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Abstract 

This paper discusses two types of test utilizing in 

two testing situations. The first type is criterion-referenced 

testing. The writer has used it to evaluate Chinese language 

learning achievements and progress of a group of foreign 

students enrolled in an elementary Chinese course. The 

second type is norm-referenced testing. In particular, two 

proficiency tests are designed for assessing the listening 

and speaking abilities of applicants who are applying for 

jobs in a foreign company in China. The writer has also 

employed the American Council on the Teaching of 

Foreign Languages (ACTFL) proficiency guidelines as the 
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applicants who are applying for jobs in a foreign 

company in China. 

1. Testing for the elementary Chinese course

The set. of tests that I have designed for a group of 

foreign students in an elementary Chinese course belongs to 

achievement tests, which are concerned with assessing how

students are able to perform in a foreign language and 

whether they are able to demonstrate essential language 

abilities in relation to the pre-determined meaningful 

objectives in a formal language learning setting (Hughes, 

2003). Each student's performance is measured according to 

the preset standard, without comparing the scores to those of 

other students (McDonald, 2002). 

In a foreign language classroom, testing plays a 

crucial role in indicating the progress and success of L2 

learners. In addition to such achievement tests as mid­

term exams, administered in the middle of the course, 

and final exams, given at the end of a term, there are also 

some progressive achievement tests, for example, unit 

tests and pop quizzes, which helpteachers in measuring 
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Since the students who attend the elementary 

Chinese course have no or only a little prior experience 

in the Chinese language, the broad goal of this course 

should be to help them acquire basic skills in speaking, 

listening, reading comprehension, and writing. In this 

study, I decided that these four skills should be set 

approximately at the novice-high level on the ACTFL 

proficiency scale. A detailed description of the level is 

given below: 
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for assessing the students' four language skills. One thing 

that should be kept in mind is that each assessment method 

has its own limitations; therefore, good tests should employ 

a variety of formats in accordance with the contents of the 

test and the objectives of the course, and as a result can 

bring the most beneficial backwash effects to students. For 

example, in testing speaking or writing we should not use 

multiple choice tests. We should test them directly instead, 

and that can present a truer picture of students' abilities 

(Hughes, 2003; McDonald, 2002). Otherwise, it can create 

a situation where the backwash effects are harmful to 

learners (Hughes, 2003). Apart from selecting suitable 

methods of testing, teachers should also make sure that 

students are familiar with the test format and testing 

techniques. Any unfamiliar format is likely to make them 

perform less well, thus bringing unfairness to the 

assessment (Hughes, 2003 ). 

In testing listening comprehension of the 

elementary Chinese learners, we should be concerned 

with how much of the Chinese language the learners at 

this level are exposed to. If they are at the initial stage of 
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Dictations, such as (6), and graphic fill-ins, such 

as (7), are useful test formats for measuring listening and 

writing abilities. Dictation also offers a way for 

assessing of other general language abilities such as 

grammar and spelling skills. Similarly, graphic fill-ins 

resemble note-taking activities that students may do 

outside the classroom (Omaggio, 2001). 

To test the students' speaking abilities, the most 

basic test contents should cover pinyin, as in (8) and (9), 
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2. What does this passage imply about the

speaker's feelings towards his Chinese

teacher?

A.disappointed B.dislike C.bored D.impressed

Although the true-false method is useful for testing 

beginning students, many scholars (e.g., Gronlund, 1993; 

Madsen, 1983) think that it is not a good testing technique 

since students can easily get the right answer from guessing. 

However, Heaton (1990) argues that in most cases students 

can apply their knowledge and skills to get the right answer 

and guessing just happens when they feel that the questions 

are too difficult. In assessment of foreign students' writing in 

Chinese, most tests stress the accuracy of writing Chinese 

characters. Dictation might be the most appropriate method 

as all students are familiar with this format, for example 

(16). 

(16) Please write the following sentences into Chinese

characters.

BeijTng de tianqi hen leng.
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After the students have achieved a basic accuracy 

m writing Chinese characters, I would employ two 

guided writing methods to assess the students' process: 

sentence-writing and essay-writing. These two forms of 

testing are helpful not only in assessing students' 

specific knowledge, and application of their learned 

knowledge, but also in checking whether students have 

met the instructional objectives such as being able to 

organize facts and ideas by adopting the vocabulary and 

grammatical structures they have learned (Kubiszyn & 

Borich, 1996). Examples of the guided sentence-and 

essay-writing tests that I would use are provided in (17) 

and (18) respectively. 

(17) Make a sentence by using the set of words given
below.
:ft I ti:\ f1 / -g-g / mffi!€ / �

( 18) Write a paragraph describing your plan to travel
to China during the winter break. Base your
paragraph on answers to the following questions:
1. Where are you planning to visit?
2. How many people you are planning to go with?
3. What would you do?
4. How would you travel?
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Questions varying in their level of difficulty like (9) 

serve to better spread out the applicants. 

