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Abstract 

This article is to study and propose a Chinese speaking 

proficiency guidelines for Thai students using Chulalongkom 

University's Chinese-majored students as a case in focus. In our 

analysis of each course in the cu1Ticulum of Chulalongkom University 

Chinese Language Major, we first apply the so-called Language 

Functional Trisection, as developed by the American Council on the 

Teaching of Foreign Languages (ACTFL) to help summarize students' 

expected speaking ability on each subject and to determine to which 

level each subject should belong. 

Next we compare ACTFL Chinese speaking proficiency 

guidelines to those of Chulalongkom University from two different 

aspects; horizontal and vertical. Our finding shows that in all levels not 

only is the speaking ability of Chulalongkom University students 
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for reading ability. In this paper, we only focus on the speaking ability, 

so this article is entitled "Everyday Chinese Speaking Proficiency 

Guidelines: A Case Study of Chulalongkom University Students". The 

reading and listening abilities can be found in separate articles, namely 

"Chinese Readiing Proficiency Guidelines: A Case Study of 

Chulalongkom University Students" and "Everyday Chinese Listening 

Proficiency Guidelines: A Case Study of Chulalongkom University 

Students". 

In this article, the curriculum of the Chinese Language Major 

for the year 2006 is analyzed. To do this, ACTFL Chinese Proficiency 

Guidelines is used as the reference. 

The question may be asked, "We already have the ACTFL 

Chinese Proficiency Guidelines, which are the universal guidelines, so 

why do we have to design 'Everyday Chinese Speaking Proficiency 

Guidelines: A Case Study of Chulalongkom University Students'?" 

This is because the objective of ACTFL Chinese Proficiency Guidelines 

is for daily interpersonal communication skills, whereas the curriculum 

of Chulalongkom University's Chinese Language Major is not so. The 

objective of this curriculum is to train graduates who (1) have a good 

knowledge in the Chinese languagei and Chinese literature, so that they 

can study further and become Chinese language experts, Chinese 

language researchers or Chinese language lecturers 1n the university; (2) 

are able to apply their Chinese language knowledge to their future jobs 

effectively, and do further research as well; (3) are creative, ethical 
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together with vision. Consequently, there are some parts of the ACTFL 

Chinese Proficiency Guidelines that are not quite appropriate for 

Chulalongkom University students. Thus, we believe that this is worthy 

of study. 

2. The ACTFL Chinese Proficiency Guidelines

2.1 The Origin of the ACTFL Chinese Proficiency Guidelines 

In the last few decades, foreign language teaching in the USA 

has focused and frequently discussed the topic of objectives and 

methods used in foreign language teaching. In particular, ACTFL has 

played a leading role in tackling the problem of how to improve foreign 

language learners' ability in using the language. After some discussion, 

it was found that foreign language teaching in the USA that only 

advocating the "communicative competence" on the paper was not 

enough. Addressing the problem of what should be real 

"communicative competence" as well as how to classify the language 

level of the learners, a more objective and exact criteria had to be 

created. Finally, a general language ability criterion was created, which 

was commonly used for every foreign language. It was called "Generic 

Proficiency Guidelines". 

In 1984, the committee for drawing Chinese Proficiency 

Guidelines (CPG) began convening to write the guidelines. In order to 

determine the level of proficiency in Chinese, the CPG committee paid 

attention to the "Language Functional Trisection", containing function 
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statements, context statements, and accuracy statements, coupled with 

the particular condition of the Chinese language before making the 

different levels of proficiency in listening, speaking, reading, writing 

and cultural understanding skills. In 1986, therefore, the ACTFL 

Chinese Proficiency Guidelines were issued under the title of "Chinese 

Proficiency Guidelines of the American Council on the Teaching of 

Foreign Languages" or "ACTFL CPG". 

2.2 The Content of the ACTFL Chinese Proficiency Guidelines 

Novice-Low 

No functional ability to speak Chinese. Oral production is 

limited to a few common loan words in English (kungfu, chow mien)

and perhaps a few high frequency phrases (xiexie, nT hew). 

