,
and self-monitoring). This high self-regulation is consistent with recent Thai EFL
research, which suggests that Thai students often feel in control during the
preparatory stages of writing and are highly motivated to use metacognitive
strategies (Payaprom & Payaprom, 2025).

However, lower confidence in advanced tasks aligns with previous
research indicating that while foundational grammar is often well-internalized,
higher-order writing skills like revision and structural coherence remain
challenging (Tsao, 2021). The lower confidence in evaluating goal achievement
may reflect a lack of feedback mechanisms, which are crucial for effective self-
assessment (Teng et al., 2018). This distinction between basic and advanced
confidence underlines the developmental nature of writing ability and the need
for explicit instruction in advanced writing strategies (Golparvar & Khafi, 2021).

5.4 Discussion of Correlations: Contrasting EFL Baselines with the CFL
Paradox

The correlational analysis reveals a striking paradox within the Thai CFL
learner experience, directly challenging the one-dimensional assumption that
high self-efficacy universally neutralizes anxiety. To understand the significance
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of this finding, it is essential to compare it against the established baseline of Thai
EFL research.

Recent studies involving Thai university students learning English (an
alphabetic language) consistently demonstrate a straightforward, inverse
relationship: robust writing self-efficacy acts as a highly effective buffer against
writing anxiety. For instance, Vleeschauwer (2023) found that Thai EFL learners
with high efficacy experience predictably lower anxiety and higher achievement.
Similarly, Payaprom and Payaprom (2025) demonstrated that in the Thai EFL
context, high self-regulatory efficacy seamlessly catalyzes the wuse of
metacognitive writing strategies, reducing stress. In these alphabetic contexts,
confidence in planning and goal-setting directly translates to emotional control
during the writing task.

However, the data from the current CFL study diverges sharply from this
Thai EFL baseline. While our participants demonstrated high self-regulatory
efficacy (71.11%)—mirroring the strong goal-setting and motivation seen in
successful Thai EFL learners—62.22% simultaneously reported high somatic
anxiety. Specifically, the highest anxiety trigger across the entire study was the
physiological sensation of a pounding heart under time constraints (Item SAI,
mean = 4.67, SD=0.85).

This contradiction—why high self-regulatory efficacy successfully buffers
anxiety for Thai EFL students but fails to offset somatic anxiety for Thai CFL
students—TIies at the intersection of self-imposed expectations and the immense
cognitive load of logographic retrieval. Because these CFL students possess high
self-regulatory efficacy, they hold themselves to rigorous academic standards and
actively set ambitious performance goals. Yet, when they transition from their
phonetic mother tongue to writing complex Chinese characters under strict time
constraints, a severe cognitive bottleneck occurs. Their strong desire to achieve
their self-regulated goals clashes with the working memory limits required to
rapidly execute Chinese characters. Consequently, rather than mitigating stress
as it does in the EFL context, high self-imposed expectations in the cognitively
taxing CFL environment actually precipitate acute physiological pressure.
Therefore, in the advanced CFL context, self-regulatory efficacy and somatic
anxiety are not mutually exclusive; they coexist as dual manifestations of a highly
engaged, yet cognitively overburdened, language learner.
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5.5 Comparative Analysis with Previous Literature

To contextualize the study's contribution to international CFL pedagogy
and the broader second language acquisition field, Table 7 summarizes how the
current findings both align with and extend existing research paradigms,
particularly comparing Thai EFL contexts with Asian CFL contexts.

Table 7 Comparison of the Current Study with Previous Literature

Domain & Previous Findings of the Current Similarities &
Context Studies Study Differences
Thai EFL Vleeschauwer  High self-regulatory Similarity: Both confirm
Context (2023); efficacy; strong negative  that efficacy drives
(Alphabetic) Payaprom & correlation between motivation and correlates
Payaprom anxiety and performance. positively with
(2025) performance.

