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ABSTRACT 

 The Other Non-Numerical Definitions of the 
Numerical “liang” at the Sentence Level —
a Comparative Study with Thai Language 

Nattanit Chamsuwanwong 

èr

) does not only specify an exact cardinality, but 

sometimes it expresses a non-exact numeral meaning, in 

other words represents other definitions. This paper aims 

to discuss some factors, in a sentence level, which cause 

 ( ) to represent other 

interpretations than the result of one plus one (1+1), such 

as: 1) the result of one plus one, combined simultaneously 

 (     

)  (  ní  <two feet 

). 

2) a  (    jù 

ba <you 

) or in  

(     
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have two cookies, immediately felt full 

just had ). Moreover, this paper 

translation and also presents some approaches on how to 

teach it. 

Keywords: 

comparison, teaching 




