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ABSTRACT

This research aimed to 1. study the mathematical abilities of preschool children who
received a place-based learning experience in a mixed-grade classroom, and 2. compare the
mathematical abilities of preschool children before and after the place-based learning experience
in a mixed-grade classroom. From the place-based learning experience.

The sample group used in this research was 8 kindergarten students from grades 1-3 at
Ban Tung Kradon School, under the Office of the Nakhon Ratchasima Primary Educational Service
Area 1, second semester of the 2022 academic year, selected by cluster random sampling. The
research instruments were 3 learning experience plans: Fun Playground Unit, Lovely Cafeteria Unit,
and Pleasure Field, for a total period of 9 weeks. The instruments used for data collection were
Performance Test and Mathematical Ability Test. The data were then analyzed. By finding
percentage, mean, standard deviation (S.D.), t-test and Willcoxon Signed-Rank test, the results of
the study found that.

The findings of this research were as followed: 1. The results of the study of the
mathematical abilities of early childhood children before and after the arrangement of experiences
using the place as a base in the mixed-grade classroom were significantly different at the .05 level.
2. The mathematical abilities of early childhood children who received experiences using the place
as a base in the mixed-grade classroom after studying were significantly higher than before studying
at the .05 level.

Keywords: Develop, Mathematical abilities, Place-based Learning
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MsiRLinYensWeunIsseus PLOT siufunsguiunmsiseu; QSCCS aunsagigduaiy
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Adfny: MINIULuUMSIANISSeN; N9deulIenuIuaNINIg

ABSTRACT

This research aimed to investigate the imaginative writing skills of Grade 6 students after
implementing an instructional model that integrates the PLOT approach with the QSCCS process,
using a criterion of 75%, and assess students' satisfaction with this instructional model. The
participants were 28 Grade 6 students from Muang Nakhon Ratchasima School. Data were collected
by implementing four lesson plans based on the PLOT instructional model combined with the
QSCCS learning process. A student satisfaction questionnaire was also administered. Data analysis
involved calculating percentages, means, and standard deviations, with comparisons to the 75%
criterion using the Wilcoxon Signed Rank Test. Additionally, satisfaction levels were analyzed using
a 5-point rating scale, with results expressed in terms of means and standard deviations.

The findings revealed the following 1) The imaginative writing skills of Grade 6 students
significantly exceeded the 75% criterion at the .05 level. All 28 students (100%) achieved scores of
22.5 points or higher. 2) Students demonstrated the highest levels of satisfaction with the
instructional model. Among all evaluated aspects, the learning atmosphere received the highest
score (X = 4.71, S.D. = 0.53).

The development of writing skills though the combined PLOT and QSCCS learning resulted
were able to promote students interest and develop imaginative writing. Post-instruction student’s
works demonstrated more open ended writing that integrated imagination with personal
experiences. Students exhibited learning and were able to develop their writing skills effectively.

Keywords: Instructional Model Development, Imasginative Writing Skills
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mMsdeansuwarnmsiiaueegaiuszdniam (Learning to Communication) Fufl 5 Msudmsdnuuaz
Inansnsasy (Leaming to Service) 1unsthanusilagnisu i aenadesdutnsen Junes (2564,
u. 8) findmis nszuaumsiFeud Qsccs BrsdamaBeuduuutule 5 ud BaeudaziliiniFeu

Juwawdlodlumnissed 21 duasulidinSeuliddersdans vinwelunsdududoyasmenue awnse

winshdeyaudithunasiadussdanuivesnwedd dnseuazdendoulesanuiiiietilugnisi

)
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Uselovlliundnunasyuay wasnIaiuaAIINABINISTRINTENTNANYIZNIT (2555, . 5) fidosnsduasy
TiinsusudsundngmsuazanssunisiSounsasuiite liiniSoussuifenues fuuathving n1s
WaniniseuiauausatunsAtan NNTaeuTEuseInNNYeIdINIU UnNgh (25571, 83-
84) uarnszUILNSIEEUS QSCCS {iduTalmmailafiazthsuuuudsngn uwianmsdamsiFousli
RansdnnsBeudsuuuulmiihilubems@ousemudununs Tasuulstgndunanguuuunsaey
deudssarimundumsdansGeus PLOT dsUsenouludie 4 duseu ldud 4ufl 1 179unuainnis
Sufin duil 2 Feusinemanudou duil 3 Waladwdomariuils duil 4 asfodeulinduanduiuy
dlefnyinurnindoudesmiununms vesinFoussduiulssoninundil 6 Insfinw 2567 uds
msdansiFeuiuasiiiefnuianuiiswelavesiniFou Aflenisdanisifeus PLOT SawdunszuINS
Bouf QsCCs Tussamuinguszasiilugmsiaunadugvisymansdounas tnFeuiladnlunisideu

1NNPIVY

UsEAIATINITINY

1. ilefinwiranisdansiBens PLOT saufunszurumsiious QSCCS wnuvinwensidoubos
padusnntsvesindeussiuiulsrandnu®i 6 wdadewihunasisosas 75

2. iiiefnumufisnelavesinBsussiuiulssaufinudil 6 fildenisdaniaouy PLOT

FafunszuIumMsSeus QSCCS

NBULUIANVBINITIY

) ¢
v 2 v

mteluaslidunsideionSoudeunadugrsduinuwenadous ssmuiuauinis ves
dnidsussdutulszounudi 6 Aldsunisdanisdoud PLOT Saufunszuaunisidous QSCCs fu
nasiferay 75 wanfleAnwiarufianelavesinGeussiuiulszannudil 6 Fsundidliauasesing
ouSeannuveafiniu Unugh (2557,u. 83-84) thamiannguuuumsinmsiseus PLOT eUszney
U 4 Supeu Teud $u7l 1 Mauwuarnastudin (P : Plan) 3ufl 2 SeUsHNe1IUTeU (L : Learning)
fuit 3 Unladidomazsuils (O : open minded) $ufl 4 asflodoufinduarnduuuu (T: Take action)
FrufunszguIunsFous QSCCS fafl AuWus 1nvzaUd & wiend Bufay (2557,1.26) wagaun Ash
Sudnuaziang Anfiquns (2559, w.12) Iagunsdaniaidoud QSCCS (5 STEPs) fifmutulay Auiua
(Limbach) a1undnn1sAMmMUARAYamsnen1aN1sAnyITedugu (Taxonomy of Educational Objectives)
Usgnoudae 5 dunou éun duil 1 n1sFeudsryfinim (Q : Leaming to Question) duil 2 n3iFeul
wansAsaUNA (S : Learning to Search) 4ufl 3 msi3uudifieasnsnnud (C : Leaming to Construct)
fuil 4 na3sufiiedeans (C: Leaming to Communicate) wagduil 5 MaiFeusiilenauunudsay

(Learning to Service) FvapnnaadiunuiAnvesiysna Jyasrsu (2561, U. 62) 1NE1331 “TToBNWUUNIT



NIasongneisud Anzuyveransuazdaumans wnInerdeswiguasivdin

o oy
WUAANLAYAUDY

sUuvunsaeuidoudosnudunuinms

fdunspinndoudoruvesinu Unugd
(2557,u. 83-84) iiidunouniaidouiiaireunain
anmiymvesfiiousis wu c{t"s‘uulﬁﬁf:ugﬂu
dinvgnaiandeardoudsinvniiusraunisel

o eaw -
senilivauszaunisaily mauanminug

Uit 7 aduil 3 (Musreu-Sunau 2568)

ALAUTBINTFUIUNITIOUS 5 Tumau (QSCCS) UaRIRININg 1

Aauusiiu

Aaudsnu

a v o &
3Fn1sdan1niivuiuvudula 5 ¥u (QSCCS)
FPaeuilambiinidvuiunadiesluamssuil 21
duasuliindvudddoyreduna dvinvelu
msdududayadisauies awnsadnnsidoya

v v a p v ”
uanfuadiaduesd arugvesnuield

(w31 Tuves, 2564 : u. 8)

nszuauNsBoul QSCCS 5 dumau liun duii 1

gUuvumsdansiioud PLOT

SauiunszuaumMatouf QSCCs

Fuit 1 Mawauanmstuiin
(P:Plan +QSCCS)

duit 2 Gouiflngwaudou

(L : Learning + QSCCS)

Suit 3 Waladndosuariuils

(O : Open minded+ QSCCS )
St 4 asfladvuinduaindunuy

( T: Take action+ QSCCS)

yinwlumsidisuizas

MUTUAUINITIDY

wniSuu Avams

P

Sousaas suuuy
g

PLOT saufiy

nszyaun1s QSCCS

amuitsnalavas
inGuuidaams
JamaSouimiuuy
PLOT $aaniu
nszuaumMs QSCCS

)

SewsiSeuiliinveuiaamsswi 21 asld ndnnisseuileenisadieenuiuaziseusiluiin” Jadu

A9 oug 38y A0 (Q : Leaming to Question)
V'Ju'uﬁ 2 n‘liﬁuuisuaww\miaumﬂ (S : Learning to
Search) 9 uit 3 n1stssug il sadennug
(C : Leamning to Construct) $ufi 4 msoufifie
doans (C: Learning to Communicate) wazduit 5

- v > : N
Nasou LN onauuuEIAN (Leaming to Service)

(Ruviug wveaUd & wiend Builge, 2557 : 1.26)

A 1 ATeUKINARNTITeNsIANTTeus PLOT Saufunszuiunsiieu QSCCS anuwiAnguluy

NIARUTEUTEIMNNVBIAINIWA UNUER wagnIeuIunIsiieus QSCCS

ad o a a v
ALUUNTIINY
ARdernundsaiunmsideusznauiie Yssrnsuaznguiiesne insaadienldlunside maiu

wTdayauaznTiinseideya Al

v o
v A o v o

1. Ussmnsuazngudiedne Ussrnslumsideased e dnidussdudulszandnwidi 6
n3finwn 2567 $1um 285 AU ANMsdeudulsrondinudi 5 WeAudmsinw 2566 nusogdly
mAdaduniFeussduiuussandnudi 6/1-6/8 Un1sinw 2567 Sruau 28 au §35ldunde
FBsvssfiuanuiarannsaluasziasgiunsitoud uasiidiavesnguassmaiouniulng
pumdngasununansAnwItuRugIu wisAngw 2551 meudl 2 nmadeudesudumuinis wud
tniFsuiiseiuazuuumeliuazasusulye d1umu 28 au iesnidunguieduuiaidn evaaeu

AEENNAgI t-Tests: 1-sample WuIIN1THINKITLUNG Famaaausie wilcoxon signed Rank test
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2. 3esilefld nsAnwinisdanisiieus PLOT saufunsyuiunisiieus QSCCS tlomun
finwenadoudowmmuiunnms vestiFeutulseoa@nudi 6 fiedestefldlumssusudoya fed
2.1 wnumsdansBeud Swau 4 ey unuay 2 dalus Tavieay 8 Hal

nsa¥auaTITIIERUANNMYBILKLNT AN TFeuS §3Tuldddumuduneusieluil
Anwudngmsununanen1sAinmd uilugu wisdnae 2551 veanguansenisiieudnmwilng sedutu
Usganfnw1 6 aundngnaununatsnsfinuidulugunmsdngs 2551 uasndngmsaniufne
Tsasoudesassvdun uazAnwiuunAnisadunsiavununisdanisfous Ussnouseanumng
AnuddgesdUszneuLaziM L TsuuunsiansiFoudiieiduuuimsunisdaiusunisdanis
Boud ahaunumsdamsiseuslasdannesigiuuumsaeudeuiosamuvesfiniu Unugh e
Usuussendidudanisiieus PLOT Usenoudae $ufl 1 euuainmsduiin dul 2 Feudiingiua
dJou tuil 3 Dalaaideasiuils uasduil 4 adledeuflndunndunuusiuiunssuiumaiieud
ideasaununsiansGeuiiaiasovies {idehununmsinnsSeuiiaussofiuinuiineninusuaziiie
nyaeUAINgNFaInLIINEaNLazanand sstuidovldaeu uagderideamnsiuau 3 Au
AuEITU LiloUszilunNumINzaNTeseAUTEnausi1e 9 vesununsinnisiieul Tnafvuanisli
AZUUUANNMYI VRS auysal Auee (2541, u. 161-162) uagldinueinisuseidiu ldinaeives ygyau
Fi3azenn (2546, u. 103) FamsUssumIWINEaNYRUNUNSTANSFEu MmstiAedsnsiuinas]
s1e7e fA5zning 3.51 - 5.00 FsannsUszfiuuuuUTziuANLINEALYB NN T AT oUS
miwn1sFeuddi 1 $1uau 4 unu atuisiliaueidenmyrnaaeuidonudniummaiaumga
yosuruMIiamdoud fnan1suszifiuedslnesn 4.80 naUsIngiununsiamsSsusivanzauun

Ya o

fign WM sUsElunTaeuaInidenvy {IdelmhununsdanisiSeusausuusads 9w 1

Y

wiu Luneaesld (Try out) Autnieutulssaufnwdn 6 Nlilinqudtegns dewdilunaassldasaiv

naudiege wavusulsawdleliinanuauysaludniuaunsdansteuiinsaeusdilunaaedddiu

q
nauegslunsITesiely
22 wuunedeuinTinursuMaTauSemnuiunuinis

maai”'mLl,asmaa]aauqmmwsuaaquwmaaufmmmﬁﬂmé’mmwﬁ'am%ﬂmu
Fupmaidielflumanasoundaieu fidesuiums fuil Anvindngas afle uwudsunwilne way
iaaauﬂﬁzf{iﬂmwé’ﬂqmmiﬁaumﬂﬁﬂmﬁa%ﬁqLmuwmaauﬁaLLagmmmL%aﬁ’um’lmﬁmmqmmmn
NUVDIMUUNAAOU WazANwNNNTN13n 59l AzIULNI ST 8IS Ban U uALINISaINFITLeNaTuAS
MATeTAsTes Wethuldiduwwmidunsadranaminisnssliasuuunsifous ownudunauinis
A59uuunadeUTaTnv AU lsuiewmndunuinsndasunuusate avuuwfiudeas 15 Azuwuu

dielivaaeundaseu laeidelausunarinmsyssifivvesdnininnswasannsgiunisinwasianae
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nMadsudesnuiuauinms 5 ens 1dud msiedodes assdidguesdesiidounuiumuinis
nsldniw nsleuasnad wazanuduszdeusouios asabiazuuulaglduuudnly udh
wuunedeuiatinurdunadoudosnuiunnmsiiaiaiulunsaseunutuney Taglvifidemg 3
Au Usznoudas fidleangy dudemnmnlne S1uau 1 e filermngdunisdaianssunisdeud
F1uu 1 Ay wazdidervngiunisianazdseifiuna S 1 ey p3maRUANITlBIs e Loy
HaaNSNSTeu3 Ussliuwuunaaeulazinaainisuseidy Wiovmerdsiinuaanados (Index of Item
Objective Congruence: 10C) mﬂﬁu’uﬁwmmﬁma@l%snmzyﬁgd 3 AU UIATUINAIRSEANNEDAAR O
mnArdasiauaenadosdiaminnimieiity 0.50 uansirdefnuduinldaenndosiuidonvie
AUTEAIANISITEUS
NnMadviiadenadssesUUNAaUM T dsu IR UM TLUUARURT US4
auoidemgpnaaeuden tanmaduiicnuaenadestnedinanisussdiumiiiy 0.67-1 wausing
dﬁLL‘U‘U'V]maauaama”mﬁuqmﬂszaqﬁmiL%'auifﬁéfmmﬁm wintuhuuuegeulunaaedld (Try out)
futinGeuililinguinedn FadureadsuiiiumaFoudesnsidoutowmiuduaunsnd duai
naaadldiuiniseu (Try out) u1esaaliezuuu lagdnsiadnuau 2 au warmAIAie (reliability)
feiBAdulsedns uarihuuunaaeuiavinuedumaidsudemmuduauinisuaginasinissudiug
isumsusuussliianuanysalluneaeddfuinBeuiiunduieis
2.3 wuvgeuguanuAnmiuUszidiuauiiwelavesdiseu
MsadauaraTREsUAMMNIBIUTds A NANLTimelaloUstfiuau e laves

Wniseutulszandnuli 6 Nfisen1sn13danisisens PLOT sauiunszuiun1siseui QSCCS ddunau

o A

fudiunts Ao Anwatenans i1 swAdeiiiedeafstumsasauuuasuna adrsnuvasuauny
AnwiuvesinGeuitidenisdamsizous s 15 4o uvadu 3 dw léud funisdafenssunsious
$1uau 5 deranu (@of 1-5) duvssemialumsFeus dwou 5 Jedinn @efl 6-10) wazduuslowd
AldFu druau 5 Tefan @oft 11-15) uagliiniSeudoudedniiuiu 1 lnefuuarseduaiudediu
5 5eu thuuvasuauanufienelafiuiuussudlouda auesedidenvg $1um 3 au fileangiiu
domnwilng $1uau 1 au filermgdunsdafanssunisfeud $1uau 1 au wasddemgiiunis
SouazUsziduna 91w 1 AU Ussifiuuuunaaeunazinasinisdsedfiu wemAndsdanuaenndos
(Index of Itern Objective Congruence: I0C) mnAniANL AR S eIWITU 0.50 waneidarauduldls
wazdanum ANV odenAdeIuUSEAIANSIS BN
mnmsmdviiaruaenadesesuuuasununufisnelavesiniousyiutussonfing
Ui 6 fidsensdanisiFouiguuuy PLOT saufunszuiumsifous QSCCS anuvuasunuatusied

UeRLIEIvIRTIRdeUe umAwviianugenndetlaeiinan1suseduiniu 0.67-1 Nausing
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TuvuasununnufiseladenndoatugnUszasd mntuthuuuasununuAnfiulssiiueuiela
URNAGHEM
3. mafuTuTndeya
Ms@nwnsdanisisens PLOT Saufunsyuiumsiious QSCCs ewmuninyznisideu
Sowuiumnmsvestnidouiulseoninudi 6 SnafvnunsdeyauazmslienesitoyalneEuan
Fupdeuns 1oud wissuwumsinnsBeud wuvedeuinnanuasnsadunmsdoudemsiuauinis
waussudunuunagaudniy §1uau 2 90 Yaas 2 7o wazuuudouaiuauianels uamaaedag

aufiunisaeulagldnisdanisiseus PLOT Saudunsyuiunmsiieus QSCCS Masululdiungudietis
Tngapulunuiow 91uIu 8 Hilue nawmnaeslaiuunaaaundaseu (posttest) NaaauiunguAIog1
MUUUNAFDUNAUTEUTAANUAINITAAIUNTTLUTEINNTUAUINITNTOUATIVUUUNAGBULAY LS8

Yo o £

Usziiuauiienelalaglduuuasuamanudniiu §3desiusudeyainnguitetiaiiensiaaeuaiiy
gndiee udtteyauniangsilagliisnismealiiiiaesideya
4. myazvideya
4.1 Wisuidlsunansidoudesnuiunuins Tagthazuuunisdeuiewuiuauinisues
tneudildnmsdansifous PLOT saufunszuiumsioud QSCCs Anmeviteyalasnismeaniosay
Aneds( X ) uazdnidoauuinnsgiu (S0) Wisuileuiuinasidosay 75 violazuuu 22,5 Azuuy (i
30 AzuUY Unanadoulng wilcoxon signed Rank test
42 AnnzdmanuianelavesiFoulaslduvuasuniuanufaiuresinidsudy
Usgaudnund7 6 fAiddanisinnisiious PLOT Saufunszuiunsifeui QSCCS wuvasunadunuy
wmsIdUsERiuA 5 sEiU wdnhundnavnaeds (X) dudeiuuinnsgiu (D)
5. adalilumsiingzi
5.1 mamedesazaneds X ) wagdnudsavuinnsgiu (.0) Wisuifleuiuinusiesas
75 lnenngeu Wilcoxon signed rank test
5.2 wuuasumuduluunenadmussdiug 5 seiu udnhandunuaneds (X) daw

Weuunnsg (S.D.)