Difference: EFL studies
show efficacy effectively
buffers all anxiety; this
study proves CFL writing
introduces unique somatic
friction that escapes this

buffer.
Asian CFL Jian & Xin Vocabulary deficits, Similarity: Confirms
Context (2019); Chinese character Chinese character and
(Logographic) Lin (2024) complexity, and fear of vocabulary are the
evaluation are primary primary cognitive
anxiety drivers. burdens.

Difference: Extends prior
work by identifying that
time constraints are the
specific catalyst turning
cognitive burden into
severe somatic anxiety.

Theoretical Bandura High self-efficacy Similarity: Language and
Frameworks (1997); Pekrun  (Control) mitigates performance efficacy still
(2024) achievement anxiety. operate negatively against

general anxiety.
Difference: Challenges
the linear model by
revealing a non-linear
paradox: high self-
regulation can exacerbate
physiological stress if task
demands (Chinese
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Domain & Previous Findings of the Current Similarities &
Context Studies Study Differences

character retrieval) exceed
working memory.

As illustrated in Table 7, while this study supports the general consensus
that linguistic competence and fear of evaluation dictate L2 writing emotions, it
significantly extends the EFL-based research paradigm. It proves that
transitioning to a logographic language fundamentally alters the affective
experience. The findings highlight a wunique pedagogical challenge in
international CFL education: teachers cannot simply rely on boosting a student's
general motivation or goal-setting (self-regulation) to lower anxiety, as highly
motivated students are often the ones experiencing the most severe somatic stress.

6. Conclusion and Pedagogical Implications

6.1 Conclusion

This study investigated the complex interrelationships among Chinese
writing anxiety, self-efficacy, and writing performance among Thai university
CFL learners. The findings reveal that writing anxiety is a severe impediment,
with most students experiencing moderate to high levels across cognitive, somatic,
and behavioral dimensions. Crucially, somatic anxiety emerged as the most
intense manifestation, triggered primarily by strict time constraints and the
cognitive burden of Chinese character retrieval and vocabulary limitations.

Furthermore, the study uncovered a significant paradox regarding self-
efficacy in the logographic language context. While the Thai CFL learners
reported high levels of self-regulatory efficacy (e.g., strong motivation and goal-
setting capabilities), this did not offset their physiological stress. Instead, the
clash between their high self-imposed expectations and the immense working
memory demands of executing Chinese character rapidly created a cognitive
bottleneck, leading to acute somatic anxiety. Ultimately, the correlational
analysis confirmed that while higher anxiety significantly degrades actual exam
performance, robust linguistic and performance self-efficacy act as positive
predictors of academic achievement.
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6.2 Pedagogical Implications: The Cognitive-Affective Scaffolding
Framework

To address the unique somatic and cognitive friction identified in this study,
it is evident that simply encouraging students to ‘“set goals” is insufficient.
Instructors must actively dismantle the specific triggers of anxiety. Based on
these empirical findings, this study proposes a three-step Cognitive-Affective
Scaffolding Framework for CFL writing instruction:

Step 1: Pre-writing cognitive offloading (Addressing Chinese character
anxiety)

Because inadequate vocabulary and character errors were identified as
primary anxiety triggers, instructors must separate the cognitive load of character
retrieval from the cognitive load of discourse organization. Before drafting begins,
teachers should utilize “lexical priming” activities (e.g., collaborative
brainstorming or mind-mapping vocabulary and key Chinese character structures
on the board). By activating the necessary linguistic network beforehand, students
do not have to split their working memory between remembering how to write a
character and figuring out what to say (Glivendir & Uzun, 2023).

Step 2: Low-stakes, untimed drafting (Addressing perfectionism)

To combat the intense pressure for perfectionism that paralyzed many
participants, the initial drafting phase must strictly remove both time constraints
and evaluative grading. Students should be encouraged to write for fluency and
idea generation, with explicit permission to use Pinyin or leave blanks if a specific
Chinese character cannot be immediately recalled. By removing the fear of
negative evaluation and the immediate demand for orthographic perfection, the
affective filter is lowered, and somatic anxiety is prevented from taking root
(Wang, 2021).

