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Abstract

This paper discusses two types of test utilizing in
two testing situations. The first type is criterion-referenced
testing. The writer has used it to evaluate Chinese language
leaming achievements and progress of a group of foreign
students enrolled in an elementary Chinese course. The
second type is norm-referenced testing. In particular, two
proficiency tests are designed for assessing the listening
and speaking abilities of applicants who are applying for
jobs in a foreign company in China. The writer has also
employed the American Council on the Teaching of

Foreign Languages (ACTFL) proficiency guidelines as the

! Lecturer, Chinese Section, Department of Oriental Languages,
Faculty of Arts, Chulalongkorn Untversity

L

= ad
NsaAsIuIner ¢ 9 3 faman 2552



Chanyaporn Pannya.vottwhm f:".'.-» 151

basis for choosing test formats and for creating test

questions

1. Introduction

Foreign language testing is a kind of assessment
in which individuals are asked to demonstrate their
knowledge or skills in a particular language. It is a
process of gathering accurate information needed for
making decisions (Bai, 1998). Basically, testing in a
foreign language can be classified into two families
based on their functions. The first family, called norm-
referenced testing, includes proficiency and placement
tests, which play a significant role in assisting instructors
in making program-level decisions; the other family,
called criterion-referenced testing, includes diagnostic
and achievement tests, which assists instructors in
making classroom-level decisions (Brown, 2005).

In the first part of this paper, I will describe a set
of achievement tests that I have designed for a group of
foreign students enrolled in an elementary Chinese

course. I will discuss how to use those tests effectively to
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assess students’ achievements or progress, or whether
the teaching has satisfied the objectives of the
instructional course. The focus of this section is on when
those tests should be given, how to test students’
progress in the four language skills (listening, speaking,
reading and writing), and which type of test formats
should be considered suitable for this type of test. In the
second section of the paper I will report on two
proficiency tests that I have designed on the basis of the
advanced-low scale > of the ACTFL proficiency
guidelines” and discuss how to use the two tests for

evaluating the listening and speaking abilities of the

% In 2004 the Board of Education approved the proficiency level of
“advanced-low” for the American Council on the Teaching of
Foreign Languages (ACTFL) Oral Proficiency Interview as alternate
tests to the Modern Language Association (MLA) Proficiency Test
for Teachers and Advanced Students (DeMary, 2004).

3 ACTFL Proficiency guidelines provide scoring rubrics for

summative performance assessment in four major language skills of
second language (L2) learner: speaking, listening, reading, and
writing. The descriptions of the stages of proficiency are based on
four broad levels: novice, intermediate, advanced, and superior. The
proficiency of examinees is rated according to their demonstrated
abilities in communication in variety of topics and settings, their
range of vocabulary used, their language strategies, and so forth.
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applicants who are applying for jobs in a foreign

company in China.

1. Testing for the elementary Chinese course

The set of tests that I have designed for a group of
foreign students in an elementary Chinese course belongs to
achievement tests, which are concerned with assessing how
students are able to perform in a foreign language and
whether they are able to demonstrate essential language
abilities in relation to the pre-determined meaningful
objectives in a formal language leaming setting (Hughes,
2003). Each student’s performance is measured according to
the preset standard, without comparing the scores to those of
other students (McDonald, 2002).

In a foreign language classroom, testing plays a
crucial role in indicating the progress and success of L2
learners. In addition to such achievement tests as mid-
term exams, administered in the middle of the course,
and final exams, given at the end of a term, there are also
some progressive achievement tests, for example, unit

tests and pop quizzes, which helpteachers in measuring
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the degree of students’ progress over time towards the
predefined objectives. Progressive achievement tests are
normally administered throughout the duration of a
course, and they usually contain certain specific course
contents. Unit tests should be given right after a lesson is
learned, while a pop quiz, an informal style of testing,
should be given whenever an instructor wants to trigger
or improve students’ motivation for foreign language
learning, or to direct students’ attention to some
important issues that students may not have sufficiently
practiced.