NAN13338
WHIINAUTIVTITEYEIINNTIANTSTEUS PLOT Sauiunsyuiun1sseu; QSCCS Tnansive
ail

1. HansANYWaN15IANSTeus PLOT Stufunssuiunisieus QSCCS Winuminwenisiley
SeanuIuauIn1g vesinifeusyiutulssonfnuUi 6 ndslewinununiesay 75 Inan1sAnyiniu

A15197 1 fadl
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= a ¢ = - a o o < = ~
A15197 1 NFAATIZVLINLAIIALLUUNITLVYULIDIAUIUAUINTVDIUNL I UTUYTEOUANNUN 6

INMTIANSTEUS PLOT auiiunszuiunisiseus QSCCS

v AZLUULAL fovas Wnauaiseaz 75
30 AZLLUU
1 23 76.67 BN QU
2 27 90.00 HULA QU
3 23 76.67 HULNE
a4 23 76.67 NULNEU
5 23 76.67 HULNE
6 23 76.67 NULNEUA
7 24 80.00 BN QU
8 23 76.67 NULNEUA
9 23 76.67 HULNE
10 23 76.67 HULA QU
11 25 83.33 BN U
12 24 80.00 UL
13 23 76.67 BN QU
14 25 83.33 HULAQU
15 25 83.33 BULn QU
16 23 76.67 HULA QU
17 27 90.00 HULn QU
18 23 76.67 HULA QU
19 25 83.33 HULn QU
20 25 83.33 LA
21 24 80.00 BN QU
22 25 83.33 HULA QU
23 27 90.00 BN QU
24 25 83.33 HULA QU
25 25 83.33 LN QU
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A151991 1 N1SATIZIHLINLIIATHUUNITITOULSDIMNIUAWINTVRAUNLS B UTUUS L OUANWIUN 6 21nNS

Jan1sieu3 PLOT Sauiunszuiun1siseu; QSCCS (de)

i AZLUULAL Souay Inueiseeay 75
30 AZLUY
26 23 76.67 BN QU
27 21 76.67 WULNEUa
28 25 83.33 BULn QU

RNULNEUSN 28 AL

X =24.17 Andusovar 100

91915797 1 WU ‘Vié’qmﬁmmiL’%ﬂuimiL"ﬁsmﬁ'émm?mmmms‘uaqﬂm%au%uﬂisauﬁﬂm
Uil 6 Unuumsdamsi3ous PLOT saudunsyurunsidoud QSCCs Wefimsandussyana wuii 910
Uneuiun 28 Au Thiseu iunasiEesas 75 flazuuy 22.5 asuuuiuly 1w 28 au Andudenay
100

2. namsiUSsuisunziuuns douissmnusunumsvesinSeudulssoudne i 6 91nms
dansiSeus PLOT Saufiunszuiun1siseug QSCCS Auinuaisesas 75 lawadf Wilcoxon Signed

Ranks Test fNan15.USEUMIBUAZMUY AIUAISI9N 2 A9t

AN5197 2 WSHUIBUATLUNNISRE LT BIAINIUANINISVRIUNSIUTUUSLaNANWIUN 6 21NN1SINNIT

Seug PLOT Sauiunsguiunisiseus QSCCS Aunadisesas 75 lagada Wilcoxon Signed

Ranks Test
ANSNAABY N AZLUULNIS DY X SD Wilcoxon P
ay 75
NS 28 22.5 24.17 1.33 -4.698* .001

* sEautudIAyNINans .05

N5 2 wuh AzuuunsFeudemuiunumsvesinGoudulssosdnudi 6 91nms
dam3i3eu3 PLOT Taufunszuunsiseud QSCCS gandunaisesay 75 sgnsilsyiutludfyniaada
.05
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3. nadaswimanufiswelavesfiSeulnglduuuaeunuarufniiuvesineudul sy audnw

U7 6 Adsan1sdanisiseus PLOT sauiunszuiunsiiens QSCCS uuuaaunuduwuunnsidu

Uszidluen 5 seiu uwddndnnumatedy (X) diudeauunnsg (S.0.) Ixanmslaseinumsng
1 3 giail

A13191 3 wadasgimauianelavesieulaglduuudeununnudniiurestinssudulszoudng

U1 6 Nilen1sdnnsiseussuiuun1sdnnisiseus PLOT Taufunsyuiunsiseul QSCCS

S18n15UsEIEY X S.D. wlapumsng anu
AIUMITANANTIUNISISEUS
1. fumeunmsdaniaFeunisaeududiiy 4.61  0.56 Wniiga 13
2. duadulbiinseuldfauazuanspudaiiuly 475 057 Wnitgn 4
nndunouvesnsdnfansIunsGeus
AIUNIIANANTIUNSISEUS
3. daduliinFeudsinuuasneudonluds 464 061 Wniiga 10
ifoansy
4. tni3vuasnsaUfoRtanssunuduneuld 4.64 055 wniian 11
5. dniFeuldiamuninuemadeutesu 479 056 Wnitgn 2
UAUINIS
duussenalunisiFeu 4.64 055 Wniian 12
6. dniseusdnaunauiulunsiseu
7. dnSeuiianuianelalunsiinusiuiu 475 043 Wniign 5
Jungu
8. dnissunduanseudaiulazlasuileny 468 054 Wniign 7
Anwiugdu
9. thieulsfuduuzihanagiledveasds 4.68 066 Wniign 8

10. Azianuduiuesivinseunasmiian 482 047 WNign 1
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A13191 3 wadasgimauianelavesieulaslduuudeunurnudniiuresinssudulszoudng

U 6 Nildensdnnisiseuizuiuunsdnnisiseus PLOT saufunsguiunsisen; QSCCS

TensUsZIUY X S.D. wlanuuung 410U
gruuszleniilasu 475 051 1nian 6
1. gagliiinGeuiinnug avdnlaludlomd
Seuanndety
12. dnissulatlnAnwaranaunulunisieu 454  0.68 u’mﬁqm 15
Uy
13, dndeuldimwanuansaluniseiuay 4.92  0.27 1niign 3
N3LUU
14. dniFeulasuauslng annswaniUasu 4.61 0.62 u’mﬁqm 14

AuAnudsusafuszninagiuinseu

LAYIEMINTNSEUAULNSEUY

1NA1599 3 WUl anuianelavesliSeuniiden1sdnnsseussliuunsinnisiseus PLOT
JunszUIuNsSeus QSCCS Tumuswegluszauianalauiniian Waduunsneau wudl Aund

AYLUUEIEn A AuusseInalunsiSeus (X = 4.71, SD = 0.53) lasidsigazideaanuiisnaladonis

v
v

Jansiseugluszavunniian lnedanadesesaingsdeaun 3 a19u fad Ae agdiauduiueadiu
YnSgumnaonian (X = 4.82, SD = 0.47) wnSsulanmuyinwen1sdeusowiniuauinis (X = 4.79,

SD = 0.56) wavinssulanmuiauaIusalunseusarnsilen (X = 4.79, SD = 0.56)

2AU8NA
MNWAMIANYINSIANITFeuS PLOT Samfunszuiunsifeus QSCCSs ileianvinuensifou
Bownudumunms vesiniFeutulssondnudil 6 §iseivsadiulunseiusenadsil
NAMSANYINSINNITFEuS PLOT Safunszuaunsifens QSCCS itewanninuynmsioubes
puduauinisvesinisutulssaudnw I 6 lnedngudaosne 28 au Siasizsilagldada Wilcoxon
Signed Ranks Test Wnidsufinzuuu 22.5 avuuuduly s1uau 28 au Anvdiudesay 100 Munasisesas
75 agsfiseAuoddymneada 05 fudulunuinguszasd Medidesnnisdamaidoud PLOT Saufy

o o

N3EUIUNT3EU3 QSCCS Wunseuiumsteuiiianduwazesnuuuduseulivneand miuldluns

wa

WAILIAILEAINITOAUNITTEUS 03N UAUINITlReaNTE uanztunaulnseulaasdia U URmenue
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W Tudl 1 nsusuannstuiin (P : Plan) dnideulddnnuaunasinegradussuu fafl asaliing 3
assaardnssa Wougwdon (2567) Wnamisauannsnlunsfadugeiy masAnannszuaunis
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ABSTRACT

This research aimed to (1) investigate problems in folklore education at the higher
education level and (2) explore effective approaches for organizing folklore learning activities
in universities. Data were collected through questionnaires administered to 49 fourth-year
Thai language education students at Chiang Rai Rajabhat University during the 2025 academic year
and semi-structured interviews with seven folklore instructors from various higher education
institutions. Content analysis was employed to analyze the collected data.

The findings revealed that problems in folklore education could be categorized into
six areas: insufficient foundational knowledge of folklore studies, difficulties in data classification
and categorization, challenges in connecting field data with theoretical frameworks, limited
competency in integrating folklore into Thai language pedagogy, inadequate experience
in developing folklore-based learning materials, and challenges in the practical application
of acquired knowledge in real teaching contexts.

The study identified seven key approaches for enhancing folklore education:
(1) establishing systematic foundational knowledge through structured curriculum design,
(2) promoting experiential leamning through field work and community engagement,
(3) incorporating diverse case studies from multiple cultural contexts, (4) fostering analytical and
critical thinking skills, (5) developing competencies in folklore-based Thai language instruction,
(6) integrating digital technology and multimedia in folklore presentation, and (7) strengthening
students' communication and knowledge dissemination abilities. These findings contribute to
improving folklore pedagogy and preparing future educators with comprehensive folklore teaching
competencies.

Keywords: Folklore, Problems, Learning Activities
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ABSTRACT
This study aimed to investigate the levels of adaptability, critical thinking, and problem-

solving among undergraduate students in the Faculty of Education at Ramkhamhaeng University,
as well as to examine the relationships between adaptability and critical thinking in relation to
problem-solving. The sample consisted of 2,693 undergraduate students enrolled in the summer
semester of the 2024 academic year at Ramkhamhaeng University (central campus), selected
through random sampling using the G*POWER program. The research instruments were
questionnaires covering four parts: personal information, problem-solving, critical thinking, and
adaptability. Data were analyzed using frequency, percentage, mean, standard deviation, and

Pearson’s correlation coefficient. The findings revealed that the students’ overall problem-solving
ability was at a high level X = 3.15, SD = 0.39). When considering each dimension, all were also at
high levels. Critical thinking was found to be at a high overall level (X = 3.15, SD = 0.49), with each

dimension likewise rated at a high level. Adaptability was also at a high overall level X = 3.12,5SD
= 0.46), with all dimensions rated as high.

Keywords: adaptation, critical thinking, problem solving, education students
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fauwds CT8  CT9 CT10 cT PS1 PS2 PS3 psa PS
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19 1 0.54** 056  0.32**  0.43* 0.48**  0.48**  0.51**
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fawds CT8  CT9 CT10 cT PS1 PS2 PS3 psa PS
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PS 1

* fpdAgneadangeau 05, ** ddsd1Agyneanansesu .01

CT8 Ao AIUNNSIATIZY CT9 AB AUMNTALASIZY CT10 Ap AU sUseLiiung

PS1 Aa Aunisseyleym PS2 fie nnsnaunuwily PS3 fie n1sanliuniswily PS4 fie n1susziiuma

RMNANTT 2 Wi nsAregadiansug i (CT) danuduiusifauinduanuannsoluns
wiledayy (PS) vesin@nw AnzAnwiAans wninerdesudAume agluseduliunans (r = 0.57) ags
fifudndyiisziu 01 WeRlnsanswesdusznauvesnsAnessiinsua i nuimnesdUseneuyenis
msAneeefiiasagraiianuduiusiduansuanuawselunisuiletam (PS) fil seiusyneud 2
Msdans1zsi (CT9) egluszduuiunans (r =0.51) esdUsznaudl 1 mIlas1esi (CT8) egluseiudunans

(r = 0.38) wazaaAUsznoudl 3 MmsUsziliuna (CT10) agluszAutunans (r = 0.39)
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ABSTRACT

This corpus-based study explores the lexical and semantic distinctions among the English
verbs gaze, glare, and glimpse, which are commonly perceived as interchangeable by many EFL
learners. The research was motivated by recurring confusion observed in university classrooms
where Thai and Chinese students frequently misused these verbs in writing and speaking tasks.
Employing a mixed-methods approach, the study draws data from the Corpus of Contemporary
American English (COCA) to analyze the frequency, genre distribution, collocational patterns, and
semantic preferences of the three verbs. Quantitative analysis revealed that gaze is predominantly
found in fictional and narrative texts, glare in contexts involving media and intensity, and glimpse
in academic and abstract discourse. Collocational analysis showed that gaze frequently occurs with
facial and spatial nouns, glare with sources of light and public scrutiny, and glimpse with abstract
and metaphorical concepts. Semantic preference analysis confirmed that each verb aligns with
distinct conceptual domains and prosodic tendencies: gaze reflects introspective observation, glare
conveys confrontation or intensity, and glimpse suggests brief or partial insight. These findings
highlight the limitations of dictionary-based instruction and underscore the pedagogical value of
corpus-informed approaches. By uncovering subtle yet systematic differences, the study provides
practical insights for improving vocabulary instruction and enhancing learners’ lexical precision. It
also recommends further research into learner corpora and classroom-based applications to
promote data-driven vocabulary learning in EFL contexts.

Keywords: COCA, Corpus-based Study, Synonyms, Collocation, Genres
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Introduction

In English language instruction, the teaching of near-synonyms presents one of the most
persistent challenges, particularly when words appear interchangeable in dictionary definitions but
diverge significantly in actual usage. Among such problematic sets are the visual perception verbs
gaze, glare, and glimpse, which often confound English as a Foreign Language (EFL) learners due to
their subtle semantic, pragmatic, and collocational differences. While these verbs all describe acts
of looking, they vary greatly in intentionality, emotional tone, and contextual appropriateness.

As a university English instructor working with both Thai and Chinese students in an
international academic setting, the researcher has observed recurring confusion and misuse of these
verbs. Students frequently substitute one for another in writing and speaking tasks without
awareness of their nuanced meanings. For example, one student wrote, “The baby ¢lared at her

»”»

mother with love,” in a composition about family relationships, incorrectly using glare—which
typically connotes anger or disapproval—instead of gaze. Another student described a romantic
scene as “They glimpsed into each other’s eyes,” when the verb gaze would have been more
appropriate to convey a sustained and affectionate look. These misusages are not isolated incidents
but are frequently observed across proficiency levels.

Such patterns of misuse not only hinder communicative clarity but also reflect deeper
issues in lexical acquisition. The problem is exacerbated by the limitations of bilingual dictionaries
and vocabulary lists, which often provide simplified translations or equivalences without explaining
contextual subtleties or connotative meaning. Without access to authentic usage data, learners—
and even instructors—may lack the empirical grounding needed to teach or acquire these
distinctions effectively.

Given the pedagogical importance and the ongoing confusion surrounding these verbs, this
study aims to conduct a corpus-based investigation into the real-world usage of gaze, glare, and
glimpse in contemporary American English. Drawing on data from the Corpus of Contemporary
American English (COCA), the research will compare their frequency, genre-based distributions,
typical collocations, and semantic prosody. Through this analysis, the study seeks to uncover the
nuanced patterns that differentiate these near-synonyms and to provide practical insights for

vocabulary instruction in EFL contexts, particularly for learners in Asian educational settings.
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Research Objectives

1. To compare the frequency and distributional patterns of gaze, glare, and glimpse across
major genres in the Corpus of Contemporary American English (COCA).

2. To identify and analyze the collocational profiles of each verb in order to uncover their
typical lexical environments and contextual usage.

3. To examine the semantic prosody of the three verbs and interpret their affective and

evaluative meanings for practical application in English language teaching.

Literature Review
1. Near-Synonymy and Semantic Distinctions

The study of near-synonyms—Ilexical items that share core semantic features but diverge
in usage and stylistic nuances—has remained a complex and theoretically rich area within lexical
semantics. Cruse (1986) and Murphy (2010) emphasize that near-synonyms are not freely
interchangeable due to differences in tone, collocational range, register sensitivity, and pragmatic
implications. These distinctions become especially relevant in verbs of visual perception, such as
gaze, ¢lare, and ¢glimpse, where seemingly minor shifts in formality, intention, or emotional attitude
can lead to significant changes in meaning and communicative effect. Recent corpus-based research
by Khlakheang and Cherngroongroj (2025) further demonstrates that even semantically similar verbs
like begin, start, and initiate exhibit distinct usage patterns across genres and collocational
environments, highlighting the pedagogical importance of data-driven analysis in understanding
near-synonymy.