Step 3: Gradual time-constraint integration (Addressing somatic panic)

Because "heart pounding under time constraints" was the highest reported
anxiety variable, time limits cannot be reserved solely for high-stakes exams.
Instructors must bridge the gap between untimed practice and timed testing
through gradual integration. For example, teachers can introduce short, 10-minute
“freewriting” sessions where the goal is simply word count, not grammatical
perfection. Once students build physiological resilience to the timer,
metacognitive checkpoints can be introduced, teaching students how to allocate
their time (e.g., 5 minutes planning, 20 minutes writing, 5 minutes revising) so
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that their high self-regulatory efficacy can be effectively applied under pressure
(Payaprom & Payaprom, 2025).

6.3 Limitations and Future Research Directions

While this study provides critical insights into the affective dynamics of
Thai CFL learners, it is limited by its cross-sectional quantitative design and a
sample drawn from a single institution. Future research should prioritize
longitudinal studies to observe how CFL writing anxiety and self-efficacy evolve
as students’ progress from intermediate to advanced proficiency levels.
Additionally, empirical intervention studies testing the effectiveness of the
proposed Cognitive-Affective Scaffolding Framework in live classroom settings
would provide valuable data on the most effective strategies for mitigating
somatic anxiety in logographic language acquisition.
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CULTURAL GENE ANALYSIS OF WUDING YI COSTUMES

1. Introduction

The Yi people are among the oldest ethnic groups in China, with a total
population of 8.71 million (National Bureau of Statistics, 2025). Chuxiong
Prefecture in Yunnan Province is one of the two Yi autonomous prefectures in
China (Li & Tong, 2011). Chuxiong Yi costumes embody rich historical, religious,
and folk-cultural information. They exhibit diverse types, refined craftsmanship,
and high cultural density, and have been inscribed on China’s National List of
Intangible Cultural Heritage (Shao, 2016).

As one of the nine counties in Chuxiong, Wuding has developed a
distinctive aesthetic and symbolic system in its Yi costumes, shaped by local
geography, clan structures, and cross-cultural interactions. However,
modernization is reshaping the local cultural ecology. Survey data indicate that
among residents under 40, only 16.2% wear ethnic costumes in daily life, 64.9%
during festivals, and 43.2% at weddings, revealing a marked weakening of
cultural continuity.

Against this backdrop, this study focuses on the gradual erosion of the
cultural and spiritual core of Wuding Yi costumes. As traditional symbols are
increasingly marginalized in everyday life, their associated value systems,
historical memories, and identity mechanisms have likewise weakened. This calls
for an urgent examination of the deeper structures that sustain cultural continuity.

The study adopts Dawkins’ (1976) theory of “cultural genes,” which views
cultural elements as memes that spread through processes of replication, variation,
and selection. Their survival depends on symbolic power, communicative
efficacy, and environmental adaptability. From this perspective, the research
analyzes the deep cultural structures and aesthetic logic embedded in Wuding Yi
costumes.

The aim is to identify and interpret the core cultural genes of Wuding Yi
costume culture, reveal their cultural meanings and spiritual foundations, and
propose pathways for transmission and innovation that support long-term cultural
continuity. Qualitative methods, including literature analysis and fieldwork, are
employed to gather the data necessary for a systematic analysis of cultural
symbols and their underlying structures.

Using purposive sampling, the study focuses on the Nasu and Naisu
branches, which are the most representative of Wuding’s six Y1 branches. Nasu is
the largest group (about 60,000, 66% of the Yi population), while Naisu is known
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for its distinctive costumes and fine embroidery. These two branches form the
core sample for cultural gene analysis.

Overall, the study examines the cultural gene system of Wuding Yi
costumes from a deep-structure perspective, clarifying their cultural foundations
and providing theoretical support for their preservation and sustainable
development.