As learning outcomes are derived from the
objectives of an instructional course, before designing
any assessment activities, teachers should first identify
the course objectives, which should include all of the
knowledge and skills they expect their students to
master. The instructional criteria not only serve as a
compass in leading students onto the right path of
achievements in a foreign language, but they can also be
identified and adopted as useful measurement techniques

in the classroom (McDonald, 2002)
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Msa1sauInen ¢ U0 3 davnan 2552



Chanyaporn Parinyavottichai » 155

Since the students who attend the elementary
Chinese course have no or only a little prior experience
in the Chinese language, the broad goal of this course
should be to help them acquire basic skills in speaking,
listening, reading comprehension, and writing. In this
study, I decided that these four skills should be set
approximately at the novice-high level on the ACTFL
proficiency scale. A detailed description of the level is

given below:
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Listening

Students are able to understand short and certain
sentence-length utterances they learned, especially
where context heavily supports understanding.
Students are also able to comprehend limited
vocabulary involving those necessary for survival in
the target language society such as kinship terms,
immediate need expressions, addresses and
directions, activities, time. Simple questions and
statements,  high-frequency commands, and
courtesy formulae are also anticipated.

Speaking

Students are able to make statements involving
learned materials by relying on memorized
utterances. Conversation is limited in predictable
daily situations relating to topics areas covering basic
personal information, basic objects, like and dislike,
and limited number of activities. Vocabulary centers
on areas such as basic objects, places, and most
common kinship terms.

Reading

Students are able to use learned vocabulary in
reading for instructional and directional purposes,
standardized messages, phrases, or expressions, such
as some items on menus, schedules, maps, and signs.

Writing

Students are able to write simple, fixed expressions,
limited work requirements and some recombination
thereof. Students are also capable of providing
information on simple forms and documents, and
writing their simple autobiographical information,
numbers, dates, some short phrases, and simple lists.

Using the criteria above, I can decide on

appropriate formats for the test items that I shall construct
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for assessing the students’ four language skills. One thing
that should be kept in mind is that each assessment method
has its own limitations; therefore, good tests should employ
a variety of formats in accordance with the contents of the
test and the objectives of the course, and as a result can
bring the most beneficial backwash effects to students. For
example, in testing speaking or writing we should not use
multiple choice tests. We should test them directly instead,
and that can present a truer picture of students’ abilities
(Hughes, 2003; McDonald, 2002). Otherwise, it can create
a situation where the backwash effects are harmful to
learners (Hughes, 2003). Apart from selecting suitable
methods of testing, teachers should also make sure that
students are familiar with the test format and testing
techniques. Any unfamiliar format is likely to make them
perform less well, thus bringing unfaimess to the
assessment (Hughes, 2003).

In testing listening comprehension of the
elementary Chinese learners, we should be concemed
with how much of the Chinese language the learners at

this level are exposed to. If they are at the initial stage of
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learning, they may have more difficulties in learning
Chinese pronunciations. The testing at this early stage of
their Chinese acquisition should therefore be focused on
how to distinguish the initials, finals, tones, and pinyin of
Chinese. Examples of how I would test the initials and

tones are presented below:

(1) Listen to the tape and select the initial you hear.
Tape: ban
Answer sheet: A. ban B. pan

) Listen to the tape and write down ‘S’ if the pair

of words you hear have the same tone and D if they are

different.
Tape: 1. déng Iéng 2. i mi
Answer sheet: 1. 2.

After the students have become familiar with
Chinese pronunciations, the teacher can move on to test

their abilities in understanding sentences such as (3-5).
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(3) Listen to the tape and select the activities you

hear.

Tape: ® & IEEVT & K.

Answer sheet: A.

(4) Listen to a short talk and select the best answer
Tape: %: B REE_ERBEFFERK, PTLAE?
5. WRME EREH EMEIITEK. 5
RELEA FE?

What does the man mean?

A. He is planning to teach the woman to play a
ball tomorrow.

B. He is going to practice playing a ball the day
after tomorrow.

C. He is hesitating over whether he should really
help the woman.

D. He is willing to teach the woman how to use
the computer the day after tomorrow.
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(5) Listen to the tape and write your answer to each
question in English.
Tape: 55: MRUERRF? RATBIARE—T
ne, ?

4. ATLAN . IXRRRIKMI A

5. KERIFE. WEETHRA?

. ZEIET .