For learners of English as a foreign language (EFL), these subtle distinctions are often
overlooked, especially when verbs share similar dictionary meanings. Without authentic contextual
exposure, learners may incorrectly treat near-synonyms as interchangeable, leading to pragmatic
errors. Prior research, such as Khlakheang and Cherngroongroj (2025), has highligshted usage
variations among English synonyms; however, little attention has been paid to visual perception
verbs, whose nuances remain underexplored. This gap indicates the need for corpus-driven studies
that clarify semantic distinctions to better support EFL vocabulary instruction.

2. Corpus Linguistics and Pedagogical Insights

Corpus-based research has offered powerful tools for examining how synonyms function

in actual language use. By analyzing large-scale linguistic data, researchers can empirically observe

distribution patterns, genre preferences, and collocational behavior (Hunston, 2002; Biber et al,,
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1998). This approach not only clarifies subtle semantic differences but also exposes learners and
educators to the ways in which lexical choices are shaped by context.

Recent work has demonstrated the pedagogical value of this methodology. For instance,
Cherngroongroj (2023) utilized corpus data to investigate the verbs show and display, uncovering
patterns of genre-based usage that challenge the assumption of full synonymy. The study
demonstrated how genre and function play central roles in shaping verb preference—insights that
are highly relevant for vocabulary instruction. Similarly, Khlakheang and Cherngroongroj (2024)
conducted a comparative study of the verbs decline, decrease, and reduce, illustrating how these
words differ not only in frequency but also in their discourse domains and evaluative contexts.
Both studies affirm the need for vocabulary pedagogy that is grounded in usage-based evidence
rather than intuition or translation alone.

While these contributions have advanced our understanding of synonym behavior in
general English usage, there remains a gap in the literature regarding visual perception verbs
specifically. Althoush gaze, ¢glare, and glimpse are frequently encountered in authentic texts, no
comprehensive corpus-based study has yet compared their distribution, collocational profiles, and
semantic prosody in detail. This lack of targeted analysis presents an opportunity to enrich the
current body of research with findings that are both theoretically meaningful and practically
applicable.

3. Semantic Prosody and Collocational Behavior

Understanding how words acquire attitudinal meaning through frequent association with
particular lexical environments has become a central concern in semantic prosody research. Introduced
by Louw (1993) and later developed by Sinclair (1996), the concept of semantic prosody highlights how
repeated co-occurrence can imbue a word with positive, negative, or neutral connotations. For example,
while gaze may convey neutrality or tenderness, glare often signals aggression or disapproval, and
glimpse tends to suggest brevity or chance. These affective meanings, while not always codified in
dictionary entries, become salient through corpus-driven analysis of co-text.

Collocational analysis, long championed by Firth (1957) and Hoey (2005), offers a
systematic framework for identifying these associations. Through the examination of frequent word
partners, researchers can uncover latent semantic patterns that reveal how words are used in
practice rather than theory. In the EFL context, this has important pedagogical implications: learners
must be equipped not only with definitions, but with a functional understanding of how words

behave in discourse.
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In light of the theoretical and pedagogical insights emerging from prior corpus-based
studies, and grounded in a lexical-semantic and corpus-driven framework (Sinclair, 1991; Hunston,
2002; McEnery & Hardie, 2012), the present research seeks to explore the verbs gaze, glare, and
glimpse through a multi-dimensional analysis of their frequency, collocational tendencies, and
semantic prosody in American English. By filling this gap, the study aims to contribute to both
linguistic theory and applied vocabulary instruction. Although several corpus-based studies have
explored synonymy in general English usage (e.g., decline vs. reduce; show vs. display), no prior
research has systematically compared visual perception verbs gaze, ¢glare, and glimpse through

COCA. This study therefore fills a critical gap in both lexical semantics and pedagogical application.

Methodology

This study employed a corpus-based mixed-methods approach using data from the Corpus
of Contemporary American English (COCA). The analysis focused on three aspects: frequency and
genre distribution, collocation, and semantic preferences.

1. Frequency and Genre Distribution

Normalized frequency data for gaze, ¢lare, and glimpse were retrieved across all eight
COCA genres to examine distributional patterns and register sensitivity.
2. Collocational Analysis
The top 30 noun collocates for each verb were extracted using a span of four words (L4-R4)
and a minimum M score of 3.0. This helped identify typical lexical environments and usage patterns.

3. Semantic Preference Analysis

Concordance lines were examined to determine recurrent semantic associations,
focusing on the conceptual categories favored by each verb in actual use.

This study employed a corpus-based approach using the Corpus of Contemporary
American English (COCA), which represents a wide range of American English genres. While COCA
offers robust data across registers, its scope is limited to American English, and may not reflect
usage in other English varieties. To ensure analytic rigor, collocates were extracted using a minimum
MI score of 3.0, and representative concordance lines were manually checked to confirm semantic
relevance. Patterns were also compared across multiple genres to verify consistency. This
triangulated approach strengthened the reliability of the findings and allowed for a nuanced

analysis of each verb’s usage in authentic discourse.
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Results
1. Frequency and Genre Distribution

In alicnment with the first research objective—to compare the frequency and
distributional patterns of gaze, glare, and glimpse across genres—this section presents quantitative
data from the Corpus of Contemporary American English (COCA). Table 1 summarizes both the raw
frequency and normalized frequency (per million words) of each verb across the eight major genres.
The findings reveal clear contrasts in overall frequency and register sensitivity, highlighting that
these near-synonyms are functionally distinct in actual usage.

” o«

Table 1 Distribution patterns of “gaze,” “glare,” and “glimpse” across eight genres in COCA

Gaze Glare Glimpse
Genre

Frequency  Per million Frequency  Per million Frequency  Per million
Blog 549 a.27 234 1.82 1,088 8.46
Web 1,102 8.87 371 2.99 1,254 10.09
TV / Movies 326 2.55 148 1.16 465 3.63
Spoken 160 1.27 206 1.63 764 6.06
Fiction 12,061 101.93 2,662 225 3,017 25.5
Magazine 1,400 11.1 879 6.97 1,969 15.62
News 579 476 353 2.9 1,372 11.27
Academic 1,728 14.43 192 1.6 796 6.64
Total 17,905 5,045 10,725

The data indicate that gaze is significantly more frequent overall, especially in Fiction
(101.93 per million), suggesting its strong association with descriptive and introspective language.
This aligns with its typical use to express prolonged or reflective looking. Glare, by contrast, peaks
in Fiction as well (22.50) but is far less frequent overall, indicating a narrower functional scope,
often related to emotional tension or confrontation. Glimpse, while less frequent than gaze,
displays a more even distribution across genres, with notable presence in Fiction, Magazine, News,
and Web, suggesting versatility and usage in both literal and metaphorical contexts.

These genre-based patterns support the assumption underlying the study that although

the three verbs share a general semantic field, their actual usage diverges across registers. This
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divergence confirms the need to treat these verbs not as interchangeable synonyms, but as distinct
lexical items whose communicative functions are context-dependent—insights which are crucial
for teaching nuanced vocabulary use in EFL settings.

2. Collocational Patterns

To address the second research objective—to identify and analyze the collocational
profiles of gaze, glare, and glimpse—this section presents the most statistically significant noun
collocates of each verb. The collocates were extracted from the Corpus of Contemporary American
English (COCA) using a span of four words to the left and right (L4-R4) and a minimum Mutual
Information (MI) score of 3.0, ensuring that only salient lexical associations were included.

By focusing on the top 30 noun collocates for each verb, this analysis captures the
typical lexical environments in which these verbs appear, thereby shedding light on their
contextualized meanings and usage tendencies. The patterns revealed by these collocates offer
empirical evidence of how each verb occupies a distinct semantic and functional space within the
domain of visual perception. These findings contribute not only to a deeper understanding of the

verbs’ lexical behavior but also to more effective vocabulary instruction for EFL learners.

Table 2 Noun Collocates with “Gaze,” “Glare,” and “Glimpse”

No. Gaze Glare Glimpse

Collocate  Freq. M Collocate  Freq. MI Freq. M

Score Score Collocate Score

1 Eyes 371 a4.27 Sun 344 7.35 Future 293 a7
2 Face 245 3.43 Eyes 179 5.09 Window a4 3.44
3 Window 175 4.69 Lights 148 7.17 Fans 34 3.36
a4 Moment 144 3.27 Media 92 a.7 Sea 30 3.04
5 Direction 95 4.21 Spotlight 90 8.74  \Visitors 31 4.39
6 Eye 80 335  Light 84 417 Sky 28 3.29
7 Duration 69 6.44 Headlights 54 9.53 Heaven 28 4.1
8 Viewer 65 6.58 Publicity 52 7.85 Readers 31 3.39
9 Sky 62 3.72 Rockets 50 7.61 Viewers 24 4.74
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Table 2 Noun Collocates with “Gaze,” “Glare,” and “Glimpse” (cont.)

No. Gaze Glare Glimpse

Collocate  Freq. M Collocate  Freq. MI Freq. M

Score Score Collocate Score

10 Gaze 64 549  Sunlight 34 6.85  Soul 23 3.25
11 Object 59 4.09 Bombs 31 6.74 Mirror 21 3.79
12 Faces 53 3.92 Star 31 3.78 Reflection 19 4.52
13 Mirror 53 4.38 Afternoon 30 4.45 Workings 20 6.97
14 Intensity 53 53 Television 29 4.03 Glimpse 18 52
15 Stars 51 3.18 Heat 31 3.94 Scenes 17 3.63
16 Smile a4 3.26 Attention 28 3.2 Interior 16 3.78
17 Ceiling 42 4.67 Screen 33 4.24 Ocean 16 3.02
18  Fixation 35 7.7 Ice 27 4.03 Shadow 14 3.47
19 Lips 34 3.73 Eye 29 3.66  Worlds 11 3.78
20  Expression 35 323 Sky 25 4.23  Observers 11 4.07
21 Shoulder 32 3.16 Snow 23 4.38 Possibilities 12 3.57
22 Chest 33 332 Tv 23 3.2 Lifestyle 10 3.46
23 Horizon 32 4.64 Lighting 22 6.21 Curtain 10 4.5
24 Breath 32 3.08 Cameras 20 5.23 Deer 10 3.4
25 Stranger 26 4.21 Rocket 19 5.95 Bride 9 4.1
26  Landscape 25 3.43 Moon 18 4.09 Binoculars 8 5.51
27 Crystal 21 4.04  Windows 16 3.48 Psyche 8 5.32
28  Durations 19 8.42  Window 17 312  Comet 7 a.57
29  Breasts 20 4.32 Glasses 18 4.97 Footage 7 3.6
30 Instant 19 3.55 Stars 15 3.41 Tourists 7 3.53

The collocational profiles shown in Table 2 provide clear evidence that ¢aze, ¢lare, and
glimpse occur in distinct lexical environments, reflecting divergent semantic and functional

characteristics.
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The noun collocates of gaze are dominated by concrete and anatomical terms such as
eyes, face, lips, and shoulder, as well as spatial or perceptual nouns like window, horizon, and direction.
These collocates suggest that gaze is often used in narrative or descriptive settings to depict sustained
or deliberate visual focus, frequently associated with emotional or introspective tone.

In contrast, glare collocates frequently with intense light sources and objects that emit
or reflect brightness—sun, lights, spotlight, screen, g¢lass, and television. This lexical pattemn
supports the interpretation of glare as having a literal sense of harsh brightness as well as a figurative
sense of scrutiny, hostility, or attention, particularly in public or media-related contexts.

For glimpse, the collocates span both visual and abstract domains. Words such as
future, psyche, possibilities, and soul indicate its frequent metaphorical use in describing brief
access to ideas, feelings, or future events. Other collocates like window, mirror, and shadow
preserve the visual origin of the verb while contributing to its figurative range. This supports the
understanding of glimpse as a verb that commonly implies incompleteness, brevity, or
suddenness—both literal and conceptual.

3. Semantics

These findings underscore that while the three verbs belong to the same semantic field
of visual perception, their usage diverges substantially in terms of both lexical companions and
implied meaning. Such insights are highly relevant for vocabulary instruction, especially in EFL
contexts where learners often rely on surface-level definitions without understanding the deeper
collocational and semantic constraints of near-synonyms.

To further explore how these verbs behave in authentic discourse, the next section
examines their semantic preferences, focusing on the recurrent conceptual categories they tend to

co-occur with.

Table 3 The semantic preferences of nouns that collocate with gaze

No. Semantic preference Noun collocates of gaze

1 Body parts / facial features eyes, face, lips, shoulder, chest, expression, eye, faces
2 Visual surfaces / orientation ~ window, mirror, horizon, sky, direction, landscape

3 Psychological states fixation, intensity, moment, breath, smile

4 Duration / time duration, instant, durations

5 Human presence stranger, viewer, object
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Table 4 The semantic preferences of nouns that collocate with glare

No. Semantic preference Noun collocates of glare

1 Light / brightness sun, lights, light, spotlight, sunlight, heat, glasses,
ice, snow

2 Technology / screens screen, television, TV, lighting, cameras

3 Publicity / media media, publicity, attention

4 Military / space bombs, rockets, rocket, moon, star, stars

5 Observation eyes, eye, windows, window

Table 5 The semantic preferences of nouns that collocate with glimpse

No. Semantic preference Noun collocates of glimpse

1 Abstract concepts / insight future, possibilities, psyche, soul, lifestyle, workings

2 People / observers visitors, viewers, readers, fans, observers, bride,
tourists

3 Visual barriers / perspective window, mirror, curtain, shadow, scenes, interior

4 Nature / world sea, sky, ocean, worlds, comet, deer

5 Optical devices binoculars, footage, reflection

The semantic preference analysis presented in Tables 3, 4, and 5 addresses the third
research objective—to identify the semantic preferences and prosodic tendencies of each verb—
by providing a cross-lexical comparison of the conceptual domains in which ¢aze, ¢lare, and
glimpse typically occur. Although these verbs share the overarching category of visual perception,
their underlying semantic associations diverge significantly, offering insight into how each verb
functions within natural discourse.

Gaze demonstrates a strong tendency toward anatomical and spatial entities, such as
eyes, face, window, and horizon. These collocates suggest that gaze is primarily used to express
sustained, deliberate visual engagement, and its semantic preferences are often linked to
introspective or emotionally nuanced contexts, especially in narrative genres.

In contrast, glare co-occurs most frequently with light-emitting or reflective sources,

including sun, lights, and spotlight, alongside nouns related to technology and media, such as
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screen and television. These preferences reflect a dual function: a literal sense involving harsh
illumination and a figurative sense associated with confrontation, social evaluation, or scrutiny. The
negative prosody of glare is clearly embedded in these semantic patterns.

Glimpse, on the other hand, exhibits a preference for abstract and introspective
concepts, including future, psyche, and possibilities. Many of its collocates denote transient or
partial perception, both in literal terms (e.g., shadow, mirror) and metaphorical senses (e.g., soul,
interior). These patterns suggest that glimpse functions as both a visual and cognitive verb,

frequently used to express momentary insight or elusive understanding.

Concordance Line Examples

The interpretation of these semantic preferences is supported by representative
concordance lines from COCA. For example, gaze frequently appears in relational or descriptive
contexts, as in:

1. She gazed into her mother’s eyes with a sense of comfort.

2. He gazed at the horizon, lost in thought.

In contrast, glare is often used in evaluative or confrontational settings:

1. The politician glared at the camera during the heated debate.

2. She glared at him with undisguised anger.

Finally, glimpse regularly collocates with abstract concepts or fleeting impressions:

1. The discovery offered scientists a glimpse of the future of renewable energy.

2. Through the window, he caught a glimpse of the shadow moving quickly across the room.

These concordance lines provide qualitative evidence that supports the quantitative
results, confirming that the three verbs occupy distinct semantic and discourse domains.

In summary, the findings reveal that each verb exhibits distinct semantic preferences and
prosodic tendencies: gaze is predominantly associated with sustained, contemplative observation;
glare correlates with intensity, hostility, or social judgment; and glimpse evokes transience, insight,
and metaphorical abstraction. These results go beyond simple lexical differentiation and point to
deeper cognitive and pragmatic dimensions encoded in collocational behavior. The contrast among
these verbs demonstrates how even near-synonyms are distributed unevenly across experiential
domains—physical, social, and psychological—suggesting that learers must navigate not only

meanings but also the subtle evaluative stances embedded in real-world usage.
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Such insights contribute to a broader understanding of how language reflects and constructs
perception, emotion, and interaction. From a pedagogical perspective, this synthesis of corpus-based
evidence offers a more nuanced framework for teaching vocabulary in EFL contexts, particularly by
highlighting usage patterns that are often opaque in traditional definitions or textbook examples.
Ultimately, the study reinforces the pedagosical value of integrating corpus linguistics into synonym

instruction to cultivate learners’ lexical sensitivity and communicative precision.

Discussion and Conclusion

This study explored the frequency, collocational behavior, and semantic preferences of
three near-synonymous English verbs—gaze, glare, and glimpse—through a corpus-based approach
using the Corpus of Contemporary American English (COCA). The research was motivated by
recurrent challenges observed in university classrooms, where Thai and Chinese EFL learners
frequently misused or conflated these verbs despite being able to recite dictionary definitions. Such
issues highlight the inadequacy of traditional vocabulary instruction in capturing subtle semantic
distinctions among near-synonyms. Similar concerns were addressed in the study by Khlakheang
and Cherngroongroj (2025), which demonstrated that even verbs with close definitional meanings—
such as begin, start, and initiate—exhibit markedly different usage patterns when examined through
corpus data. Their findings reinforce the need for empirical, usage-based analysis to support more
accurate and nuanced vocabulary instruction in EFL contexts, a need that the present study seeks
to address within the semantic field of visual perception verbs.