2. Cultural Context and Contemporary Challenges

As a major Yi settlement in Chuxiong Prefecture, Wuding has long been
situated along routes of migration and cultural exchange. Since the opening of the
Southern Silk Road during the Han dynasty, and later throughout the Tang—Ming

period—when the “Luowu Tribe,” a powerful polity under the Nanzhao and Dali
kingdoms, emerged as a regional political and cultural center—multiple cultural

forces have converged and interacted in this region (Wuding County Chronicles
Committee Office, 2016) (Figure 1).

WUDING

/ CHUXIONG

YUNNAN

Figure 1 Location of Wuding

Multiple cultural forces converged and interacted in this region, shaping
the distinctive forms, color systems, and symbolic structures of Wuding Yi
costumes, and providing an essential historical context for the formation of their
cultural genes (Figure 2).
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Figure 2 Wuding Yi costumes

Existing literature offers only preliminary descriptions of the six Wuding
Yi branches, notably Wuding Ethnic Costumes, which identifies shared features
such as tiger worship, fire-god belief, and a preference for black (Wuding County
CPPCC, 2016). However, these studies remain focused on external forms and
provide limited analysis of the cultural motivations and symbolic structures
underlying the costumes.

Meanwhile, the production and use of traditional attire in Wuding are
undergoing structural changes. Youth migration for education and employment
has weakened family-based skill transmission, while marketization has driven
costume elements toward increasing symbolization and performativity, reducing
the extent to which deeper cultural meanings remain embedded in everyday
practice.

Against this backdrop, uncovering the deep cultural structure and internal
logic embedded in Wuding Yi attire becomes essential for understanding the
formation of its cultural genes and for identifying sustainable pathways of cultural
transmission.

3. Overview of Cultural Genes

3.1 Theoretical Foundation

bl

Dawkins (1976) proposed the concept of the “meme,” suggesting that
cultural ideas and symbols operate through mechanisms analogous to genetic
replication, variation, and selection, functioning as the basic units of cultural
continuity. Subsequent studies define cultural genes as inheritable information
patterns shaped within specific cultural environments (Zhao, 2021), with their
core expressed through value orientations and modes of thought—particularly

the fundamental principles governing relationships between people and nature,
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people and people, nation and nation, and heart and objects (Wang, 2003).

From a structural perspective, cultural genes can be organized into three

nested layers: the visual layer, the ontological layer, and the implicit layer (Zhao,
2021).

3.2 Cultural Gene Structure of Wuding Yi Costume
Based on the above framework and field data, the cultural information of

Wuding Yi costume is organized into three layers—visual, ontological, and

implicit—to construct its cultural gene semantic system.

The visual layer includes morphological styles, color schemes, motif
structures, and material use; the ontological layer relates to clan branches, craft
systems, and regional production conditions; the implicit layer carries deeper
meanings such as religious beliefs, collective memory, identity markers, and
cultural integration logic (Figure 3).

—’{ Styles ]—{ Six branches ]
Visual
layer :
—.{ Materials Hﬁre grass, hemp, wool, leather, cotton, etcl

—’{ Colors }—{ Three core colors |
Totem, plants, animals, geometry, etc

> . | Time of origin, time of popularity
Wuding Yi [ Time ] [

|
|
Clgg:‘i:g ;I:;t:‘re -—10';;‘;';9'1_ _,{ Region H Region to which it belongs |
|
|

—'{ Group ‘—l Six branches

—’{Technologyl—{ Textile, sewing, embroidery, etc
2 Dian kingdom, Nanzhao kingdom,

'| History }_ Ming Dynasty, Qing Dynasty, ect

Hidden
s s Totemism, nature worship,
| meaning @_‘ ancestor worshi;; 2 I
layer

l Custom L—-‘Sacriﬁces, festivals, weddings, funerals, elc]

s Cultural
integration _I Han, surrounding ethnic groups |

Figure 3 Cultural gene system of Wuding Yi costume
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4. Analysis of Cultural Genes of Wuding Yi Costumes

Clothing culture is a system of images with cultural significance based on
visual communication (Zhao, 2021). Over time, layered cultural imprints and
recurring patterns have become embedded in Wuding Yi costumes, shaping a
stable cultural gene structure.