Novice-Mid 

No functional ability to speak Chinese. Oral production is 

limited to basic courtesy fonnulae (NT I Nin guixing). Can ask (Duoshao

qian?), and answer (Wi,kuai qian.). Can count from one to ten, name 

basic colors (hong, Ian), common nouns (qishuf, che), and food items 

(fan, mian, rou). Pronunciation and tones may be barely intelligible and 

strongly influenced by the first language. 

Novice-High 

Emerging ability to make short statements utilizing simple 

fonnulaic utterances and ask simple questions. Often misplaces 

question words (" Shenme nT yao?) and make statements with incorrect 
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indicate various time relations. Has basic knowledge of differences 

among such sets of terms as: keyi, neng,jiao, qTng, wen; zhfdao, renshi, 

but still make errors. 

Intermediate-High 

Has flexibility in expressing time relationships (W6 qiiguo 

Zhonggu6. W6 hai yao qii.), actual and a few potential resultative 

compounds (Jinti
i

in wo you shi, wo laibt'tliiio le.), and simple 

comparisons (Zhonggu6 de renkou bT Meigu6 de duo.). Can describe 

daily activities (Cong xfngq, yf dew xTngqf si wo meitiiin dou you 

siintting Ice.), likes and dislikes in detail (Wi5 xrhuan kan Zhonggu6 

xiandai de xiiioshuo, yfnwei wo keyi duo zhfdao yidiiinr Zhonggu6 ren 

de shenghu6 qingxing. ), and express agreement and disagreement (Dao 

fanguiinr qti chifan btteuo, keshi toi gui.). Emerging ability to state 

opinions (NT xiiing zhei liiingmen ke, w6 xuiin neimen hiio?). Evidence 

of connected discourse is also emerging. While common word order is 

established, errors still occur in more complex patterns. 

Advanced 

Can make rather complicated factual comparisons ( Chengli de 

shenghu6 bi xiiingxia de you yisi de duo le.). Has fairly consistent 

control of shi ... de stmcture, question words used as indefinites (W6zhei 

yici Iai jii1 mangzhe kiiihui, mei qu shenme d!fang. ), and some cohesive 

devices (budon. .. erqie, sufran ... keshi). Can handle arrangements with 

Chinese administrators, i.e., regarding travel to China (Wo houtiiin 

yfding dif.i dew Shanghai, huoshi feijf pia.o huoshi hu6che piao, qfng ni 
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Levels of proficiency on the ACTFL CPG scale can be 

distinguished by considering the three inte1Telated criteria underlying 

the proficiency descriptions : The Language Functional Trisection. 

The language functional trisection composes of: 

I) Language Functions : refers to real-world tasks that the

speaker can perform in the language. 

2) Language Context and content : context refers to

circumstances or settings in which a person uses language; and content 

to topics or themes of conversation. 

3) Language Accuracy : refers to the acceptability, quality and

precision of the message conveyed. 

3. Chulalongkorn University Chinese Curriculum

3.1 Curriculum Objective 

Chulalongkom University's students majoring in Chinese have 

to study Chinese for four years. The objectives of the curriculum are to 

produce graduates who 

1) have a good knowledge in the Chinese language and Chinese

literature, so that they can study fu1ther and become Chinese language 

experts, Chinese language researchers or Chinese language lecturers in 

the university. 

2) are able to apply their Chinese language knowledge to their

future jobs effectively, and do further research as well. 
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Year Subject hrs/week hrs/term 

Translation: Chinese-Thai 4 60 

Chinese for Business 4 60 

4
th Chinese from Audio-Visual Media 4 60 

Reading of Chinese Newspaper 1 4 60 

Chinese Writing 1 4 60 

Chinese Writing 2 4 60 

History of Chinese Literature I 4 60 

History of Chinese Literature 2 4 60 

Seminar in Modem Chinese Fiction 4 60 

Translation: Thai-Chinese 4 60 

3 .3 Classification Principle of the Chinese Speaking Proficiency 

Guidelines of Chulalongkom University Students 

By observing the objectives of the Chulalongkom University 

Chinese curriculum, teaching materials, teaching contents, teaching 

methods, and the extent of the ACTFL "language functional trisection", 

we analyze what speaking capability each student will have when they 

finish each subject and decide which level of speaking proficiency 

students should belong to, whether it is novice, intermediate or 

advanced. Finally, the results of the curriculum analysis is interpreted to 

sum up the principles used for classifying Chulalongkom University 

Chinese Speaking Proficiency. 
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Students are able to satisfy the requirements of a broad variety 

of everyday school and work situations, including within the Chinese 

major professional field. They can support opinions, explain in detail, 

and hypothesize. Oral production reaches the level of educated speakers, 

together with rich vocabulary knowledge, and good control of grammar 

and idiomatic expressions. The Advanced speaker often shows 

remarkable fluency of speech. Unpattemed errors may occur in low­

frequency or complex structures, but errors do not interfere with 

communication. 