H: BIAET?

5: WILTFASEILL T?

. B2EF T

5. REREANG?

i AR RIEEPEER.
Question: 1.Who did these two speakers talk

about?

2. Where was the boy born?

Multiple-choice and short-answer question
formats are chosen here because they are appropriate
techniques for inspecting students’ learning behaviors
and their language skills in listening comprehension.
Multiple-choice test questions can not only work well for
testing lower-level skills such as phoneme discrimination
(Hughes, 2003), but their scoring system is also perfectly

reliable since it is a kind of objective testing. To
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Nsasauinen ¢ Ui 3 danaun 2652



Chanyaporn Pm'inyavqmbhtiii_'if?- 161

reduce the guessing or cheating factor that may be
involved in the multiple-choice technique, the short-
answer method may be used as an alternative, as is
shown in example (5).

One thing worth noting here concerns examples
(4) and (5). All of the multiple choices in (4) are in
English instead of Chinese, and in (5) the instructions
ask students to write the answers in English instead of
Chinese. The question arising here is whether it 1s a good
idea to do so. According to Bai (1990), using English in
the directions and in the responses of such listening
comprehension tests can reduce the possibility of test
bias resulting from differences in students’ reading and
writing abilities. Moreover, the aim of testing listening
progress is to let students demonstrate their current
listening ability, so only listening skills need to be tested.

Tests measuring one point in language ability at a
time like the examples here are known as discrete-point
tests. There is a controversy in the L2 testing field over
whether a discrete-point method (Lado, 1961; Harris,
1969; Valette, 1967) or the method of using many skills
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of a language at the same time, so-called integrative
testing (Oller, 1976), is the best choice in foreign
language testing. I tend to use a compromised solution
by scholars such as Rivers (1981) and Bai (1998), who
explain that it is necessary to combine both theories in
assessment of learners’ language capacities. As Rivers
points out, teachers should be aware of the specific skill
they want to test and only test for that skill; nonetheless,
they can later consider testing overall performance by
employing more integrative testing. Examples of the
integrative formats that I would use for assessing the
students are presented in examples (6) and (7).
(6) Listen to the tape and write down the Chinese

character you hear.

Tape:Ni shi shénme shihou kaishi xué Yingyt de?

Answer sheet:

(7 Listen to Xiao Wang’s schedule for next week.
Complete all of the activities she is planning to
do, including the places and times you hear on
the calendar by using Chinese characters you

learned.

"
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Tape: HRE LLR¥, REINARERHS.
EFZMMEARNS—Z, REIZGRE
L. EM=RETMAMAER, UM LSS
KEIMbRAMITAER . BRIV LTS
M-+, REZNEBEERE—FH. ESFA
M-t WMpREXFHREL. BT
Ft+m, REITFERTECRT.

Answer sheet:

BN | EW | BN | 28 | B8 | BN | 2B
BH| —|=]=|m]|#&|x
&%

Dictations, such as (6), and graphic fill-ins, such
as (7), are useful test formats for measuring listening and
writing abilities. Dictation also offers a way for
assessing of other general language abilities such as
grammar and spelling skills. Similarly, graphic fill-ins
resemble note-taking activities that students may do
outside the classroom (Omaggio, 2001).

To test the students’ speaking abilities, the most

basic test contents should cover pinyin, as in (8) and (9),
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and simple expressions, as in (10).

(8) Pronounce the pinyin: women

9 Read the pinyin: Wo mama shi ldoshi.

(10) Read the sentence: T J& AW HHEHE.

After students are capable of forming simple
sentences, we should use other forms of testing,
especially limited response techniques such as interviews
and series of pictures. Examples (11) and (12)
demonstrate how 1 would make use of these two
techniques. Both techniques work well with beginning-
level students whose oral abilities are rather limited in

that these testing activities can be controlled by teachers.

(11)  Teacher: /Mgy, BARERR, REMTA?
Student:
Teacher: YRE KA Z XK BEEE?
Student:

(12)  Tell me about the pictures.