The findings offer concrete, data-driven insights that directly address this instructional gap.
The frequency and genre-based analysis revealed that while gaze is highly frequent in fiction and
descriptive writing, glare tends to occur in contexts involving intensity or confrontation, and glimpse
appears in both literal and metaphorical expressions across varied genres. These usage patterns
help explain why students often choose the wrong verb for a given context: they may associate all
three with “looking” but fail to grasp their distributional constraints and discourse functions.

The collocational profiles further clarify these differences. Gaze clusters around facial
features and spatial orientation, suggesting calm and prolonged observation. Glare connects with
sources of brightness and media contexts, evoking emotional tension or social scrutiny. Glimpse,
meanwhile, frequently collocates with abstract concepts and fleeting impressions, aligning it with

partial insight or metaphorical seeing. These distinctions are essential for helping students not only
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choose the appropriate verb but also understand the communicative implications of their lexical
choices.

The semantic preference analysis reinforces these patterns by identifying dominant
conceptual categories associated with each verb. Gaze is emotionally neutral or reflective, glare is
often confrontational or evaluative, and glimpse emphasizes brevity and abstraction. By making
these patterns explicit, instructors can guide learners toward more precise and context-appropriate
usage—something that anecdotal teaching and dictionary consultation alone often fail to
accomplish.

For the researcher as an instructor, these insights provide a much-needed empirical basis
for revising instructional materials and classroom explanations. Rather than relying on intuition or
prescriptive rules, future lessons can incorporate corpus-informed materials that illustrate genre-
sensitive and semantically grounded usage. For example, real-sentence concordances or semantic
clustering tasks can help learners see that glimpse the future and glare at the media are not only
correct but communicatively meaningful.

Beyond the immediate classroom context, this study contributes to the broader field of
corpus-informed pedagogy by exemplifying how corpus-based methods can diagnose and resolve
learner difficulties with near-synonymy. The approach and findings may be applied to other
problematic verb groups, or extended to learner corpora to investigate how such distinctions are
acquired or misused in learner output.

In addition to pedagogical implications, the findings can also be interpreted through a
cultural-cognitive lens. Gaze is culturally framed as an act of intimacy and introspection, often
mapping onto the conceptual metaphor “looking as bonding or deep attention.” This explains its
strong association with body parts and relational contexts such as eyes and faces. In contrast, glare
reflects confrontation and evaluative pressure, drawing on the metaphor “light as power” and
frequently appearing in public or media-related discourse. Finally, glimpse embodies the metaphor
“seeing as knowing, but only partially,” which highlights the fleeting and incomplete nature of
knowledge. Its frequent collocations with abstract domains such as future and psyche confirm this
function. By situating the corpus results within these cultural-cognitive frames, the study contributes
not only to applied pedagogy but also to broader theoretical discussions of how metaphor and
perception interact in shaping lexical meaning.

In conclusion, the study affirms that gaze, glare, and glimpse, though often treated as

interchangeable in traditional resources, display systematic differences in frequency, collocation,
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and semantic preference. Recognizing these patterns enables instructors and learners alike to move
beyond superficial synonymy toward deeper lexical awareness—an essential step in fostering more
nuanced, accurate, and communicatively effective language use. For language educators, these
findings offer a practical framework for designing vocabulary instruction that highlights not only
word meaning but also usage constraints, contextual evaluations, and prosodic tendencies.
Teachers are encouraged to incorporate corpus-based examples and collocation profiles into their
lesson plans to promote learners’ sensitivity to semantic nuances that are otherwise obscured in
conventional materials. Importantly, this study addresses a significant gap in both theoretical and
applied research by providing the first systematic corpus-based comparison of visual perception
verbs using COCA. It contributes to lexical semantics by uncovering how near-synonyms distribute
across cognitive and social domains, and it enhances EFL pedagogy by offering concrete, data-

driven insights into effective synonym instruction.

Recommendation for Further Studies

Future research may explore how EFL learners actually use gaze, glare, and glimpse in
their own writing or speech by analyzing learner corpora. This would help identify common misuse
and reveal how closely learner usage aligns with native-speaker patterns. Further studies could also
investigate other near-synonyms in the domain of visual perception to extend the findings beyond
this triad. In addition, experimental or classroom-based research could be conducted to evaluate
the effectiveness of corpus-informed instructional materials in enhancing learners’ understanding
of subtle semantic and collocational differences. Such studies would contribute both to applied

linguistic theory and to practical advances in EFL pedagogy.
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ABSTRACT
The objectives of this study were to examine the levels of digital intelligence skills and

digital citizenship behaviors in relation to the digital well-being of undergraduate students in the



. nsanstengnuisug auguyveranswardinumans anivendesydguasaedin
/ A o A 9 9 ’
U 7 avun 3 (Nugreu-suAN 2568)

Faculty of Education, Ramkhamhaeng University, and to investigate the relationship between digital
intelligence skills and digital citizenship behaviors that influence digital well-being. The sample
consisted of 138 undergraduate students from the Faculty of Education (main campus,
Ramkhamhaeng University, Hua mark) who were enrolled in the summer semester of the 2024
academic year. The findings revealed that digital intelligence skills, digital citizenship behaviors, and
digital well-being were significantly correlated at the .01 level.

Keywords: Digital Intelligence Skills, Digital Citizenship Behaviors, Digital Well-being
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LUSUS Maron Jewelry” f¥mqustasdiiiednuiuszdvdnavesionssunudifiadu (Gamification) luns
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FusuuTUA LAZIRNEOAVIBTDILUTUS Maron Jewelry tTun153duuunisdunivali@edn (in-depth
interview) Tngldnsdunvaiidued esile lunsifusiusindeyaussvnsngusieens ey 30 - 45 1
$1uau 15 au Aanuadlalududiaiesssiuuaziiujduusiuma Maron Jewelry U Facebook lag
thifeyaillduiiaseifieismsiinseiiBsdu (Thematic Analysis)

HANTITENUTT AINTTU “Full Bloom” denalgauinean1sasnieanssusiusus anupnnumie
91918 LLaW\li]aﬂﬁmﬂﬂiﬁﬂﬁuiﬁ]‘f@%mﬁuﬁﬂﬂ Tnganunsafsgaauaula nsedunsilamsiu uazaig
ussgdlarsanaelunasneuen wadnddnanasnadosiunsauuuifn AIDA §1ATaUARUNTLUIUNNG
Fausinisadannuaularudanadndulate uasngufinistmuanuies (Self-Determination Theory) B3
POUALDIHEANFBINIHIL Autonomy, Competence way Relatedness vosfjuilan uidoiiausdn
mﬂﬁ’fmuﬁ?\lLﬂ%ui'wﬁmaqwﬁ‘msmmm%qLf‘jamamﬁaLﬁuﬂsz?m%mwmiﬁamwaaLmiuﬁ uazaAdLaSy
Awdtusszazeniuguilaaldegiedsiu
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Abstract
This research, titled "Measuring the Effectiveness of Gamification Activities in Enhancing

Brand Awareness and Increasing Sales of Maron Jewelry," aims to examine the effectiveness of
gamification in building brand awareness and influencing consumers' purchasing decisions. The case
study focuses on Maron Jewelry, a medium-sized jewelry brand that emphasizes digital marketing
through social media. The featured activity is a mock-up game titled “Full Bloom”, designed based
on core gamification principles—such as rewards, progressive difficulty levels, and emotionally
engaging content—to encourage continuous user engagement and motivation. Data were collected
through in-depth interviews with participants aged 30-45 who have an interest in jewelry and have
interacted with the Maron Jewelry Facebook page. The data were analyzed using thematic analysis.

The results reveal that the “Full Bloom” activity had a positive impact on brand awareness,
emotional connection with the brand, and purchasing behavior. It successfully captured attention,
stimulated engagement, and triggered both intrinsic and extrinsic motivation. These outcomes align
with the AIDA model, which outlines the customer journey from attention to action, and Self-
Determination Theory, which highlights the importance of autonomy, competence, and relatedness
in driving user motivation. The study suggests that integrating gamification with content marketing
strategies can significantly enhance brand communication and foster sustainable long-term
relationships with consumers, offering a model adaptable for other jewelry businesses in the future.

Keywords: Gamification, Brand Awareness, AIDA Model, Self-Determination Theory, Jewelry Business
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FaTamsensuaiuazngAngau Fadugausurenagniddyogranuifitady (Gamification) wens
Uszgnildnalnvesinuifufianssumisnsmann iilefsgaanuaila nsedunsegela wasiaduaiianisiidou
33 (Engagement) ¥a95UslnA (Huotari & Hamari, 2017)
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gowmnsesuladd lnaamzirlauazduanunsy iedhisnguiuslnafohanuneusuiiaulardesuseiu
Jwady egalsiniy wluusudasdganududleduazaanim windunudgmiludm “n1saseni
uAne1e” wag “nsnsedunisindulade” viunasnsudsduiigdlunanuiduseulal uasaeumus

Puunuginuaulaveiuilan
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wusuA Maron Jewelry 3euszaudaniiias saavieidulndininnaiands wiedddnaniy
Sununnuuladeaiive uwinduldausawdeu “gaaau” Wnaelu “gnAn” laludnsiuiwela 1y
iliwusudsowwuImdlniiausaasslsraunisaluuulidmswlugddn lngldanuaun anui

v oy

e wazwssgdlaniglunnidueiedielunsudnduduilaaliidignszuiunsdndulade nisdenld

v A

Aanssuluguuuuinudilindu (Gamification) FsnaneidunagnsdrAgiuusudtannaaeddiunudiass

o

9 “Full Bloom” W@ 1UpIAUIENaUIBWNN WU STUUSINTA NISTADUAU LAZAIUANNEIN LWINUABA

&

wnduveuutud Inevisinagdigligusinaiidiusiuunnty wWiladumeg19dnds uasthludnisdndula

¥
A v A °

Folufian nuATeiledenuddieinmzinavesnmsliinudfhadu (Gamification) Tuuiunveauusud
\n3esUsesulve fifesnsesennagnsmsmannliiaonsuriunginssuvesiuilae Alilsudqaainues
Audn wiswiosnsUsraunsaiteuardnaulade
I UIZaIANTITY

1. lefnwAanssunuiifiiady (Gamification) Tumsadnsms3uiuusud (Brand Awareness)

2. \lefnwiRanssugUuuuAndThadu (Gamification) Tunsnssdunnfnssunssnduladedud

WUSUA Maron Jewelry

ﬂqﬁﬂUW?u?iimﬂiiuﬁLﬁﬂ’J%’aﬁ

aASeithuAnnuRTedy (Gamification) WunseuwwaRnndnlunsoonkuLAans SIS
panLiioadenIsuiiuTusd uasnsedunginssumainaulate tnsldesdusznautennu 1y n1sudedy
wWmang 5197a (Huotari & Hamari, 2017; Kapp, 2012) #1uguiuu Advergame Fadouloademiusi
Audnlnensaiioadauszaunisaififdiusinuaziiens nseenuuukazUssfiunaianssudldt wnfn
4P Gamification Marketing (Hsu & Chen, 2003) kag Gamified Marketing Implementation Model (Porto,
2021) 1Uszyndld L‘ﬁ'a?LﬂiwﬁmiﬁdauiamamduL{]mma‘ummimmm lewn Product, Price, Place,
Promotion iué’ﬂumiﬁlamilﬁam 14 Content Marketing e Content Matrix Tneduaseuseaunisal
k1wl Uzl Entertain uay Inspire Ssaanndastunninssuiuilnayadda wastaeiaiuaiiens
TMUTUALUTEELET

Amsunisinnaveananssulaiwuudnaed AIDA Ap Attention, Interest, Desire, Action) 11b4
Usziiunalney suiiufifsganiuaula (Attention) wagnsnsedun1sde (Action) iundn uenainids
Uszend Mg unsnmunnies (Self-Determination Theory: SDT) (Deci & Ryan, 2000) \ioeanwuu
ﬁaﬂisuﬂ'mauauaqmmﬁaamiﬁugwuﬁm Autonomy, Competence Wag Relatedness %ﬂﬁuwmwﬁ’ﬁm

lumsasrusegslanielu wagnisildius
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NSOULUIAAIUNITINY

nagnsn1snan

NIULNUARLATY (Gamification)

AMUTIME Weadslsraunisal nsldmsinduguilag

ngAnssuguslaa
m3nevauasunisydlaniely

ANwaula AEyn ANNeY NI

(Self-Determination Theory (SDR
(Ryan & Deci,2000)
-Autonomy

-Competence

\ -Relatedness )

(LLNUﬂ"I‘Jﬁ']L‘ﬁ‘Uﬂ']‘JﬁQﬂﬁSJ \
Anssunudiladurag iy Full Bloom
-99ALUYU Mock up Game avslszaunisal
AMSLeNauA

K—Iﬁzjm’aa wieas1ausepsla )

NAANS

N19N13INAN

-1135uiiusun (Brand Awareness)

-wyRnssunsinaulade (Sale Conversion)

(" A )

EUININNTITANUUNINGTU

o v s a X a .
-ﬂWiSUELLUiuﬂLWlI?Ju"U']ﬂﬂ'ﬁlla'JUTJll (Brand Awareness)

479 Conversion AMNMSLAUNY > NS bALARAIUAR >A5TD

N AnsTUEUSInAlUABUINLANTSTUT > dn13Teats
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AANliun133Y

uidedidunisfnsndenmnin lned Taguszasdii e Tanavasianssunuifliady
(Gamification) Ltoa31ams3uiuusus uaznszdumgAnssumsdinaulafeduuoauusus Maron Jewelry
Ingaanuuuiansaulugliuy Mock-up Game iedhassuummssiiuianssuarUssdunaiiiniu
iesnmsiamnnusiedidodinsudunuuasnineins maiudeyadidunsseviafeunuaniusis
wwou wa. 2568 tnglduuuduntvaifdassaig (Semi-structured Interview) Ssoonuuuiuainnseu
wnAnYeINUITe Welitnouannsauansenudniuldeddasy ndeutuiindsuazantuiindeya
sewinmsdunival mnduthdeyadlfinnennuuaziinseilagld38n1sinmeiidesu (Thematic
Analysis) Llaarauszifudndny osusznou uaznginssuvesiuilnadifinduainmaidismfanssuny
dfiadu vedl guuuuinuiildlunis@nude inu Full Bloom @ seanuuuiieliiduandiguuuy
wndasusziulunoaiandy uazdndssdunulinsmuiegumelunatiirinue wieuunsnesdusznoy
fussTauazsEiuANLEIn Wenseduusigslanazauimie lnednniiauedessinazauam

915UAIYBIMUTURKIUFULUUINY

N1SLAaNNEUAIDEN9

nauieg1idefe fliwvdaidAamunaz fauiusfumaveauusus Maron Jewelry $1u2u
15 au 1938msAndendetuuuianzinnzas inseadlefldlunsideAeuvudunival ifususmdeya
Tny 3BnsdunwailBedn (in-depth Interview) ngaithmane Fsusznausne §ldmuda iamds oy 30-
45 T Aifinsfiasmana Maron Jewelry wasiingfnssunisidondedudsiudesmsosulat Tassadungy

Auslaaluiwn ngawme uasUSunma

AN 1 AINTVDUNUTIB09 Full Moon
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namd 1 wandlsifufeguuuuniaidureany Full Moon Bsgnosnuuusilifivionmn 3 e
(Levels) Insusazszduasdiseduanusniiiind unudidu ileauenuvimelifuiauegwioias
sl \lediduanunsoruusazsedulidisaruieduaning azldsuandlunis myuisdededua (Lucky
Wheel) ilofuresnsialunsusuveany lnsdeyaidsnuamildainnsdunivalgnimniinseidsy
\leUsziliunadwsvesianssu ety Ienansadsuase Mssuduusus uaz ngAnssunsiadulade
laundeeiiiesla aasnauaualuInIsiauInsld Ialersunud way Aanssudelidiusu Tl

UsgAnSnmBaludmsunusun Maron Jewelry lusuian

NAN1599Y

Aada v a

N3AnuTlEITIuBIRmMANEHIUNTHUNwalTaEN (In-depth Interview) Fepanuuuludnuan

1Y @

Mock-up ionisnaasaiungutmanedudndgeds 30-45 U ondelunguvny wazUSuama Adnsw

ANTsudIuIY 15 AU wagynsinsgiveyanieI5nsemideSulae8adn (Thematic Analysis ) W@

D

o

Weuvwwandu
1. Havesn13AnwIAanssunudAady (Gamification) lun13a$19n155UFuusUs (Brand
Awareness) WUIIMT3UFUUTUAS LN 4 Theme all
Theme 1: Jadeiiviilvauladuny nuingudhwsnglimmuauladhiafanssunuienn
asdUsEnauvaelsEns Wludueaayn aumsnuesiled anuimisfinuesnwuunlventy

Tuwsiagau uazusegdlaninvesssianiudels lnsanzegdunuilidenlesiuneaandu Full Bloom

Al

nfidlwlangdd vilidiauidninulddissdufanssuduiic uidasisuanuduuusuduagiinures

£%

anflaeig Jadeimartdunumlunmisasiussagalesiu uagviliinaiuesnildiusiu Jaaennaes

Y
v

AUTUABULINUDILULAR AIDA A “Attention” hag “Interest” hardi@1u150asu1ela i 1uLUIAS

Gamification Approach Zaauaitesrusznauraunuiilfleudaau anuyinme wagsieda wyiefnag

Y

wundusgaunsaliianumuneuazinangd
v a a, ' PR (P ¢ W ' a Aa v
(0) W¥weegsia 01y 31 Y nanliin Aletinugindh guiaun Wuledenfuandiluy

aidenduAiviniiu wieuladiuan uasinuivnnIevesdIvedau”

Ny w1
q

o a o a, (Y] | B
() ndnemusemenau 018 3 Y ndunEwnugT ins1elquivaiuan”
Theme 2: A3 aNTTAIUTIN WUILAUaNd1LNY Full Bloom A1144ANe1991nAANTTY
717U 1889919 89k AINUTIIUNITIAT NS UVDWAS DIUTEAU hard n1swYanuIa bl uLAaEAIUY