4. The Comparability of ACTFL Chinese Proficiency Guidelines

and Chulalongkoro University Chinese Curriculum 

As the above result of the analysis, it is found that CU 

guidelines also depend upon "communicative competence", but it is 

appropriate for Chulalongkom University students only, and not for 

otber university students, which is to say it is not universal. In this 

chapter, the differences between both guidelines is mainly discussed. 

We will compare ACTFL Chinese speaking proficiency 

guidelines to those of Chulalongkom University from two different 

aspects. Horizontally, we mainly discuss the similarities and differences 

within those three components of Language Functional Trisection as 

well as other relevant contents of the guidelines. Vertically, however, 

we chiefly focus on different levels of progression on Chinese speaking 
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Intermediate- can meet with most everyday life 

High and social needs 

Intermediate- can participate in face-to-face 

Mid conversation, communicate on the 

topics of individual's interests 

Intermediate- can use certain grammar structures 

Low to meet eve1yday needs 

Novice can use a single sentence to meet 

Novice-High basic living needs, such as ask and 

answer questions 

Novice-Mid 
can use very short sentence to meet 

with basic needs 

Novice-Low non-communicative competence 

5. Conclusion

5. I Everyday Chinese Spealcing Proficiency Guidelines : A

Case Stydy of Chulalongkom University Students 

Novice 

Learners are able to handle a limited number of interactive and 

social situations. Can ask and answer questions, initiate and respond to 

simple statements, simply narrate and describe, and participate in 

simple conversations on topics of the most immediate needs. The 

speaker may lose the ability to maintain the conversation if the topics 

surpass areas of immediate needs. Since vocabulary is limited and 
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speech production relies on learned materials, so the speech is still not 

fluent, the speaker can maintain only a few coherent sentences. 

Pronunciation is inaccurate, but may not cause misunderstanding. The 

use of grammar is often incorrect, especially patterns which are 

different from the Thai language. 

Intermediate 

Students are able to satisfy the requirements of everyday 

situations and routine school and work areas, including the basic 

knowledge of the Chinese major specialized field. They can initiate and 

sustain a general conversation, involving areas of immediate needs, 

school and work activities, current public transactions, and simple 

transactions. Can narrate and describe with some details, linking 

sentences together. There is the emerging ability to state and support 

opinions on the topics of public interest and within Chinese specialized 

fields. Students have good control of pronunciation and tones; however 

grammatical errors still occur in complex patterns. 

Advanced 

Here the students are able to satisfy the requirements of a broad 

variety of everyday school and work situations, including within the 

Chinese major professional field. They can suppo11 opinions, explain in 

detail and hypothesize. Oral production reaches the level of educated 

speakers, and they have acquired a rich vocabulary knowledge, and 

good control of grammar and idiomatic expressions. The Advanced 

speaker often shows remarkable fluency of speech. Unpattemed errors 
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used appropriately to achieve the purposes that they have to satisfy 

social and professional needs. 

2) The purpose of the test is to distinguish students' speaking

ability, whether their ability is good enough to communicate with other 

people. Students can use language as a tool of communication, and they 

can deal with various social and professional needs. 

5 .2.2 The Suggestion for Selection of the Teaching Materials 

1) To comprehensively design the content of teaching materials:

the use of speaking materials in practicing conversations; these 

materials should be related to daily life, social situation and 

occupational needs; the materials should be from China or Taiwan, for 

authentic pU1poses. These materials are allocated to each level, the 

content should be appropriate to social, cultural situation and students' 

needs. 

2) To plan the usages of materials: to train the lect1irers how to

use materials, to supervise the practical use of the materials, to ask for 

the lecturers' opinions about the materials, and to adjust the materials to 

be appropriate for students. 
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