=
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For assessing beginning-level foreign students’

initial Chinese reading achievements, tests are normally
limited to differentiating initials, finals, and tones. A

typical test format is as follows:

(13) Read the following Chinese word and select its
pinyin.
Question: i [H
A.Yinggud B.Yingguo C.Yinggué D. Yinggua

After students are able to deal well with Chinese
characters and their pronunciations, we can start to test
students’ sentence and passage comprehension respectively.
True-false questions such as (14) and multiple-choice test
items such as (15) are the two formats I would choose to use.
These two test methods are suitable for beginning-level
students in that both tests are relatively easy to follow and

students can feel relaxed about them.

|
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Read the following sentence and write down ,, T
if you think that the sentence is true and write
down ,F’ if you think that it is false.
NE: NS, RERBIERT .
Answer sheet: Xiao Wang thought that his friend

came to the meeting too early.

Read the following passage and select the best

answer.

BRI EEM—E, BELFHEIT. A
— R RN+ F, ROFEFER. L
RER R, EZMUHCRBMRE, RE
%, RNMWeEWEELZIMEIE. RIQN
15, MIETRRHIZEBOERFERA T

1. According to the passage, how many hours
does the speaker spend in class?
A. four hours
B. one and a half hour
C. three hours and fifteen minutes

D. four hours and forty- five minutes
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2. What does this passage imply about the
speaker’s feelings towards his Chinese
teacher?

A.disappointed B.dislike C.bored D.impressed

Although the true-false method is useful for testing
beginning students, many scholars (e.g., Gronlund, 1993;
Madsen, 1983) think that it is not a good testing technique
since students can easily get the right answer from guessing.
However, Heaton (1990) argues that in most cases students
can apply their knowledge and skills to get the right answer
and guessing just happens when they feel that the questions
are too difficult. In assessment of foreign students’ writing in
Chinese, most tests stress the accuracy of writing Chinese
characters. Dictation might be the most appropriate method

as all students are familiar with this format, for example

(16).

(16) Please write the following sentences into Chinese
characters.

Béijing de tiangi hén léng. S

167
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After the students have achieved a basic accuracy
in writing Chinese characters, I would employ two
guided writing methods to assess the students’ process:
sentence-writing and essay-writing. These two forms of
testing are helpful not only in assessing students’
specific knowledge, and application of their learned
knowledge, but also in checking whether students have
met the instructional objectives such as being able to
organize facts and ideas by adopting the vocabulary and
grammatical structures they have learned (Kubiszyn &
Borich, 1996). Examples of the guided sentence-and
essay-writing tests that I would use are provided in (17)

and (18) respectively.

(17)  Make a sentence by using the set of words given
below.

® /W EE /R

(18)  Write a paragraph describing your plan to travel
to China during the winter break. Base your
paragraph on answers to the following questions:
1. Where are you planning to visit?

2. How many people you are planning to go with?
3. What would you do?
4. How would you travel?

' i )
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One thing that we should consider in integrative
testing is that the subjectivity of scoring may influence
the accuracy of those tests. As I mentioned above, I have
chosen to use a more integrative method to evaluate
students’ speaking and writing abilities; thus, for the
sake of reliability, those test items which require
subjective decisions need a set of scoring rubrics. One
should consider what components of those abilities the
rubrics will cover. For example, content, organization,
and structure are commonly used as major components
in scoring criteria for assessing writing; and
pronunciation, intelligibility, fluency, accuracy, and
appropriateness are the common components in rubrics

for judging speaking performances (Davies et al, 1999).

2. Assessing the Chinese language proficiency of job

applicants

For assessing the Chinese listening and speaking
proficiency of the job applicants for a foreign company in
China, the major concern is how to rank the applicants

effectively according to their levels of proficiency in

P ik N
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listening and speaking and select the applicants whose
proficiency level is as high as, or higher than, that
described for the advanced-low level on the ACTFL scale
for listening and speaking. To rank the applicants well, the
test should be able to spread out the applicants. For this
purpose, I shall design a norm-referenced proficiency test.
Proficiency tests are often used for certifying language
learners’ competence or for evaluating programs. The
particular proficiency tests that I have designed can help
identify how well the applicants are able to communicate in
Chinese.