Anuianmeildmalvfidudediauns ldanundda uaziinaiuidngniuiundlusgiuinuniy msi

=

druswdnuuilannsaaiuieriung e Self-Determination Theory (SDT) lngiamizlusinuresninusan

=

U9IANAINITOVDINULEY (Competence) waz Auganidudase (Autonomy) 7ivtiudn fiausdnia

v
a

ANEINITAVDINULDITIABY 9 WALl slauuLAaEAU Lazdmsaldonauglanudesns duvaiil
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frgliRanssunudilatuiindunnninfenssudaasunmsmeill mszansaadisUssaunisaidauandi
fnauAnadalalifugnenle

(F) winnuudsmeny 019 37 9 nandt  msdunan sldiAsmuidnsusiulazesn
LTy

(N) 2730611523 91 33 T “mssinsufiazdesenundosfuilalunuiiefiosfomuusa
Au”

Theme 3: Yadeninsedunisdedu glvideyadiulugseyin mstauny Full Bloom dawaly
Anrnudeinsdedudn Ineldldiinanussgelanisusniiivsediufes wu diuan widunaainnisd
Ufduiusiuaualung iansdiuninduin n159nefUszneurerisy msdesisedlel waznsduun

AeaanduUszauMsaliBenniarnisiiasaunuduauuitaes Saelvgiauidnindnladu uasd

Y

5%
A (% v a

ALenINdudreaniu Jsdenndosiuwiifna Experiential Marketing 71331 n1sbignAnlidudadudn

vidodunumsnsldaneds Prsanmnudua uasifinussdndulumsdadulede uonainil dadeulesiu
fu Desire uay Action wasluina AIDA uaziuaA Promotion Gamification Tifumslvisnstafidudasld
dienszdu Conversion nAuadladunstonss

(D) wilneuusemenau 91y 36 U “Taz mmznuhliliiiuneezidenves element s 9 Tu
poalaAty wavduaandsnamnuiviliinauladeldinetu”

(0) Wwesgsna 81y 31 U “winduA1wsuveswusus danusn winnuadafosnluiu
Yo9a3efi U ileTazluasaidongdudn”

Theme 4: M35USWUTUARIUNNLATABINUA AANTTUNN Full Bloom finaRe1eman1saig
M33U3WUTUA (Brand Awareness) agn13andLUTUA (Brand Recall) ¥aanguitving lnggiauanunse
ansidonsaiandu Full Bloom TeaziBemuanaiossziu mnans & wazaruminerestuuld wiayll
fnmusznovdsiifinonmsfinuldnauesdusznovvesusuddnlulunndiu wu fled o Fessn
waznsiau vilvgiauilona IWneuruuusudluseduininen warfandenlosfunusudludeensuaiuay
Fanagssuilagiiountsuszgndlduuifa Brandification wag Interactive Content fiiulizuslnald
Fuianusudogalaidirinunsiduing Senovaussninssuvesuslangalmififosnisussaumsal

INAIINITTUEIINNLAY?

3

) wiinawuismensy 81y 0 Y “wndudy madunuvlilsuddguiaulawagiin
Annusntu Tnstawigfuaeaiandul Mvhlidiu element fithanld”

2. \ilefnuianssugUuuuinuiifiiady (Gamification) lumsnsedunginssunsiaduladedud

WUTUA Maron Jewelry 91nms3demudn tnufifliadu (Gamification) ansnsanszdungnssumssadila

a v

FoduAle Inedidaderiamulszaunsal Auddn uazuseqala Al
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2.1 Uszaumsalluinudwasionnuauladuen
JrauiidhsrmAanssunufifliedy (Gamification) Full Bloom lsidayain aslaitufiley
voun3aaszAuluny Daelw3dnduinsfududuazesniduidwessss msdummiisu aanate uas
osAUsznauveuaIosUseAuluny vilvdiauandinoaianduvesuusudls wu ddunwalangiau <16
Wiuananeudavey senldauiuiuese 97
2.2 wsgdlaanastauavduantiesinsinaulade

51938 AuesdIuan MisveslauINARaIaNdY dnadennAnssun1sTe Huslaaniluulli

v '
P [ A

ariipagudn leldudmanannndunasiousmdndulidaduladold ety wu dduavel “du
audnfiaulaogudn Wellduamidlidadulaldineiu
2.3 nudreadnenuiangniuiududiuazuusud
faunnenelideyadn inudfatulailsudlidiuanuddssaelndantidusmiuuusud
wintu msfinuosnuuuliidenlestumnuninereadudi Wy AN NENILLIN EoATIVINELES
dydnwal ilviRnanuidndenlosmansualfudui wu dduamwal “iedesseiuiinnumangludag

YrAum”

2.4 nuasudvalinanedugiauuazsosandie

AN ay o ¢

msiuduiusiuwususs1ung (Interactive Content) dinalunisildguang@aniuuy

1
] v o 3

sudlUginnasiuazyde Jlidunwaivatesignavinnuili “eenlugduf1ate” wis “egnass
ﬁy

pONUUUMUeY” Fsagviouininutisanszezvinessinausudiuguilnald
2.5 Lﬂua%ﬁqmwa‘hLLazﬂigﬁquaﬂﬁwgﬂ
nalnueanu 1w nsazauuiy nsudsduiunan maanddleiiiessydu dionsedu
TifiduAnusmdndulumandusiaudiuay “ndusniBeusuin’ egduaie fuuiltuidmasionts
a¥1amgiinssuth (Repeat Behavior) uagnszdumsdeluszozen
91nede Aanssunudfladuluguuuuing “Full Bloom” w8auusus Maron Jewelry fnasie
ngAnssumsinauladevesuilan Inserdunisoonuuuinuiinauaruayn arwviime arudenles
AuAuin wazusagelai dudesld deieiasuaiiasraunisal anuduiag uazanudosnsiduives

udlugmsdindulgodud

AU IEHA

nmsinuluaeduanddiiuinnuiiedu (Gamification) Ll dudieianssuiiadrenany
aunauuvdormutuiisrity moudannsovmdfidueiesdiomamanaiaiifdnenmnindenles
Qﬂﬁﬂﬁ’vLLUiumﬂuﬁzazmﬂﬁﬁﬁqsﬁu NNsAAN®1ILAN “Full Bloom” a1elauusus Maron Jewelry

wansliiiuinnsesnuuufanssuludnuazinuiifiady (Gamification) @1wnsaasnan1ssuduusud nszdu
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anuaulanazilugnginssunisidiusiuiinanenudunus seninegnAIf UL UTUARAE NSNS

= ¥ '

Aargidadnagrieuinunuiiliadu (Gamification) agansansziuanuaulavesfuilaalalusedunis

v v
U a

winsinduladedudndndduegiunatstady linanduanuduan Wiludy vieanusioanslurmei
vosgndn fatfu tieliRanssunufifiiady (Gamification) fussAndraluszzen wusuddesiauILaY
Ufudsshnssuesuaiiasonieuiiysannadniulsunsuaisanudnivesgnd iy ssuvazauudy
viedvEusslovianizan®n ielviAnnsndusniausn nsdesn waraugnufuLuTus

@0nAd 03 ULLIARA Gamification Approach A11ATOUYBA Kapp (2012) § 455y 3 1LnNTi 3]
asRUsznauvan laun wWhvang Auvinnieg s1e3a wazdedndacmuiaiavanunsanseiuusgdlavedly
warad1euszaunisaiiifiannuvunesan (meaningful engagement) fu wusudldogadiusednsnnuay
ety Tunsdiveany “Full Bloom” wuihesdussnaumaniildgnuszgnildestadussuu nsianenis
iinsziuAMuBINYesazaty eazviouiinmsosnuuuiineuausssoussgslannaeluvesiiuilna 1y
mafiussduanuenluusiage masanansiirlunisigu nslisiaiifufeddvosdiuanuasoasta
dlensriuliAnnisidud Fadutiadefidmasioussgilanagauiidiusmvesgnéilufansau luduves
N138519N135USWUTUA NaN15ITuazYioudiawiAn Keller’s Brand Equity Model q‘fﬂizqiﬁﬂizaumizﬁ
Fafignavireuusud TnslanzUszaunisalfidanumane ayn uazaiiennuddnidsuan azeae
wSuadenisandwusud wazihlugaiudnideuusud (Brand Loyalty) Tuszezeny nsiauny Full
Bloom vinlvingumaneddniuusuadanuivalie hishe wasdilanginssuvesuslaagaln

iail n1seenuuULN Full Bloom denndeafuluifnues Werbach was Hunter (2012) daiaue
1 Advergame fifnenmlunisiasugiduan “gun” Tug “gildwsm” (active consumen) lungswes
Advergame Faduinuiisanuuulneiiinguszasdimensmanadaiou eleduaiiansansinusud (brand
recall) WagN153UF ANANYUEYDINAAT 9 (product features awareness) W1UNTHUFURUTIT
Usgaunisal

uenanil waddewut Fawinarmidnesiniidmdn nsaenisléarmd nismausy ua
arwidlalunisinuusard SenruidnmanddamaliAansidusuivuusuduas Siaeandasiy
WIAANGEANITMMUARULEY (Self-Determination Theory : SDT) ¥4 Deci lag Ryan (2000) o
wgfnssufiinanussgdlanieluaedsiu Weamudesmsfiugiunsdnine ey udldsunmansuaues
ag19ATud U bawn Adus dnddaselunisiden (Autonomy)aituaiuisalunisussaidmung
(Competence) uazauianidudumimiefinnuduiusiugdu (Relatedness)

uaﬂmmjyﬁaﬂswmuﬁﬂméﬁ"uslugﬂuuumu Full Bloom aoandesfuuuusiass AIDA §ady
LLmaGﬂ,umﬁLﬂiwﬁwqaﬂiiuQ’U'%Imm'mﬂismuﬂ'ﬁﬂﬁiﬁuﬂﬂﬂwuﬁqmiﬁm%ﬂaéﬁyﬁ] (Barry, 1987) lag
Usenoude 4 Sumeu Ao ATl (Attention), Aviuaula (nterest), A7MUS15AUT (Desire) uag 13

ey (Action) Fawsaztunauanansadedlesivesdusznauwasnagnsnelunulasgndaiau Jeyaan
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nsdumuaidsdn nuiriiiuduuliuiieshlfndwanluld uasunseldindulatodudines3an
ynfufuLusudanUszaunsalluny Tnsuesinduvesiyannuiinuaudisa adungiinssuiavviou
n13nsgIh (Action) fiAnarnussgslafiazauainduneunoumiinlulinna AIDA Aanssumnufifledu Ful
Bloom 983uUTLs Maron Jewelry anansnadanmsidiusaufungudvane tunagnnisiiaueiion
fifiaautuis anud wasquamisensunl dsaziouiisnnsussgndlfuua@n Content Marketing
Matrix

AINLUIARATEY Content Marketing Matrix (Smart Insights, ANGA, 2024) Aguwnus i 141un1s
?iamiﬁ“‘u;:IU'%ImmmaaquaaﬂL“flu 4 Uszavuan laun wepududis (Entertain), tioadrausstunia
1a (nspire), Lﬁaiﬁmmi (Educate) wag iieltiutiniliiAnnste (Convince)

1. Entertain tnal Full Bloom gnesnuuuludnwariiliainuaynauiuuasyiinie ssuusiuid
ALty nAnifinsgdumaudety uaznislineta vliiduiAnmanmaunaresnnduaidus,
domlunudinsiades (storytelling) pgsdniau FsteRsgaarmaulavesnguitmane

2. Inspire ABALANTU Full Bloom weduususignaenensudleiaiosussiuiianumane Tu
Fruprusn enustuag uazndsdin TnstiauerihunenlsiuazSauduiazeiin madeulssauavaniiin
fudevin yihlAndvEnanmsesuaiuasisstumalaunfidu Ssaonadastumananaiisadunsaing
ANENYILALANAIYDIUTUALUTZE T

[

3. Educate inudsimthiidued sadelunslianuifsadunan fusivewusud nsiSous
Tnssasavesndossedu F5Uszney uarAMumNveseIRUsznoULAarTY flauarlddudanadnune
vosduAThudEn wivedslinamiududas

4. Convince 1nufin1suan TWnduan uazansfiawndsangiauniueiy dadunagnsnig
Ininelunisnssdunstensisdmau Inawdsunginssunnanuadladunsdnauladonss

1 Full Bloom ansamaulangita 4 iives Content Matrix Inglawzluifives Entertain uaz
Inspire Saimsnzautunguruilnn Gen Y Aifesn1sussaunisaififientumane uasidemitasioustsual
wazfanuvesmuies Suvhlifanssuillaiifiesdaaiumasuiuusud (Brand Awareness) usgsasnanaAms
36la (Emotional Value) Feiinasiomsassenuduiusszozenszminausudiuguilaa

MnransITenuin msldRanssunuuinufiflindu (Gamification) ansnsaneulanglunisaiis
N353 uusUA Maron Jewelry blaag e Tnsanivdmsudua1useian High-involvement a¢14
\n3eaUsi LIty fidesondonisdeasuusuifiinuauazanumneswiuiuguilan Jsaonndasiy
WLIARYBY McCracken uay Kotler & Keller

uana Nt Mseenuuuianssuiild Gamification Ssanunsanszdunginssunisdaduladoves

v

Auslnalaess Invaenadesiuluina AIDA Fusuliuinnalutu Attention uay Action MilugaiEuduTes

U
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ms¥uduaziilugnginssumstedudluiian fudu snAdediedliiiudn Gamification lafluAmnuayn
wianunsaduadosfledoansmnaraafinsmdsdmsunsaing masuiuasnssdunistodudiliosad

Tudauvenan1sfny1 Aanssunudiliady (Gamification) lunisadnan1ssuuusus (Brand
Awareness) wuiniiAanssa “Full Bloom” dseanuuuliiuslaelifiufduiusiuneaandududeiums
WwanasuaresAUsznevveuaissszavlugUuuIny Tdmtslumsiaiuaiiamsanduusuduay
anudilalunueivesdudld nefidusuiuinaludnvasdilifuslnadanidusmiuusudinnn
MsfuasuuUmMaiion dauansliifuinnudifiadu Gamification) laildvimriil Guifissfanssudaety
15918 wiaansavimiiiidued esdien1sdeansuusudiduszaniain Seasnndesiuanuifeves
Huotari Wag Hamari (2017) syt nsesnuuudszaunsalidaddneuludnuuzvesn amnsoduaiy
mssufuusudldediadntannunsiidmuimveauilna

uananil Aanssuinufifiadu (Gamification) lun1snagdunnAnssunisinaud eduduusus
Maron Jewelry wuin fuilamiinussgdlalunsdedud luldioanseranouumuaeuen wu duan
viematawity uidauinanussgdamelufinananuddnayn enmwvihme uageuduiannnisiiu
AU eaenndes AuLAANGYANIIMUARLLB (Self-Determination Theory : SDT) ¥4 Deci Uag
Ryan (2000) #s52y3mg@inssuiiinanusagslanisluaziianudsduuinnia Tnsenizideannsa
mauauaﬂmméfaqmimﬁm%wmﬁyugm 3 61w lewn Autonomy (Ausanidudase), Competence
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ANEATY: ARINSNEINT eresources, NINEINTNSANILUUIUA, N1TTEUTTIUNTNEINS

Abstract

This article aims to propose guidelines for developing a high-quality digital resource
repository (e-resources) for English language teachers in the context of Thailand. The primary goals
are to reduce teachers' workload and promote equitable access to educational resources. The
author conducted a review of academic research, policy documents, and articles from both
domestic and international sources, along with key conceptual frameworks such as TPACK, Open
Educational Resources (OER), and Resource-Based Learning. In the 21st century, education is driven
by technological advancements. English language instruction, therefore, must integrate digital tools
to provide learners with access to diverse and enriched learning resources. Teachers are required
to develop knowledge in content, pedagogy, and technology simultaneously. However, English
language education in Thailand continues to face several challenges, such as a shortage of qualified
teachers, disparities between urban and rural schools, heavy teacher workloads, and a lack of high-
quality, context-appropriate resources. Developing a comprehensive e-resource repository
comprising digital media, practice exercises, educational games, and assessment tools accessible
anytime and anywhere—presents a promising solution. It can help reduce teacher workload, foster
knowledge sharing within professional learing communities, and promote equitable access to
education across the country. Therefore, the development of a high-quality and accessible digital
resource repository is a crucial mechanism for enhancing English language teaching, reducing
educational inequality, and fostering students' potential to thrive in a digital age.