4.1 People and Nature — Coexistence of Ancient and Modern Materials

The materials used for clothing reflect people’s relationship with nature.
The Yi ancestors originally made simple garments from bark, plant fibers, and
animal skins, and these forms have persisted over time. For example, the straw
raincoat and the palm-fiber coat are still used in some mountainous areas today.

Hemp-spinning technology was mastered by the Yi ancestors at least 3,000
years ago (Shao, 2016). Fireweed cloth, spun from the leaf fibers of a wild plant,
also has a long history, although its precise origin can no longer be clearly dated.

In ancient times, civilians made simple garments from hemp cloth, which
today is treated as a refined material often enhanced with embroidery. Fireweed
cloth remains the most distinctive feature of Wuding Yi attire, especially the
men’s fireweed lab coat and the women'’s fireweed shawl of the Naisu branch.

In the Qing Dynasty, cotton cloth emerged, and by the late 20th century,
modern blended fabrics and chemical fibers became widespread for their bright
colors and durability. Notably, materials from different historical periods now
coexist in contemporary Yi costumes, shaping their distinctive cultural character.

4.2 Heart and Objects - Spiritual Imprints of Ancient Qiang Culture

The Yi people are generally believed to have originated from ancient Qiang
groups who once inhabited the northwestern plateau of China. Approximately
6,000-7,000 years ago, some of the ancient Qiang people migrated from the

Huangshui River basin to the Jinsha River basin of Yunnan. Ancient Qiang people
practiced nomadic herding (Bai, 2014).

Although the ancient Qiang people gradually transitioned to farming after
settling, the spiritual imprint of the nomadic people was inherited in the costumes.

First, the styles of clothing reflect the nomadic spirit. For example, the Qiang
nomads invented the cloak, which is easy to wear and can also protect from wind
and rain, during their long migratory life. The cloak was often made of wool, and
with the development of society, the material and shape of the cloak became richer.
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ik )
and sheepskin coat

w ‘ i (f’ | 5
Figure 4 cloak

Sheepskin coats reflect the nomadic roots of the Yi ancestors. The basic
form has changed little over time, typically made from a whole black goat hide
with the scalp as the collar and the tail draping at the back. Today, sheepskin coats
are still worn in daily work, social occasions, and festivals. (Figure4)

Secondly, the decorative motifs reflect a nomadic spirit. Totems serve as
key visual symbols and clan markers. The Yi inherited the black-tiger totem from
the ancient Qiang. For example, the Nasu “four-directions and eight-tigers”
motif combines tiger totems, rhododendron flowers, and Taiji symbols,
expressing both tiger worship and the Y1 cosmology of the eight directions
(Wuding County CPPCC, 2016).

Animistic beliefs are also embodied in clothing motifs. Common designs—

such as rhododendron, fire, ram’s horn, tree, fish, bird, and eagle patterns—derive

from nature and are revered as sacred. Passed down through generations, these
motifs allow the Y1 to honor their ancestors’ nomadic spirit through material

symbols (Figure 5).
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4.3 Nation to Nation - Decorative Legacies of Aristocratic Culture

The most prominent feature of modern Yi clothing is the emphasis on
decoration. The decoration techniques of Wuding Yi costumes are diverse,
including embroidery, patchwork embroidery, inlay, splicing, etc.

Ancient Yi clothing was generally simple and plain. Historical evidence
shows that modern Yi attire has gradually evolved into ceremonial dress, while
preserving and integrating the craftsmanship and decorative traditions of former
aristocratic garments.