The proficiency tests I have designed here for
evaluating the job applicants’ Chinese speaking and
listening abilities are different from the achievement
tests I described in the previous section of this paper.
Whereas the achievement tests assess the achievements
and progress of those students in learning Chinese as a
foreign language in the classroom setting and are thus
based on the pre-established criteria, the proficiency tests
for the job applicants focus on discriminating the job

applicants in accordance to their demonstrated listening
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and speaking abilities or skills and therefore can provide
information about which applicant is more proficient in
listening and speaking in Chinese.

In the following, I will show how I have designed
the two tests for measuring listening and speaking
abilities, two of the four skills of L2 learners, these two
skills are needed for actual communications in real-life
situations. For the applicants who are applying for jobs
in the foreign company in China, the company
anticipates that their proficiency should reach at least the
advanced-low level on the ACTFL scale in both listening
and speaking skills.

To design the listening and speaking tests, we
should bear in mind that we are using the ACTFL
proficiency guidelines for evaluating both language skills.
According to ACTFL listening guidelines, examinees
reaching the advanced-low level should be able to:

1. Understand main ideas and most details of
connected discourse on a variety of topics
beyond the immediacy of the situation.
Comprehension may be uneven due to a
variety of linguistic and extralinguistic
factors, among which topic familiarity is very
prominent.
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2. Able to understand listening materials covering
description and narration in different time
frames, such as present, non-past, habitual, or
imperfective. The listening texts may include
interviews, short lectures on familiar topics and
news items and reports primarily dealing with
factual information.

3. Aware of cohesive devices but may not be
able to use them to follow the sequence of
thought in an oral production.

To evaluate whether the job applicants have the

abilities described in the above guidelines, the listening
test I have designed covers three parts. The first part

begins with listening to short exchanges and answering

- the corresponding questions. The second part requires

the applicants to listen to short discussions or radio news
items. The third part asks the applicants to listen to a variety
of longer conversations or talks. I have chosen to use a
multiple-choice test format for the first and third parts, while
for the second part I have chosen a short-answer question
format. I made this decision for several reasons. First,
although multiple-choice questions are objective and easy

for scoring purposes, there is a guessing factor involved. Short-
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answer questions can eliminate the guessing problem but are
subjective and introduce some problems for fair scoring. For
this aspect, multiple-choice test items are more reliable and
can be scored more consistently. Second, short-answer
questions can provide more detailed information about the
applicants listening comprehension such as how well they
can interpret the message they hear. Third, the listening
material in the second part is neither too short nor too long in
comparison with the first and third parts and therefore would
not be too much of a memory burden for the applicants. To
better measure the applicants’ proficiency, I shall try to
reduce the influence of memory factors. For these three
major reasons, | have included both formats in the listening
test. Some samples of the specific test items are given below.
Listening comprehension (Part I)

Directions: Listen to some short exchanges and select the

best answers. (1 - 4 &)

(1 -2

M. BRI L FEW A& E o

Z0: WERERIEAR—Ee! HIRGRIRAET
.

ZMS: IEFRIARAIRA RO

Z=p. E EkEEEE, ABEIECHA

- - 4
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B, T IR Z k. FERFERM EER
21 NSRBI AT HIRE T, R
BA—RE 4T T HE .

() LEERER UL, BABASHR?
A BEBAMRATRES -
B. ZLBAR AT RES o
C. PINBAANTHRERT .
D. PIBAEATREFTF.

(2) ‘MBET RA2AEE?
A VRIS
B. JLhEREAA
C. FIhER
D. H®EATE

(3 -4 )
IR BREESESY . REBN, §RAKY
. HAThE—REE IR
ANgKs KR LA U A b 2 A s AR
b HEEHRF 6 B, SMIEREAR
SFHEERZ .
IR BT T ERABRIE SR X .

(3)  ARAEDNIKUEHITE, FATAT AFEA?
A BERRSFIREMT .
B. PLTEBAE KPR BURF AR o
C. MERTTR /N /NGKEFEIRIED).
D. KEMZMAERER FIT T —HEfL.

B
- e
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(4)  IRAEAAIMEEXE, AT LM A AR ?