Keywords: E-resource repository, Open Educational resources, Resource-based learning

unin
anuimimavelulaglugalagiuliisunvadanegnesings lnsemgludiunisdnei

fadusingudAgrainsimuilszmva nsseuiiliiisssdunsaeneadomaiug uidesdasy

¢ -

TS euilvinveddnyluanissudl 21 Wy n1sAadasient n1sdeans uaznisidimaluladiognaliuseansam

o
a o

luusunveansiseumsasunedinguddiunumafgyseriseuslugiuginiadislunsuasmaings



NIastengnefug Auzayvemanilazdnumans unIvendesvdguassedin

Uit 7 aduil 3 (Musreu-Sunau 2568)

n13dea1s i uTmusssukagn1ndfunastayandia nuIdeuss British Council (2022) s¥u37

ASHABUNYISING NI 82% Wednsldadaminensidviaaunsadieiiuyseansainlunmsdnnisitews

TangaiidudAty wWaraInT189IUUes UNESCO (2021) Wui1n15idiiie e-resources 98 9@zAINAUIEYY

'
&

annailumawisumsaeuldfa 300 dedliuisanudniulumsaiuayunsinniafouideiniesie
Advtaognaduszuy uonand 185395 vmassion (2568) Idnandsmanssnuvesnssuaidaiasudy
(Digital Disruption) fidwwalniamsfnuiuagmatauminensnudiesiud Inaufumsiialulad
uaruinnssuanduindouiasugianardinuuaradsdwnndondidadonsimuniidsdu Jsaonadoiy
nsANwIwes W YRyl (2568) Aszyinmsiiannagiiidudaiuinnssy dunumdidalunsanay
widouamemsiny uazairilenalunisFeuiviifenlunanuaisuiunvesdsaslng waruenainid
SULATEY wAsirgINT Y¥I19nans (2567) nanainsussendlilayanuseivg (A) wazitosdlondtaluii
Uiuvilveuazanna dwaddenmsiaunvinugmsieumusinguuesdSeussslidod ey Jaeandasiy
wualdusedulaniildinaluladifiosnsefuqmuaimnisioud eg1slsiniy niwensnisiSeudsng o 9
Aerfesfunsasunudingululsemdlnedinmnsednnszans uarviaszuunsdafuiidussansam
dwalingsodldinannalunsdudu wazenaliaunsadnddeimnsaufuuunvesiSould nmssius
Adminenswnguiiaseunau 1Widldie uazdnaam Sefuduuumaddgylunsasiesinams

MIANY UTTNATEUYRIR] auayumMISsunsaaunwsIngueteiiuszdrsnmuasdstulussevem

o Y ] =

ﬂgﬂqﬂqaﬁﬂﬂﬂﬂﬂﬂ?qﬂﬂqﬂq81Uﬂﬂ1551ﬂﬂ 21
= ' < daa o :1' v ' =

nswWdsuudasegusiniiveanaluladddvialuanissed 21 lodwalaensewieszuunsinm
lnglamzunumvesniiasunaeslsumlviuselangalml Nslusiuuuimienisdnnisseus nsysan
nswaluladluvieaSeu uagnginssunsseuivesiseunilisuwlamnuuiundiay Jagduusemelneg
IaduinfounisanylaeiiuvanssausreiSoununangnsguaussouy warduasunsidivalulagniva
Tunsdnnaiseus egelsiniy senuvesdinnuavidnisaninisfinw (2565) svuin Tsadeuvuin

o o

Lﬁdﬂﬂ’j’] 14,000 LLﬁQVT’]Ui%W}ﬂgﬂéﬂ’]ﬂLLF"I@UF"IELQW’]%VI’N IﬂHLQWW%ﬂEﬂWHWﬁGﬂ@]‘H RS YUIVIANTNYINTNIT

[y o v v

SousAdandauninegeiafs agluiiuiivuunvielsuiouruiadniundgdedinadunineins

o—

UARINT WATATENUNNIN Fedsraranuninnsianisieusiazlenaluniswaundandn aanuiun

AanaIANsInnseuiialenalvigiseudnfuvaideyauasdenisiisuiivainraieTaiiund

U
¥

unundAy 1nelanIzuuInInIsis U3 §IUniNeIns (Resource-Based Leaming) Wagnangnsgiu

N3Ne1n3 (Resource-Based Curriculum) Mivunisldninensiduaudnansvesnisiseus (Hannafin &
Land, 1997) lnsddnaainlunisduasunisiseus nidaumunswarnauaueInduLANg19sEnIeyAna
M3tAdIMENeINs eresources Mdfisiny AsoUAgU wazdenAdediuLwIMINIISEuivesnsHaou Fuly

UadedAgitieatiuauuninisiaunInTInaIuagn1senseAUANANNITSBUI VBT oy Fansneans




112

NIasfengnudsud auzayvemansuazdaumans W Ine1desviguassgdunn

71 7 atuil 3 (fuereu-sunau 2568)

fdvafiinnuevainmaneyssaniitisdestumsiSeunisasuininmsengs wu 3dle was unaw
11 inunw wardeldnoudu q Fminernsmadaunsnaisusraumsnimaidouiidennumneuay
°UI’JEJWGLJU’WTF]H%’liﬁ’]Eq]Jﬁﬂi]‘HﬂiE]Uﬂquﬂgﬂ 4 inwe lawd n1sle n1we 115871 wasn15leu (Hill &
Hannafin, 2001) ag1slsfinu AgnTSsnqudunsaunasteyaisusmuasinseidounineins
wadlegnauszuu werSundysuanumdondlunadrdedeamnin dafu nstauadmineins e-
resources fiaeaRdoIiuLLIMINISouUsg UM neIns wasmnzaniuuunvesasine Jadunalnddry

lunsangesiemenIsAing UTTIIANTENUYeIRg duasumaiseuisiniu Lasinuaussausidvaves

PO RERNINE!

INAGS e-resources: IALUAIUYRIATIULARINA

Calle

ARINSNEINT e-resources (E-Resource Repository) uneie szuudnLiuwazdnnsnsnensng
Founisaeuluguuuuadsiadlisunisdassdevedudussuy hisldde uaranunsadumlsegied
UsgAnsnw lngnineinanaiienausenaudae denindounisaeu ununisdaninioud iniesdle
Usziliuna 3alennsaeu 1@esumiFou amuseneu luau numsfinun uazdeldnousne 9 Aanunsa
PlUldlunsdnnisiSounisasuld admineinsAdivaiiuseansnmarsidnuvagddy ldud nsdn
Ay fidaau ssuudumiisnd nsmvuauamnmien nsdwmeandoyaesaiuaue waranunse
sosfunisldauuugUnsainng 4 Iun nsdwiiflede untian uazaoufiuned uenanildsnisiszuy
advauw a1y nsudsdudszaunisel wagnisiauImineInssiudu (Weller, 2011) Tudagdud
vannvangunantlesudilasunmsiaunliduadminensnsdouiniinisdnszou Saaam didddieg
uazmevaLessltnuvesnsiaoulfosunseungy fetnaunanvlesuiiiaulaldun

1. Khan Academy Wuadm$nennsnisdnwisauladiifnissnszuu Tnodill svimuseeu
nsnwaranrivisne HleunSeudus wuilnfadddneu WAZSEUURAMINANNANINTYRS Y
asanunsnhlulfifudeussneumsasunieusumnelitnieusouifenuesld (Khan Academy, n.d)

2. MIT OpenCourseWare (OCW) i uaganinannsnisidounisasuseduumine dodidals
inlalnglaifianlddne sgneudeidomumzou lunu matu wasdeaouanndngnsaiewes MIT 4
mstnssdouidommuanzuazsiaien Sszuudum wansdwivagssduisounvineulasuay
gauAnuanunsatludFuldlunmsaeuld (Abelson, 2008)

3. Coursera for Education L uunanilofuilfindngnsesulatainuminerdeduivialan
ausadifadionundeu 3dle wuunadey warlasinu fintesdiodmsumsataviesSeuseulatiuay
famunaniaifeuresiniFeu gasliagannsadndoniansedugaudnuiuuiuldlunisaoussdu

Yseudnwile (Coursera, n.d.)



NIastengnefug Auzayvemanilazdnumans unIvendesvdguassedin

Uit 7 aduil 3 (Musreu-Sunau 2568)

uWARNBSHSIUTINARMSNEINTASITENS
(Learning Resource Repository Platforms)

Khan Academy mLT Op(egg:\xrsev\:‘are Coursera for Education

(Khan & Khan, 2011) (Abelson, 2008) (Shah, 2020)

INREN]

= - 2 =
ursera
&4 Khan Academy MITOPENCOURSEWARE .
education for everyone)

AN 1 FegrsunaaneTuTIUTINAS TN INTNTREUF

fiun: amang (2568)

nsiFsuiguninensilalannisiseuinmenineginsvainuangy

n15158uIuniNeIns (Resource-Based Learning) 1iuisnsinnisisounisasuiittunisld
niwernsnisiseusivainvaneifuquénanivesnsisous veninioannisldmsFouiisegaien
diseuaglaiseuiiiunsauad nsed wazdunsieridoyainunasdayanie o Wedany a1 (Fes
3o wardeldnay (Hannafin & Land, 1997) n1st3euiguminensastieduasulvfissududain

v

AnuFIeauLes Wamvinwe Al msuAtym waznsiSeuinaendin Inangassimeiniidug
$1uaBANLAzAIN (Facilitator) iRoETIsLLLI AgANLNSAILLIMISNTTANSEoLSUUUTIUNINEINTIN
Uszgnilldlaeilialenalsiniseulsidenlimineinsnisiiouianunasingg ivainuansuasiiuase e
daaSunmsiauinyenwsinguuetniEeuy dregveawnamingins laud 3aleain YouTube Liules
d1mTUNA19199NY YU ESL Game+ waz ABCya LLanﬁLmTuLﬁ'amiL%'ﬂui LU Lingokids, Khan
Academy Kids, Memrise wag Duolingo tJudu wanani wdsndnieuldduatiiemdenuiouda
aseraneumnelinieuaiassinanulnadonltiedoslofimunzauiunnuatinueanu 1wy nsaiie
Anlonsaununntundangusiusennlaty TikTok wiomsosnuuulamosiniaussusiu Canva Hai
asttumumardylunsuuziminensfimnzean aduayunsiiifdoyauarduaiulviiniouflinduiney
Tunslénudnguilenisdeansnudnenmussudazyana Tidolausuug iai1eassd duaiuanundd
WAAIDDN %LLU%ﬂ’lﬂ%ﬂ’ﬁﬂ’lﬁQﬂéf@d Aanssusainanliwswsdsaiuinesnsldniwsengy undae
Wawinwen13AnINsIed n1sdurudeya nisidentdinalulagegamunzay waznsvirnusiufuiu
ilou dsaenndeaiuilmnsvesnisiiouiluanissudl 21 wazuuImwenisinnisdousiuugiy

o A v o va = ¢ o ' a % Y ° Yo &
ninensiiudiseudugudnats MegnvesnsiBeuigiunineinsanunsahluuszendldladmeluil




114

NIasfengnudsud auzayvemansuazdaumans W Ine1desviguassgdunn

71 7 atuil 3 (fuereu-sunau 2568)

N15138U35 UNSWENS (Resource-Based Learning)

« 3ala YouTube u
Selecting diverse
L resources « Bulsdidanvidvngu
@onldukavnswennskainkay - ESL Game+
IAUKAVCD - ABCya o
(

qaq

| Study and learn from « uaUwaiadu
@ ‘7 selected resources - Lingokids,
AnwSoud - Khan Academy Kids
!AUKdvNSWeNSAIEDN -Memrise  pom
RESOURCE- - Duolingo #4004 EESE
BASED Creative production b :
LEARNING / =) N ——
- hAxwugAlduasonaviudoe ° asmoo[aaunuwplu TikTok
S nisvilioRikuisAuAsUala e danuuuldainasKiu Canva

Teacher support

and guidance o uuzthnswenasAwuIzay
e auuauumstndvioya
AslAmsaduauu ¥ekdai5au o TAdalauauu=asvassA

veusUfUGLIU e doiasuAdiunduaavoan
* Buuzmstdmuingadov

1Al 2 NM958U3TUNINEINT (Resource-Based Leaming)

flun: amn3ng (2568)

vangasgruninensvangasiinaulandgGougalmiflendminens

éNgnsgIUNINGINS (Resource-Based Curriculum) Wutnmanisesnuuundngnsiitiumsly
ninensmsiFouivarmansuazdavgulunsduaiunsSeudvesiGou Inglisiinegifisshsviode
n1siFsunsaeunuuiiel ndngnUssani Dalonialidi3suanunsnideniiouianunasdoyad
vanvatenuaNaulanarFULUUNITTEUIY09RLLDY N1TBDNUUUNENEATT NI NENTHBsilatians
fvungaUszasimsSeuiidaou msdadennineinsivanzauuazdnanin msesnuuuianssuns

= v

Seuiiiduasunmslinineinsesrafiuszansam uaznsuszifiunaiiazioufsnnuanunsalunislé
ninensiiten1sBeus (Hill & Hannafin, 2001) Tut3unwsamsasun mssngy néngnsgIUNININTYe
TiSoulsddudatunundanguluuiuniivannvans wu nsitamas msvuameuns mseutmseulay
viomisldusundindumaiounim SeaeifiunssgdauasyhlinisSeustaumeniniu degans
Uszgndlivdnansgruninennslulssinasg q il

1. néngnsntwidanguiilenisieansiudendvia Tsaousisoamaouwidulszimadenlusls
Wamdngasnwdanguitlininensaindesiisy 16uA Podcast 91n BBC uaz NPR 3dlo9n TED Talks
UNAIUYII91N The Guardian tag National Geographic koUWALAT Duolingo Wag Busuu d@1%5un1s
Aneluiinwzaneg vesiniSeu warlfinunsAnwegna Kahoot Weanisnuniu dnideuldsuneuvungl
a¥13 Podcast vesnutaadunaiu Fedfadldinuznnsils nswa nseu wazmsBeuuuuysanMSs (Koh

& Divaharan, 2011)
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2. ndngasUsziAaansiudefdva 1saufsusisouuraunduseansidoldlinangns
Usgiimanslanlaglininensidvia laud tenansuseifimansain National Archives i Civilization VI
dlovaudlaimunnisvesensesssu Virtual Museum Tours 9nfifisusiduiialan iloansad
210 History Channel 9n138uf04a319 Timeline wuuldnaulazdll@usuiu Prezi u3e Timeline JS
(Guskey, 2010)

3. nangmsadinaaniuszgndludinase delssFoulufiuuaudldinuvdngnsadamansy
Foulsfuaniunisaiad Ingldnineinsain khan Academy dwfumaiisudiiugiu GeoGebra dmsy
N1sLARIIMKIAANIIAEnAERS Tayaaifiann Statistics Finland N1391989M19N151 UK Y Monte
Carlo Simulation wazlUsuwnsy Spreadsheet dniFeusostinanuiluuidaymiasauasnisauin 1wy n1s
NauwuMsEudmyana Msfwaeudsdlunsamu viensiasesideyaniigsia (Pepin & Kock,
2021)

dnwaznmmvemdngasguninensineeiidnuasdussuudaiavguuaz Usuld ananse
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\Whmane Slszuunsussiiunauuy Authentic Assessment uNsUsERILIINNANUATILAENTEUIUNNS
Anunn3N1sviesdt finmsysannswalulagidiiunsiseunisaeuegiulusssund lnedisouaunse
dnfaminensldnasanatuagyniiiugunsainieg ndngnsl svdaaiuniafouduuvdiuyaaa
(Personalized Learning) #iffi3suanunsaideniiion uagdsnmaFousimngtunues niousiissuy
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AUAIAYVIIARINTNYING e-resources TUNITABUNYIBINGY
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mMsananszuYesnsluvatssny nstumaIminenInsioumsaeudinsounquuaziifisldietay
Thasanunsaimuinisaeuliissdu InsanslunsadsuniFouinaulauaznouausinudensi
wanvatevesieulaglidedddiatinnlunisnieuasu admsneins eresources ¥aglinzanuise
hisdensiSeuntsaeuiivarnvans veile Sanfiie wnunsdne Tunu wasdeduimesuweniineng o 7
PagvilimaFeusnvsanguianuitaulanindu nsfivinensiivarnvanedisliagaunsausu

sUsvunsasulivigauiunsiseus nuansnsiuvesdisew Yrelviaganusaiauinnuiiasinveyes
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v
o %

tin3euldogrsnseungquyniinueididy vissunisils maye mseu wazmndeu Wilessnuuunsaoy
wazA1usensid suuvasweslannis@nun Yszlovidlaaudnsznisui swesadminenns
e-resources ApMstiannszauvesaslunsiumuasiisudenisiSounisaou 1 efladmineinsd
Inszuud hliirganunsadumuanidenlidentsasuldediesings shlitinaldlunsimunnsaouuas

auatniSeuliuniu Tngarnuanisd1srnvesdiinauansnnsaninisfine (2565) nuin azseeas 76.3
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szyInslddendviauas eresources Arpanianluniswmisunisdeu wazsesas 81.5 uasindulade
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dAyNYieenIzAUANA NN U VeIl T ou Feaziouliiuisunuimvesadmsnenslunisiiiy
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s °o w [ (54
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Winngau uavduasuuszaninmuenisiseusluiiesiou (Mishra & Koehler, 2006) asdusenauiidnday
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mgusrasdnsldau welingausadnfuezdonldldedazninuazsinis (UNESCO, 2019) Usynis

e
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Ussndanauazanmiugidoulunisdum (Weller, 2011) asdusznaviianude wuamienislinudeds
PagatvayulingannsnihdeluvssgndldlutuFouldogranunzan Tasaneagiionaldldauien
amdangy mafiduurisgneu ftunounisld wwunisdamadeus wseduenuiulalunisinans
3unsaeu (Koehler, Mishra, & Cain, 2013) wazusnainiilemuaziedasfloudiadmineinsnsiiiug
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BRUAMNBIAUsZNOUANAYYEIRNAININEINS e-resources

doninurnendangu 4 anu (W e d1u @ow)
~ « Falonsaeu AnddasdmIvilndls

.. p
Lauuazdanisisaunisanu « Tuau/nuutindneoulat
Content & Learning Materials 7] 2
- 1ﬂﬂn1tf}a»!ﬂf]tl/ﬁﬂLlUUTﬁ1ﬂaU
(UNESCO, 2019)
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FEUUNIFTIANTITVNSNWYING

> Resource Management System
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I « ilszuvAvAuitiuszansnm
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E_Resources (Weller, 2011)

Repository

» sanuuulildanie
« finsdaszidouAeograiussuy

-
- o o e i e v -

g - !.lFl’]LqJ:u’] ﬂﬂumauﬂ'\i‘!'ﬂ uLLNuﬂ'\iﬂﬂnﬂiLiﬂ‘u?
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(Trust, 2012)
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FZTUUATUANATUATN ¥ PR - . o
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Quality Control & Analytics J—3 . 1ﬁ§uﬂ15ﬂ5?ﬂﬂﬂu%ﬂFIN:L%EJ'.\‘U"IEUM
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(Allen & Seaman, 2014)

AN 3 LHUNNDIAUTENDUAIAYTOIAGINTNEINT e-resources
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WUIAATUNITINTEUUARINTNHEINT e-resources FMTUATHEIUNEIBINGY

NsWRAILIASINSWeINs e-resources dmsuaaouniwdenguindudeserdenuifnuas
wannsiiviarnvians ﬁgnﬁﬂ'15@@ﬂLLUUﬁsU‘uﬂé’w%’wmmmiaguumauLLmﬁmﬁﬁmmL%ﬂmﬁ’uﬁw
gaansinnsSsuntsaeunminguuazninddsuulamanaluladegneroidios nseunuifnd Ay
thanldlumsdaszuuadamneins el