The Dian Kingdom, founded by Yi ancestors around the 5th century BC
(Yang, 2017), once governed the Wuding region. Bronze artifacts depict figures
wearing animal skins, belted garments, and tail-like back ornaments—features

that remain present in Wuding Y1 costumes today.

Figure 6 Clothing of the Naisu branch

The Nanzhao Kingdom, established by Y1 ancestors in the 8th century (Li
& Tong, 2011), governed the core region that includes present-day Wuding. The
Naisu branch is said to have migrated from Dali, with legends tracing their origins
either to the Nanzhao royal clan or to the embroidery women who historically
served the aristocracy (Wuding County CPPCC, 2016). Naisu clothing features
dense red rhododendron motifs and ornate shawls, creating a refined and
distinctly aristocratic aesthetic (Figure 6).

From the Yuan dynasty (AD 1271-1368), the central dynasty established a
chieftaincy system in Wuding, and Luowu tribal chiefs continued to be appointed
as local officials (Wuding County Local Chronicles Compilation Committee
Office, 2016). The Luowu tribe has been the ruling class of the Wuding Yi for
over 600 years.
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Figure 7 Clothing of the Nasu branch

The most complete and representative Wuding Yi costumes are found
among the Nasu of Fawo and Huanzhou, historically the seats of chieftains. Their
elevated status fostered clear hierarchical distinctions in materials, styles, colors,
and motifs (Wuding County CPPCC, 2016). Modern Yi attire continues this
aristocratic aesthetic: although formal hierarchies have disappeared, the refined
techniques and ornate designs once reserved for the elite have been preserved and
reinterpreted, shaping the contemporary look of the Yi costumes. (Figure 7)

4.4 People to People — Integration of Other Ethnic Cultural Elements

During the Dian Kingdom period, silk and iron from Sichuan entered
Yunnan via the Southern Silk Road, advancing Yi textile and embroidery
traditions (A, 2017). Y1 embroidery experienced two major leaps: firstin 223 A.D.,
when the Shu Han entered the Yi region, enabling early contact with Han
embroidery; and again in the 8th century, when Nanzhao captured numerous Han
embroiderers from Shu, significantly influencing Nanzhao’s embroidery
techniques (A, 2017).

From the Yuan to Qing dynasties, Han migration introduced Central Plains
embroidery techniques to Yi areas, diversifying Yi embroidery. Present-day
Chuxiong Yi attire took shape between the Qing and Republican periods,
evolving from local traditions while incorporating Manchu and Han influences
(Shao, 2016).

Decorative motifs also absorbed external influences. Phoenixes, auspicious
clouds, lotuses, peonies, bats, and butterflies on the Qing-dynasty Yi chiefs’ attire
were adapted from Han patterns and later entered modern Yi costumes. Likewise,
Buddha figures on children’s hats and Tai Chi emblems on elderly women’s hats
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reflect the impact of Buddhism and Daoism (Wang, 2010). Through sustained
interethnic contact, Y1 costumes have incorporated elements from other cultures,
resulting in more diverse and complex stylistic forms.

5. Conclusion

This study examines the weakening cultural and spiritual core of Wuding
Yi costumes and identifies four key cultural genes in Nasu and Naisu attire:
historical stratification formed by mixed ancient—-modern materials, the
continuity of ancient Qiang spiritual traditions, the decorative legacy of
aristocratic aesthetics, and cultural hybridity shaped through multi-ethnic
exchange. These insights compensate for prior research that focused mainly on
external forms and align with cultural sustainability theories.

Findings show that modern social change is accelerating the symbolization
and superficialization of costume culture, weakening its spiritual foundations. In
response, the study proposes two strategies: (1) a tiered cultural-gene protection
framework covering spiritual values, symbolic motifs, and craftsmanship, and (2)
contemporary design translation of key patterns to support cultural regeneration
in modern contexts.

Overall, this research addresses the erosion of cultural core and offers
actionable directions for the sustainable transmission of Wuding Yi costume
culture.
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