A, /R D BB A T

B. FEARSF I FF A ()40 R A B 7N W L

C. /IMAk—BEERIERIR R EZEHT .

D. /MREAEBI B S IREI ARG % .

The short dialogues in Part I serve to ascertain
whether or not the applicants are able to grasp the main
ideas and/or details of short discourses. If they fail to
comprehend the dialogues (e.g., can not correctly answer
main-idea questions such (1) and (4) and inference
questions such as (3) in Part I), I can say that the
applicants’ listening ability does not reach the ACTFL
advanced-low level, which requires listeners to be able to
understand main ideas in informal activities related to
school, home and leisure activities. Notice that Question
(2) is testing whether or not a learner is able to handle
cultural connotations of the listening text, which is required
for the advanced-high learners. If the applicants can answer
this question, we may be able to assume that their listening

ability has probably reached the advanced level.

a s alyd
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Listening comprehension (Part II)

Directions: Listen to some short news items and write
your answer to each question. (5-7 i)

AWEREREZM, AxE, KE, ZHS
&, AREUNE B CHRERR —FEER—AH
ZWIH. BRGFZEECKEFIARERS, BARKE
RER., FYTHE—E LN 2B, 205 2] 6K
HEHBTRHFERIE, HEULREEEE, 8
S, AN SN ES B E — BBz R .
X RAR U L — LN EEFE U LK, (e
Y, (BRI , (MEMzm), (FZESD . #
irREZEB SIS . SN IERELS
W, oAl LR A, B BIAET, KRRk,
BETRERT, SIRMEETHRS! hiEX
THERMEETHRS! RICKIILRME vkt
FEIEE—REE A —E 28 (ONE DAY WHEN WE
WERE YOUNG) HI#iRIERZ BT I EEE, Bk
WA, IS! (Zhang, 2006)

5)  WiEFARTHAK?

FR#AXTNEH LR, PEFH—KER
EHEE, RARRERTZ 2+ S LESRK
FENERE, REAZMMNNIEAZ. &I7UR
KIREM AL (AFem—lA RARNEMX
BT, MXSRERERELEELHEIRR.
BHFOR, AMATEIRERER b BOR A K s

nsansaine ¢ i 3 e 2552



Chanyaporn Parinyai

, ROVKIE— AR GEE. RIEXLPE
JLERR, MG 0HREF =, —REFHK
M, _RFHHEH. HAREERERK. FEXD
EHEB/NRE, ETEENE, BARXLEFE )L
EROLHES T . (Wanwei duzhe, 2006)

(6) MIBHBMAR “XEZT” HRRHA?
(7) BEFAMRIEA ARG LEAEFT 2 ?

Questions (5) to (7) will most likely solicit
correct answers from applicants whose proficiency has
reached the advanced-low level because these two
questions require listeners to understand the details of
the narration and description. Question (6) is designed to
test the applicants’ awareness of cohesive devices that
applicants reaching this level should have although they
may not be able to utilize them to follow the order of

thought in an oral text.

Listening comprehension (Part III)

Directions: Listen to an interview and select the best
answer to each question. (8-9 &)

E RN ALY ARGF, I YT, SE L SE T, o EHF

177

NsasIIN ¢ Tt 3 Beman 2552



178 ./ TESTING ACHEIVEMENT AND PROFICIENCY
"IN CHINESE LANGUAGE LEARNERS :

ANFF o A RBAVERNE TN AT Lk
Wi, HEAAR? R BET LK, A
AT LAULX AN BRAEH ok, B B & 24t 3
o B ) TR 2R & AMT ok, T BRI EH)
L ANBVSHBR, B2 A
MEF JWAEKRK BE, BRG, LEEH
WRRF—MFH B BEERE AN E 2 RHR
BAVTRR. BAFENEMNOEZRHRR
wig. (PR G) EFRIETREFARIIN
1, SREFEUEAK, HAHAARE
o VIR RN 2

BRRNG: FIXAEARIRR, R A FIX AR W A FF 4R
MIRtE, M BRAS TR M, SBRAKA—
B, FIX AR 2 .