1. N9BUWUIAA TPACK (Technological Pedagogical Content Knowledge) Aiwaunlag Chai,
Koh uag Tsai (2013) Faduuvamsddglunisesnuuuadminensysannisaudanusu Téud anwg
Frumelulad anudsuisnisaou waganudiudon i manaussdanuiivanivaelfmssenuuy
adminensdulusgunseungy Wenlsannuimaivinis msdanisous uagnisldmaluladid
iy

2. NTEUMNANMITATEULNSNEINSMSAnwLUULR (Open Educational Resources: OER) 34
ATBUARUNTEUIUNNTATI NMSLEeU n1sUTudse msdnduanlding waznisuandie Yrelvdldanueds
ningnsannsaiau T wazkeuns verglonian1amsany duasunmsiseussiuiuwaznisudiu
(UNESCO, 2021) dwifundnniseenuuundaminennsiinmsdandniléidugudnans Ingldanuddayiu
mslauiiazain Sumesmeiiduiing uazsesfunsitndwesfldluynngu lid1egldgunsaiusziavle

AITEN1IINNGUToYRDE1TTEUY 1L IMUARINTINYEN W) SeRuT wavnguidmuneg Weliingaunse
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\ifminensiinsannudeanisldine fmsdnasmmineinsdngszuulaedilsfmdnaninindedeuas
A Tnasifidaiau uazlssumsnneaoulnegideinaieaiianrusiulauddld

3. WIARNITINTLUUMNTEAUAUANYBITEY Bloom's Taxonomy L“T;Jué'ﬂl,l,mﬁwﬁnﬁmigﬂ
ysannislunisesnuuuadmineins dadunseununfnlunisdaszuuilidoulosiusedusing 4 ves
Bloom léA 1391 msudle msUsegndld nsiiasied nisUseidiu uaznnsaiisassd deavdaeliiag
aunsadenlideiiaenndestuingusrasinsiBouiuasinnnvinuzAnvesiiouldogramnzay

4. uwHAn Metadata fALduasdusznevdfgiitednsruunasusmsinnsadminensegned

A v -

UsyAnEnm 89 Metadata AetoyaiitisssydnuasreminensusazUssim ldud wade e sedudu
vinwgn ) JUiuUlid Iidesi videnguitiwmiane Sansiisyuu metadata Adatauaztaeliagaiusa
AumuagnssmineInsiinsamuaudesnsiied1sIng annansiwioumsasy wavdauasumsld
niwensognsdivsrdninim dafumsdnssuundmineins e-resources agrafiussuuuasiuuAnsosiu
Afauariednaiulszansnmeinisieunisdeuntnsingy afreanudsdulunmsldnunagiaun
ogwsiailos ArmdnSvessruLTuegfumsysannisuuAmimuaiadae fu Inglieuddyfua
Fesmsvesiltifundn wazdanudandunsoudenisuiuidsunmuiunveamaluladuaznisinuly

ANISTUN 21

ABINSNEINg e-resources Wasuazlslusadsuntmndngy

ARINSNENT e-resources Hunumddnlunmsdueadesdiotisrutsanuazainlunsinnis
Bounsaeuinniw Sangqudmiuagiaeu iluduniainiounisaou n1ndrdedenasnsiauiv T
A3 M3flunaansneinsiivarnnats wazd aunm Hreliasdasuasnsadonlddeldegramnzantiv
domuazardesnisvesiFeu Ineliduiudeddinannlunmsdumuieatrsdotulmiiun duwald
uniduiinrmnaula viuasiy uazduasuussgdalumsiseusvesiFou Feazilugnsiamninuy
Mudangudmsuindeuy wennil AsmneIns e-resources fidavhethalussuudusesenisadng
\nSetnsvesngruunanlasuiilnlemalinganunsaudsiiulssaumsal vefusnwuaniasunnudn
Fefunasiu uazsmfletulunisiaunde dslifiesianniszauiitdou uidufiunmunmessnsSeu
nsasulnesutisananumdenamienising WalenaliasluiiufivihalnanielsaSeuiiminens
Srnannsaihddeninunm dsmalifiSeuldsulonalunsSeusivindoututasdmsungilalday
ASIENAISINgY ASMSNEINT e-resources SufuniasiiotaslunisanasemswSesnisaey a1unn
tidemlldldegahila Smiadsdaasunisuanivsudsuivssay Whisdonsaoulmi 4 lnglides
\d@enaiuazanlisnegs adamineins e-resources liunalndrdyf aduayunisiiouivesaguaziiy
\wdnafletuinfiounnuianoniavents Anw feiudlidiui admineins e-resources lallfiduifisands

do wiidunalni@eszuuiiaduayuiniunsdanisisous nsiawIAg kaN15asI9IALLENDNIANIS
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ABSTRACT

The objectives of this research were to develop, evaluate, and improve a Chinese language
competency bank for high school students. The target groups consisted of experts who evaluated
the consistency, appropriateness, and feasibility of Chinese language competency bank, and 7
Chinese language teachers who participated in focus group discussions to assess and improve the
repository. The research instruments included assessment forms for consistency, appropriateness,
and feasibility. Data analysis employed frequency, mean, standard deviation, and content analysis.
This study developed a Chinese language competency bank, divided into five career clusters to
enhance students’ professional language skills: tourism and hospitality, home economics/
agriculture, commerce, fine arts, and industry, encompassing 32 occupations and 50 tasks. The
evaluation revealed that the Chinese language competency repository demonstrated high levels of
consistency, appropriateness, and feasibility overall. When implemented with teachers, they were
able to effectively design instructional management. Recommendations were made to adjust the
Chinese language competency bank to align with the environment, conceptual framework
objectives, and learner contexts.

Keywords: Competency-based learning management, Chinese language competency bank, Competency
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VidenAdamMNIzaN Un7ian A NGUITNEAAIMNTIUNTVIDANEIMAEN15UINT (X = 4.60, S.D. = 0.48)

&

ffian Ae nquenTwdaunssu (X = 4.29, S.D. = 0.69) dauanuduldld winfign Ae gramnssunis

q

vioaflswaznnsuinig (X = 4.57, SD. = 0.50) snfign Ae ngueTn@aunssy (X = 4.30, S.D. = 0.69)

LEASAIAISI9N 1

A15199 1 Han1sUsiiuauaenmdasriizauwazandulUldveirdsanssausnsidnedu

ANUADAAADINUNTEL Anudulule
il NANDITN
X S.D.  wlamiy X S.D.  ulaminyu
1 NAUDINRAIMNTTUATT
VoufgIagnIsUINIg 4.60 0.48 wndign 457 0.50 wNign

2 ﬂdu@ﬁ%WﬂﬁﬂiiﬂJ/Lﬂ‘Uﬁ]iﬂiﬁJ 437  0.61 un 436 0.63 U1N
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A15199 1 Han1sUsiiuauaenmdasriizauwazandulUldveirdaussousnsidniedu (de)

ANUADAAADINUNTEL Anudulule
il NANDITN
X S.D.  wlamianu X S.D.  wlamyu
3 NRUEINNIAYENTTY 4.46  0.60 N 4.44 071 uN
4 naueWnAaUnsIY 429 0.69 11N 430 0.69 11N
5 NENDITNDAAIMNTIY 435 075 11N 436 0.83 11N
AadsT 441  0.63 11N 441 0.67 11N

4. wamsuszdiunarUSuusadaussaugnsldniwnau dwiuinSeussaulseudnyneulany
Tasnsdifiu msauvuinga eaouamaaAndiu @nwiisnisdn sonuuulunmsthedaussaugnsld
M1y dwsuineussiuiisendnuinoularglld lulsediu msfmunisesiiazaeuainiu s
uungalszasdnau waznsihluldlunisianiseunisasu lnenmsmdanudiui adanuluus
aznguordndammnzannazaudulldvesnnildgmadoulosiunmsimunasensdouslu
eI msutuisenAnvnewlans ausailuusuldlunusneg Iegrmannnany denades
fuanmundeuuiuninideuressaglsuiou wnzdomimusimezinramiudnuasvesordneng
7 wazldusudglandaulidnnunnty esmnuisaniunisaifinsseyinvenise winuenadeu us
vinwzflAnenaazliaenndosiuiisyy Taefidvldusuuaudundsaussousmsliniuiuluesduszneu
yosvinwanuaunsafsudulunsufiie lnensiuluanuddysulangam 91lu uSun (Context)
A15291/970 (Task, work, Job) 1 9 #esnsdulilnvnuslaldfudndou Wudy wasufuduads

aussougnsidnuIuaduanysal

anUseNa
NNKANITIVY 15 DIAFIANTTOULNITITN 11T UAINS UL NS JUTLA UL SOUA NwInaUUae

wandbiiiuisnsiawadiaussauznsldnuniu aunimvesrdsaussauznisldniwniu dmiuiniseu
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N FITeEaInNMsfmvusveutiglunsianadaussour Ingldnquardnildniwdulunisiauagd
16 5 nguen¥n laun anamnssun1sneaiienwasusns ANNSINANEATNITTL MAYENITTU AaUNITN uae
2RaMNITN 31U 32 013N neldiaszenTnildnwIulunsvinny unumutdinvsednvagui

Ta1wdulumsusznave@mdunadilunisdanguerdn waznisldinuenmeniv laun fnvenisils

€

o '

Vinwen1sue Yinven1seu uagvinven1s@ey Wethlugnswenlesduamunisalnsieluusazendn

v
U A va o 1%

valiifeannsaardlandanlundazednldesnamarnvans Iagliismsanw duahanufiedoiu
ordmmatufiofmuansounieaniunsallunisliruenaniwlunishan wu lunguendnd 2 aun
55/nunsnTsy TANGUT 18 MUBBNUUULUTUS KAAS0eT Packaging e13wundudleiues Téivun
anunsallnelaeideslostuaniunisaififusznevendniilonanuiaoldludingde 1un uisnguan
duduitenisdseenspenisiazuiuidsunusuduesndnsios wazussyfas Jdddnussmamsesnuuy
Pulagligfiaulalésmdmanudisznin mnanumanifngnn azisdn naFeunisasuilysannisiu
nauasEMsEsuimanuiiuguoduasnguanssnsSeudials luassvimuad WeliinGoulfigous
arwifiieades ndudsitniFeuldenuuuuusududn i uasussiusifiaenndestuaniunis
wazausny auieulvvesuIuniiivua loun nanuiiesnuuusesiinuaineassd irauleanse
fagelalingugnénvidundendnsuriddeosnisinausld Wusu lunisufoiauiinGeussldldvinee
3l wn SrunanTeuntwiu asuti 4 Vinwy

wenanil luniseenuuuadanu §ielideFousiiadnylunmadeulandnumsussnouds
U3UM (Context) fivduaanumsaifieglnds fi3euilenalsmuasluinets damnindesivedniisos
Ténwdulunisviau unumniiil (Role) fidnisourzdosuansoonlunisiimwdululdldedsdl
UsEANBAII UATATEI/AY (Task, Work, Job) Tifutunuvdenssnumuiivunimueliiiduis
Winnn1suseyne Ly mmfﬁlﬁm%’aﬂ (Knowledge competency) Min®¥sA1Ua11150 WasngAnIsy
ypanuavanyaridelunisufdfansng q (Behavior competency) TumsvheutuauUszaumud s
wazfiusgdnniw mndulinseianuiifoades Wnvgaruamnsad sudulunsufifa uay
ngAnssuuadnuazanvazddelunisufufiauang 9 (Behavior competency) LualaddAgluns
AinngiidenlsstudmnevemdngnssedutuniedisTovessiou endniinansaussnuzdidonis
ponunle wazgavinedsoenuuuaniunisainsasu (Teaching scenario) ianndasfudnuauynnsld
aw1du luerdn Tasadanunsaifidenlostuiiness delvgiseuiTonialumsvhaudu q l¥een

°o

Uszauaudnsanazriuszdnsnn

33 nnstneduiuazouldiiudsnnsly AN YiNWE warlInARlUN1TYINIY denAdadiy
McClelland (1993, pp. 1- 4) find 131431 aussauz(Competency) nunes qﬂﬁﬂﬁﬂwmsﬁ%auagjma’lu
Haanyaaa Teanunsondndulidannyanatuaiisnanisufoinui Aviemunaseiiisinualunuiiou

Suilnweu wag Spencer and Spencer (1993, p.11) TiAununefidenndasiu McClelland 11 aussouy
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flo AudnvzeIyaaa warldvenennuievesanssauslih aussousdudnuazianzvasusazunng
(Underlying Characteristic) \umgvaniidsualianunsaufifnulsogsiivssans ammseu jiRnulua
q9an

2. wamsUssiliukazUsulgsadanssauenstinwiu dwmsuinissussaudsenfnuineu
Ua1e Wudl AFANNNTABRNLUUNTEUIUNTIANTSISEUIIINARIaNsTauE NS WL dmsuliniSeuseau
fsoudnwinoulansldegramunzanduogned fad o1aideanain lunisesnuuuadsaussnuznisld
mwidudunsAnanednildnmwduigiFouauls wazdivTuvluaaiunisal ivannansuazlsionn
Auly fseuillentanuiseludnudegtu Wumsiin nssuiunsdninaununu Anvinvenisuiladym
pulangeuiiamnsaideslomundngnaununannsfnuduiiugrunvmassndldegsasudaudn

N9 MIRAIUIASIELTIAUEMIITN 13U dmsutinissussauliseudnuineulais TngUssasndAgy Ao

q
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nuan193eluns el ladunuandiAyainnisiiadsanssawsllldnung udnune

&

Ap AFYNALANNNTIRBNLUUNTIANTsssunsasulaegniaulalasluuiuldlaasduseinniviuy

vielusgiuiisoununi 4-6 egdlsfinu luuunnisaousiwesagngudmanednlsmwuhiiniseniuy
msi3sunisasu fivszendldanug sinvemnaniw Tuusunaniunisaiade dalngiududunsaouny
wiideiou wuudnnurresdninfiadang q Auanstestuld dadu lunishadsnululd veadsanu
AsaouUIeIUliuI nMsfmunaniunsallulandaureudrsenusidleld@ne aanunisainisaey
annsaiasundasanumsailiaenndeamzauldiiuetned Gedanadiuinsaoufinsusuasuls
WhiuusunvesdnSeuluusaganudinw lngaauwnulaz 0Nl uun1sInMsseuimensmmuaNaans
et winemsiFeuslvidniau udidingient anug vinte ANNAINNTA AaEANOANTIH AMENYMEH1
7 vesiFou uarlindamdmiAsates azdmalinisilandnu (Task) futszauarudnia mntung
annsaldmadalunsaeuiie iy Souaunsaviiay (Task) awdingimua leegradiussansam uie

£

Asiaouansnd e NaNTIauylUUTUluSeduY duaSuaussausnisldniviu lunseuunaunun

<)

WwSes 9 wu mstdnulufinusedriu msaununluaaiunisalang q fadunseu Tunsimsie
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Usun Awd wazanunisal Aaslii3euldilenathanudiiseunnluligaguanssouzandud
Wasuwlasanunsalaeuvesngiaouniuiulutagiy

uen9nll annsUsziiusasUsul e nsaunnngy annseenuuuadsanssnuy neld
nseumuAntumsadulngldondn unduiulunshoudieasiouaussousifou vislunuided
fo Tandan annsaudenledlugmaimununsgiu datin wargausvasdnsious lumsesnuuuiite

= °

fimunaussougdifou matmunilomanseiaenndes nannvargmulandu aunsaUssgndliidom
ndsdeiiou viodedu q wdesenliy Seuldnuneaniunsaidu 4 luvaneuiumnnduinufanssy
velandauiimun anufildlunsaeusziiugaifuduvesnsueaiiuanudfyuesnisdesen Tu
MsfnwInnusing o fanusadonleafiunduiudingds ethlugmaianuuaznaanmsuansai
Anuiu Forauouusvesng Tnenmsamut riulianuaonades annsadeslounnsgiunsous e
fuanunsalluines udensasiuendniifidnwazadiofu msiuFun (Context) Unummind (Role)
AN5891/971 (Task, work, Job) vl lalulandsmmndu anmnsadlvgidouiudounnsinsvesdnuns
nsuUsEneuBnuazn1wIula

Mniinanunidutudenadesiunuideres Wright (2001) l8dnwieafuaussousuay
MsunYemINENsLYYd wuiaussausdudedfaysionisiauminensuyed uddismusiiana
waginauiImtuesyana uag Kennedy and Dresser (2005) l@nw13ds 1309 nsaiisanssaus
fugnlumsufoReu “Creating a Competency-based Workplace” Taeiifoasuin uywdiinnuaain
anuannsalumsuiiou uagazilviesdnslugithmneauillédily dwalinuiussansnmldess
7037 uazaenndesiu win1 RaUsznn (2556) ldvhnsidedes nsdanisAnuiiieimuaussousves
fndou: nsdifnw msenszdumsinnisAnwiiewnuaussouzuaznadndvosinFeulumnssy 7 21

vosUszmadealud Tnstauensdldaodns nsonsgdun1sdnnisfnuvesdssinadanlusfgaiam
aussnuzuay nadnsvestndoulummssed 21 Taewuin Ussmadsdlds IdeSeunmieslviuiniEou
Tumsiss®in mavhauliuszauanudualulangelaniftog Tneyjsadunruaunaienuiuay
Fnenmitazyieunndnuaziidfyiingon Suiuewan uaz Auamdn meluyana wdiamn aussauy
mafudsan wagorsual liloliiAnaussousdmiuanisaui 21 uasnadnsiideents dnsddunis
gnsziuNMIIAnsAnwiemuniinSeustadussuy fusmstmun nseunnAslnvesaussnuzes
fiFou Madsaonadoatu UTennsal ATredleBu (2564) Aldimuadsaussousifvourisvesaussnuy
audunaflesidmiuinFeussduisonfnuinoudu Tasisuananmsinseiuaseeniuuau (Task)
wazrgmsufRdmsuag Ae n1seenuuu aanumsalmsasu (Teaching scenario) Safumsssnuuy
Tnguszaunisaianiugadut uneulunisdnianssud agsvinliag s aoutadsaussauzluld
wagfinsanldhmsshluldludemanseln wedmungauszasdnadeudiielififouinaussousla