To measure the applicants' speaking proficiency, I 

would adopt the ACTFL oral proficiency interview 

(ACTFL OPI), a standardized method for measuring 

examinees' functional speaking skills in a foreign 

language. The reason I would use the OPI testing 

technique is that it is not only a well-established 

procedure, widely employed in assessment for academic 

purposes such as teacher certification and job qualification, 

but also accredited at quite a few U.S. undergraduate 

institutions (NAFEA, 2000). OPI uses a face-to-face 

interview between an ACTFL tester and an examinee, 

which lasts anywhere from ten to thirty rninutes.4 The test 

consists of five stages: warm-up, level checks, probes, role 

.play, and wind-down. Warm-up is the first stage of an OPI 

4 
The time spent on the whole OPl procedure may vary due to the 

speaker's proficiency, the use of the probe, and the level check of 
the interviewer. For example, the entire interview may take only ten 
to fifteen minutes in testing a novice, while it can last more than 
thirty minutes when the interviewer alternates several times between 
the probes and level checks in order to confirm the interviewee's 
level (Y offe, 1997). 
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summary of the ACTFL proficiency guidelines for 

evaluating advanced-low level of speaking proficiency. To 

reach this level, examinees should be able to: 

1. Handle a variety of communication tasks with
confidence and accuracy.

2. Participate in conversations in most informal
situations related to home, school, activities,
and leisure pursuits.

3. Demonstrate limited ability in conversing on
fonnal matters, particularly on topics related
to events of works, curre_nt, public, and
personal interest.

4. Narrate and describe events using time
frames (past, present, future) in a smoothly
paragraph-length discourse

5. Deal effectively with a complication or an
unexpected turn of events through a variety of
communicative devices

For Stage one, warm-up, I would interview the 
applicants by asking them some questions about 
themselves, their studies, and their interests, as shown in 
the sample questions (1-4): 
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Swender (1999), when speakers attempt to talk about 

topics of a high_er level of difficulty, the quality as well 

as quantity of their speech will suffer. 

(6) ft-i,\Affl '::f1T:iFJ5,x;;M' 't�Wl±l�r'

���*••���fi��? Att�?��
i,� tlHt � �Jc 2

Applicants who can deal with complicated

questions such as (5) and (6), which requires combining 

sentences into paragraphs and constructing arguments to 

support their opinions, have already fulfilled the 

requirement for the advanced-high level. However, if 

applicants are able to describe the procedures of making 

a cup of good coffee for (5) but cannot manage to 

answer Question (6), which requires making effective 

arguments, I would assume that the applicants' 

proficiency is below the advanced-high level in that 

describing the complicated events of making a cup of 

coffee may involve more routine activities and thus may 

be less difficult. Making arguments for formal topics 

related to current and pubic interests requires using 

communicative devices such as rephrasing and 
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circumlocution and may therefore be more suitable for 

advanced-high level applicants to handle. The 

proficiency level of the applicants can be double­

checked during the following stage, role-play. For the 

role play, I would ask the applicants to play one of the 

roles in an interaction in real-life situations, and I would 

play the other role in the interaction. I would select a 

guided role play, in which I take the fixed role, and the 

participant responds. The reason that I would choose a 

guided role play is that the applicants can be 

familiarized with the requirements for the role-play 

assessment in advance, which ensures a fair testing. A 

sample role-play activity is given below. 

(7) Directions: Act out the following roles:

Role A: Company A's boss (played by the
interviewer) 
Role B: Company B's secretary (played by the 
interviewee) 
Situation: You are company B's secretary. You 
went with your boss to discuss business with 
another company (company A). Company A's 
invites your boss to a heavy drink session, but 
your boss is not good at dririking. Help her 
manage the situation. 
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The speaking test ends with the final stage, wind­

down. During this stage I would select a question which 

is suitable for the proficiency level demonstrated by the 

applicants during the previous stages. For example, I 

would ask a more difficult question for those applicants 

who perform well during the previous stages but a less 

difficult one for those who perform less well. Questions 

(8) and (9) provide samples of difficult and easy

questions respectively.

(8) a cp oo BtJ mr Jt f-t i:p , :t,zo MHt fe tf3 �1J A B<J ri&

ffi, -���-ffiB<JA 'ffiT' o ��WW

111-cp Ii A 1¥.J ' ffi T ' x.fil ?

(9) '®-i:A7il cp IIA�frpffl*__t�::t:WF(Jft¼�B<J

��?

For scoring the applicants' speaking, I will

develop a rubric which rates the applicants according to 

such components as content, organization, fluency, 

accuracy, and appropriateness of their responses. To 

ensure fair and consistent scoring, I would require a 

third rater when the interviewer and the second rater 
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