ERFANHK? (EFE) BA MMM,

FLRW: 60 FEHMRERKZEIZ TR, T 2355, AR
WItF, W EERER, BIMN—NMEEREZEX
%, FERGFLy, i TANKES, BN
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MRE % HAE, AR, HENAGI M (K5H)

FEHA N ?
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R FRFEHME T = TLURBR
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HE=X, WAEREL E—RAB—E M.
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11 Bl A RE, AR, WA M 49,
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KRG AT AR BT . REBERGF LR
EANMEAR 2R, 2k, BEhnlgE, K
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f&! WAEL 27T . BERNeSn. &%
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from Wang, 2005)
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C. AR 22 [ A B e 3+ B i B O & 5

D. MR A4 B 3 A A £ B O ¥ B R 2 )
IF]

ER AN AR DR RN FRSEAE IR A

MRy >3 158
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B. X
C. W45k
D. [R5

Question (8) is designed to assess the applicants’

understanding of the main idea of the story, and question
(9) requires the applicants to grasp the details of the
interview discourse, as is required for this level in the
ACTFL guidelines for listening. It should be noted that
question (9) is designed to assess whether the applicants
are able to grasp sociocultural nuances of the listening

text, an ability required for advanced-high level listeners.

i

MFNFUIMG < T 3 Famneu 2552



Chanyaporn Parinyavott_iql;'(_'i_

Questions varying in their level of difficulty like (9)
serve to better spread out the applicants.

To measure the applicants’ speaking proficiency, I
would adopt the ACTFL oral proficiency interview
(ACTFL OPI), a standardized method for measuring
examinees’ functional speaking skills in a foreign
language. The reason I would use the OPI testing
technique is that it is not only a well-established
procedure, widely employed in assessment for academic
purposes such as teacher certification and job qualification,
but also accredited at quite a few U.S. undergraduate
institutions (NAFEA, 2000). OPI uses a face-to-face
interview between an ACTFL tester and an examinee,
which lasts anywhere from ten to thirty minutes.” The test
consists of five stages: warm-up, level checks, probes, role

play, and wind-down. Warm-up is the first stage of an OPI

% The time spent on the whole OPI procedure may vary due to the
speaker’s proficiency, the use of the probe, and the level check of
the interviewer. For example, the entire interview may take only ten
to fifteen minutes in testing a novice, while it can last more than
thirty minutes when the interviewer alternates several times between
the probes and level checks in order to confirm the interviewee’s
level (Yoffe, 1997).

a o < d N
2158151 ¢ U9 3 Renan 2552



182 ./ TESTING ACHEIVEMENT AND PROFICIENCY
. IN CHINESE LANGUAGE LEARNERS :

proficiency test, designed to make the interviewee feel
relaxed (Standsfield, 1992) and to make the interviewee
familiar with the interviewer’s way of speaking and
pronunciation (Yoffe, 1997). During the level-check stage,
the interviewee is allowed to demonstrate his or her ability
to handle the test tasks of a particular level with accuracy
and confidence. During the probe stage, the interviewer
attempts to find weaknesses of the interviewee by raising
the conversation to a higher level of difficulty. The role-
play stage further helps the interviewer to determine the
interviewee’s level. During the final stage, wind-down, the
interviewer brings the interviewee to the level that he or
she feels comfortable and then concludes the interview.
Examinees’ speech will be recorded on a tape and re-
assessed by another certified tester. The proficiency levels
of examinees are determined by comparing their
performances against the criteria of the ten proficiency
levels defined by ACTFL Proficiency guidelines—
speaking, revised in 1999.

Before describing how 1 would apply the OPI

procedure to the testing of applicants, I will provide a
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summary of the ACTFL proficiency guidelines for
evaluating advanced-low level of speaking proficiency. To
reach this level, examinees should be able to:

1. Handle a variety of communication tasks with
confidence and accuracy.

2. Participate in conversations in most informal
situations related to home, school, activities,
and leisure pursuits.

3. Demonstrate limited ability in conversing on
formal matters, particularly on topics related
to events of works, current, public, and
personal interest.

4. Narrate and describe events using time
frames (past, present, future) in a smoothly
paragraph-length discourse

5. Deal effectively with a complication or an
unexpected turn of events through a variety of
communicative devices

For Stage one, warm-up, I would interview the
applicants by asking them some questions about
themselves, their studies, and their interests, as shown in
the sample questions (1-4):

(1)  EEENEERNE T,
(2) WEZILHRESRMA A2

—
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B) WRFEFXFETLKNET?
4) RS SCRIHE SRR )L ?

The four questions ask about the personal
backgrounds of the applicants. Speakers at the advanced-
low level should be able to handle such simple questions
with ease.

During the level-check stage I would ask the
applicants to describe the procedures of making a cup of
good coffee. This question allows the applicants to
demonstrate their ability to narrate and describe
sequences of events in major time frames in paragraph-
length discourses, a requirement for the ACTFL
advanced-low level. Question (5) provides a sample for

level checks.

(5)  EVRERIREREA A ALk ?

If the applicants can deal with the above question
with ease and confidence, I will go on to the third stage,
probes. In this stage, I will try to identify the weaknesses of
the applicants by raising the conversation to a higher level

of difficulty. According to Lower, Sanders, Miles, and

= = A 4
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Swender (1999), when speakers attempt to talk about
topics of a higher level of difficulty, the quality as well

as quantity of their speech will suffer.
6) AWM FARmM  ARHEHET

MTERBERTIITEES? At4? &R

Yo ARV A

Applicants who can deal with complicated
questions such as (5) and (6), which requires combining
sentences into paragraphs and constructing arguments to
support their opinions, have already fulfilled the
requirement for the advanced-high level. However, if
applicants are able to describe the procedures of making
a cup of good coffee for (5) but cannot manage to
answer Question (6), which requires making effective
arguments, 1 would assume that the applicants’
proficiency is below the advanced-high level in that
describing the complicated events of making a cup of
coffee may involve more routine activities and thus may
be less difficult. Making arguments for formal topics
related to current and pubic interests requires using

communicative devices such as rephrasing and
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circumlocution and may therefore be more suitable for
advanced-high level applicants to handle. The
proficiency level of the applicants can be double-
checked during the following stage, role-play. For the
role play, I would ask the applicants to play one of the
roles in an interaction in real-life situations, and I would
play the other role in the interaction. I would select a
guided role play, in which I take the fixed role, and the
participant responds. The reason that I would choose a
guided role play is that the applicants can be
familiarized with the requirements for the role-play
assessment in advance, which ensures a fair testing. A
sample role-play activity is given below.

(7)  Directions: Act out the following roles:

Role A: Company A’s boss (played by the
interviewer)

Role B: Company B’s secretary (played by the
interviewee)

Situation: You are company B’s secretary. You
went with your boss to discuss business with
another company (company A). Company A’s
invites your boss to a heavy drink session, but
your boss is not good at drinking. Help her
manage the situation.

=
=
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The speaking test ends with the final stage, wind-
down. During this stage I would select a question which
is suitable for the proficiency level demonstrated by the
applicants during the previous stages. For example, I
would ask a more difficult question for those applicants
who perform well during the previous stages but a less
difficult one for those who perform less well. Questions
(8) and (9) provide samples of difficult and easy

questions respectively.

(8) TEPEMBEIXP, WmRMRE L7 NP
T, RRFAYIENA ET . I
MPEARN  @mF W2

(9) WUAPENZFERE ERERF M AHEN
BiL?

For scoring the applicants’ speaking, [ will
develop a rubric which rates the applicants according to
such components as content, organization, fluency,
accuracy, and appropriateness of their responses. To
ensure fair and consistent scoring, I would require a

third rater when the interviewer and the second rater

- g 5
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differ in their grading.

4, Conclusion

This paper discussed two kinds of test that I
would suggest utilizing in two testing situations. The
first kind is criterion-referenced testing. I used it to
assess Chinese language learning achievements and
progress of a group of foreign students enrolled in an
elementary Chinese course. This first set of test is
progressive achievement tests, including unit tests and
pop quizzes. In designing those tests, I took efforts to
select appropriate test formats for different objectives
and instructional criteria of this course. The second kind
of test that I described in this paper is norm-referenced
testing. In particular, these two proficiency tests are
design for assessing the listening and speaking abilities
of applicants who are applying for jobs in a foreign
company in China. I employed the advanced-low scale
of the ACTFL proficiency guidelines as the basis for
selecting test formats, for creating test questions, and for

creating the scoring rubrics.
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