U

wazluniseenuuufanssumaiteuiiilvldlutuneulalunisaeuiaazdwalvigissuanansalasuanug
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N139AN1SMSNeINIUYELTINAYNS (Strategic Human Resource Management: SHRM) oty

i
o oA

UszinudAgluassunssuaiunsinns iesanidunalnudnlunisasisenuldilsuidandsduindedu
(Barney, 1991; Boxall & Purcell, 2011) wwaRniliiuiminensuywdlulaiesiunu mnuddunsnddu

sa v

Wenagnsiiseldsumsimuiuazdnniseginluszuu vazifeniu Anuduiususanu (Employment
Relations: ER) §9AT0UARUUMUINYBILTNIY AUNINLIINY WagnTaungsensinuiifudniifdilien
wpsty mazinalagnswionuauaseninUsydniainvesesdnsiudvsvesminiu (Paauwe, 2004)

NU'9d © Strategic Human Resource Management and Employment Relations: An International
Perspective w83 Malik (2018) Sanudifaymsnzneneudoules SHRM uae ER dineiuludnunzesds
Tneldnseunquiiivuadiowasnsiesesivioudoudenna wildoduiicaildjatiuamessavsam
MgINY widmaienuduiusidanduuasnainusanilussdulssmanagseaulan viigenudiladn
N39AN15I3aNagnslieMeNuININNTRTURAVNF A LATEEAT uazn1Tles

wilsderauildatiming 3 Usgnisiiddy () T msangufuagnseuinssifivainvans
i’mﬁgﬂ Best-Practice vs Best-fit, Resource-Based View (RBV/VRIO), institutional Theory &g Strategic
Choice (2) dtauauuInIan1seonwuukasyuAa1u HR ﬁﬁamimﬁmaqwﬁ‘aaﬁﬂi 19U Work Design,
Performance & Commitment Management, Employee Voice, Compensation & Benefits wag (3) GEFGERE
nMsBoufihunsdAnvidasieuiisunnussmatazgnanssuiiunndisiu Woagiiounainsvesuium
AONUULAL IMUTITUTLTI9U (Malik, 2018)

vt aifsdeiduiignesnuuuliiflassadrendnanudau (Parts 1-IN) Fausazdruiiunumuay
anuddgiivoidouaziaiudeiunaziu Tnedgaymneiiioliferudlanisuimminensuyud
Fanagns (SHRM) wagauduiususaau (Employment Relations: ER) lufififinsu1das fausvgud

fuguautansUszendldluaniunisaiase dall

Part I: Theoretical Foundations of SHRM & ER (51n§1Ung#§uasnsauinsiey)
Part | vhwididulassasimeenudaiiugiuiionesnguliiunsyanudiladdnneaiu

Strategic Human Resource Management (SHRM) Waz Employment Relations (ER) Ine Malik (2018) tiaus



NIasfengnudsud auzayvemansuazdaumans W Ine1desviguassgdin

71 7 atuil 3 (fuereu-sunau 2568)

Y -

nauiuaznseviiaszinnvanedriinfiddny Welvgeruannsauesiiunainvesnsdamsaustnadang
gslusziuasdng gramnIsy uazan1tu (MultiLevel Perspective) fasieaziBunseluil
1. HRM and ER: A Strategic Perspective
dauusnizuannisnanseunmdiledn HRM wag ER lalldduifisafanssunisinnisyana

a

TuBafoans widunalnidanagns (Strategic Lever) 73 aulodlagnsstunanissuiunuvosesing
mﬁmiwﬁﬂaﬁméﬁLﬁlsn&ﬂ’aqﬁ’mumuaﬁ’wLﬂuﬁaqmﬁaﬂgmuuad Outside-in (L5INAFUINNAAA ALY
walulad nYUUwsINU kazuleugansisay) wag Inside-out (ANga1w AX3 ANaTe Ay
Sausssy uaznsinmsminensaeluesdng) dedelidlainnagndesdnslailignimunaniaiele
Hadevils uidunaanmnauiasssusoaddeii
2. Best-Practice vs Best-Fit
shadeidliAufanufiuaden (Tension) ifiinegiemuussinaesdtinanudn fo
2.1) Best-Practice/Universalistic Approach v 97 High Performance Work Practices
(HPWPs) 191 M3assvmaulns msilneusuegseiiles szuuetaiigsle uazmsdidiusmveminau
Wy “uumneanna” Apnesdnsmsthlldinszasilugnadnsinliinoglugnamnssuvieuseimela
2.2) Best-Fit/Contingency Approach T§ué131n158nn13 HR fiftud ufu Anumsnzeu i
USUM (Contextual Fit) 19y [Reulvgmamnssy sefunisutadu nseuaatiu (nstitutional Context) e
Taussuviosiu
Malik (2018) wawiniv1n150819 Delery & Doty (1996), Boxall & Purcell (2011) wWuingu3snIs
poarndulaiganagnsinasidy “UuImneEna” vse “anumtivauanzuIun” uarlunanensilesins
91970414 Hybrid Approach ﬁmau‘ﬁaaaaLﬁaa%wizaw%mwgaqm
3. RBV/VRIO
Resource-Based View (RBV) gniiniduind ssileddnluniseduredn niwensuyuduas
szuu HR Wdlfidudies “Funu” wiannsaidy wissenalfidioudsnsursdiu (Competitive Advantage) 7i
ey mnianandiniu VRIO framework (Bamey, 1991)
Valuable (v) fio ningnstisaiuauiuagiiinUssdnsnmuioUssavina
Rare (R) fig ldunsvianevisemilagnnlunainusanu
Inimitable () Aip nReNsaNEsULUUYSaElaw 1 Tacit Knowledge w50 ImnisIsiong
Organized (0) fo asAnsAesfiszuuiidnnisuagldmsnensiuosramnyay
514 RBV/VRIO Fagaglimdlaininlunisasulunuuyed (Human Capital) uazn1simmn
HR Systems agnailszuuannsnainsmuldiuiouiiguaslionasnideulsie
4. Institutional Theory
Malik 1iwguijan1du (DiMaggio & Powell, 1983) 113LASIEHINNTBONLUY HRM U8489ANT

LilaAnduluagyayinea wignimuauazdninlag wsanamudeanidu (nstitutional Pressures) Lo
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Coercive Pressures fi nguang uleu1evessy wardetiduiiosdnsdosufodamu

Normative Pressures fig #19551W3%8N ANMUAIANTINN Stakeholder 19U auANIYITN
NI0UIANAILTINU

Mimetic Pressures fi® LLuﬂ‘ﬁumiLﬁEJ'LJLL‘U‘ULLmVIN‘UENENﬁﬂiﬁﬂizaum’mﬁﬂL%ﬁ] (Best Practices)

nafe wiwuida RBY axtinesinsansadonuuimeiiduendnualiieadrs Advantage ¢
ust Institutional Theory Fi1amudululfasslunndenoragnatalaenseungvine Yausssu vieuss
NARUNIIFIAY

5. Strategic Choice & Professionalism/Ethics

Wtegavheiduunumuednnis HR Tugiug Strategic Actor figosld Strategic Choice Tu
MN509NLUUTEUY HR vimunatsusanaduvanefianis gaanshiliud “GUida” uidu “fiden” fifnae
fislumsadulainutmalssneunmsrderudusssusoussounndesiieda wenanideinsuiu

v

219 Professionalism Wz Ethics IR Wewgy U HR ABURTEY W ANNTRLEIseni ensiiuUssansnmmng

B
\swgiafumssnuAnduasdnaivosmiinay

ANUlAALALLBIMO BT Y4 Part |

Aeivinlsk Part | wnnsnede magnnquivareddindisefudunseuiinsziuuuanineinis
(Integrated Multi-Level Framework) wnuilaztiiauausndsu Malik (2018) wandlifiuin SHRM uag ER
resgniadlalunangsedunsouiu

52AUBIANT (Organizational Level) Ain M3oonUWUU HR system wazn15auly Human Capital

JeAUgAAMNTsH (Industry Level) Aa N15udeduMALUULNY Sector-Specific

sEAUanIUY (Institutional Level) @D UNUIMYBINYMNIEY UINTFTIUNNEIAL LATUITINARY
\BeimusIu

nsousenaelieunazdnideanunsaldidugiulunisieszinadmguiuaz i jun

nieunUsengnisisdinideideanvgiasduseiuniianududeuniniu

Part Il Design and Implementation (nN15@@nuuuLazN15UURYaY SHRM & ER)

Part Il U891 9d® Strategic Human Resource Management and Employment Relations: An
International Perspective (Malik, 2018) foiduiiladdniidonlomauiludsumndaiunsufifate
Tuszauesing lnedmstiiausyseiiundnuesisnisdanismineinsuyed (HR Cycle) egranluszuy
W%@uﬂ’lﬁlmwﬁwzﬂuﬁaﬂasmﬁ‘uasﬁﬁmw%mﬁmmaL%dﬂqjﬁ’ﬁ

1. Work Design & HR Planning

il WU AYUeIn15enkuUL (Work Design) Wazn1939uNuma Ay (HR Planning)
Ingynit iy Control <> Commitment Continuum FalRiuvinosdnsansad enuuamad wWunsAuA

(Control-Oriented) 13U 91UN MUUALASIAS 19AIYAILALTEUURAAAIULTUIIN T3 DLA DNLUINT LY
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AN (Commitment-Oriented) ‘171"L‘TJGﬂlaﬂWaiﬁwﬁfﬂq’luﬁé‘aiﬂumwﬁmuuaza%ﬁumgﬂ%mﬂu
msdinaulassarinedesuuameiidimalnenssio Engagement, Productivity was Long-Term Retention
2. Strategic Performance & Commitment Management
Malik (2018) iesiles AMO framework (Ability—Motivation-Opportunity) LTfiuszUU Performance
Management Lilauandliiiuiteadnsiivszavanudualiifisuddesssifiuuasaruaunanisvingu
undsdesas1slonmalininauldinueedadudneniw a%ﬁumgniaﬁé"qﬁu waziUanuiliddiusan
Tunssurunsinuls wadwsie Performance gatuaugfuaTmynifu (Commitment) uazAufisnela
Tunsvineu
3. Strategic Learning & Development (L&D)
duilgndanmsasmulu Human Capital @ saenadasiuysmeadenineinsvetesrns (Resource-
Based View: RBV uaz VRIO Framework) L&D luilagjauieanisimuninweianizau widisauinisada
FausssumsFeuiuuuesdsm (eaming culture) MvhlsinmsiFoudnaneiduduniwesnagnsesdns 1wy
N1585195%UU Knowledge Sharing, e-learning tkag Continuous Development Wi oLEs uAILEILIT0
Tumsugstufigadu
4. Managing Employee Voice
Malik eSunenalnnisiidssvemiinanu (Employee Voice) K1un1534A31¥i9ta Direct Voice
(18w Townhall Meetings, Suggestion Systems, Open-Door Policies) kay Indirect Voice (14U Unions,
Works Councils, Collective Bargaining) Iagttiuinn1sildausiuvesnidnuliiiesgisanninudnnds
widfeadne Legitimacy ifuulouns HR waztasduindounsiasuulasesdnslésuiuiu
5. Managing Change & HRM, Strategic Compensation & Benefits wag Special Topics
Tumned fifsuiausUssiunsinmsifimududounassmaty wy
5.1) Managing Change & HRM e unun HR Tunmseenuuumazativayunszuiunsivasuutas
09fnT TaduMmsdeas Msasnndile waznsanusnu
5.2) Strategic Compensation & Benefits Al MANNIVONLUUTEUUAIMBUWILLALAVS Use Lyl
fla19amunaseming Faimess Wag Performance Incentives tileaiaussgdlauazsnwiauis
5.3) Special Topics 1 Ambidexterity (An1anusnvesRIANTUMIAS19auAasEINe Exploitation
& Exploration), Green HRM (M3y3a1n1s HRM Autdimangaudadi) Offshoring (WanszMusionssay
WAZN15RNLUUTEUU HR sediulan) way Employee Well-Being (Anukngnlunisvinay)
nnuszauly Part I lldgniaueifisadamgug widanndeudu Aanssunisaeu (Teaching Activities)
AAIUEINTUN1T8AUTI8 (Discussion Questions) WAZLUINIINITILATIEY (Analytical Guidance)
foenuuuniielauanwinuensAnddinged nsuidam uagniseaniuuszuy HRM eghaduszuu

duazglgseulaziuiuRausaoulemg vidn1sufunlaese
Y Y Y
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Part Ill: International Case Studies (nN13138u331nN36)

Part Il 49911119&® Strategic Human Resource Management and Employment Relations: An
International Perspective l@5usaunsdifnudiui 11 nsdifiagiouaoiunisaiadsludunisdnnig
niwensuywdidanagnslussiuuund Jaussensdliifswddliiuienuimiedmauiuay
BaUGTR widadalenmaliieulfiFeudinuuszaunisaldrasswesesdnsfindaytaymilulanusisnnandy
93¢ fograu 3l MIFANTEIRTTAN93E555Y (Cyber-Vetting) fiazvioutlymanumangauvesnis
THmalulafuagludoaiifelunisdnidenyrains Jaferdedaenssiulssdudvidmyana a3us33u
wazaudusssulunszuiunisassnn Snnsdlde Work-Life Balance Tuuss¥vndaus1f (MNEs)
FuthfimsinaugasevindinnsinuiasTindudvemtnauyunaiusinaduaininnsssuesdng
AMULANAININAMINELISY LagANIVAINTaNEYe TnusTIuTlasAnsHosuTmMsTans

uenand elingunsdiiiAsadostunisdanisingalu IHRM (Crises in International Human
Resource Management) @ sawviaulsiifiuniiuaiunsavesuinis HR lunsnevaussioaniunisal
Liipefn 1wy SeRtd wsvshadunou vietymnisdlessenitsssmaiidmadeussny Snnsdidny
Auraulade nsaruTInuasd afan1strunsuway (Cross-Border M&A) 7 3ntund adl gyuis g
mMsudanuen (alienation) vesnineu Feiliduienudfguenisaireaulindauasnsasusi
Sausssusshnsegsseunsy tedesiunsgandensneinsuyudidame

n3dl Patanjali gnenunlugiug “Black Swan” udeivmmsallimaAndidaanssnusielassaiig
mMsudsdumegsiauagnsinnisyaains sivigenldnsemindsanudidyrensiniounnnuniondina
gvduazanuBavgurendnslunisivfiofumuivdsundas Tuvaziinsduesnmsdanisanuvainvans
(Diversity Management) luwasuil agviounnnunenguluniseaniuuulevisuasufufnissuninens
Uy wd 7 A1T989A0LANA 1N LN Wewd Arau) uazTaussTn i eadeanuvinisuuay
augamiieluiiviau

menusBnsaRn e e nveerul Sieliismmunsaldidualumdrieneiddnuay
Wisuiflsunumnsmsdanislusiuniuensnety Smiaseaduaiwinusdamnslumssenuuumadon
FanagmsTivnzaniuanndeLve AT UsALAT IS AT O3NS oo Part Il Jdlslisaduunasioyaids

Usedng widaluesedielnuf ianidenlomgufiiunisussendldhlanuisanuata (Malik, 2018)

a ¢ o

N13797138U1UNED

ludruilaglinsgiiBednaudaindn (1) n1siiduiundmged (2) auAm1dsnMsaeuwazis
a S~ ) £ a a wa Y o w
e (3) Anuvanvatgvednsal@nwviuarauiduaina @) n1sldnuBalua uag (5) dediauay
FoIa eI TR

1. msildwnmgeg) (Theoretical Contribution)

MIYIUINIINTaUALAR Ussauanudisaegralanmulunissumatedninnguisaiunis

UImsnsnensuywdidideiudunseuideifiaseunguuazidenlemanedfiveangfinssunisinnisau
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Susauiszdunagnsesdns 1wy madenlduuama Best-Practice viormummzantuUIu (Best-Fit)
flazviounnummnzanyes HR Practices Aouiumanizyedesdns laufnsiiansamineinsaeluny
WwIRA RBV/VRIO 77T HR naneduuvasasnsninuldiudeuidanisudady (Competitive Advantage)
nsoulSanauusanafusanitu (Institutional Pressures) LagMILdeniBINagNsveIzUImMs (Strategic
Choice) induszuuifien vilausnosuneldinilu HR Practices fifuszAnsamlummguienals
Uszauaudnialuusumanizuiani minldaenndeatungssdeu Jausssuussanu wielaseasng
neluasdng

dileuldysannismgefainuatediin lud1azilu Resource-Based View (Barney, 1991),
Institutional Theory (DiMaggio & Powell, 1983 ), Best-Practice vs Best-Fit (Boxall & Purcell, 2011)
5904 Strategic Choice (Paauwe, 2004) Faazviounisidenlosesdninuinainuasgnisesule SHRM
uay ER agnafuszuy uaziiteiaiunnusimalie suddelussoevdadaauonunfn “Best-Process” it
nseeNLUUNTEUILNTT HR Tidavguiarannsnfudsunmumnatnesdng wivssiudsslignndnis
Gl.uviﬁ'dﬁaLa'u‘f':Im&JLa‘wwﬂuu%wslmjﬁgﬂéﬂ’um?iaumﬂ?ﬂqmiﬂ%—l9 N1SYIN9ULUY Hybrid Work wagnis
Uspgndld AIVHR Analytics SeUszidumanislignnanisunisdend witeduloniaddalunisvens
youmMIUTEYNALY SHRM TWiyhiiumsidsuaswesanminadesussnulan

agelsfiniu udnsau RBV/VRIO axigesurenisadnanuliisudaudduliegadaau
uiiluga Gig Economy ALMETN (Rare) LAEANLEINABNIEIULUU (Inimitable) vaainuwenduldone
avetneiny wilidedslldliaruddytutosind Judugafimsdamouuazanifesdednnntu

nMedenleadninvquisng 4 lunsouves Malk lifisaustifunisaguar@auentdu widaue
Brsmnuitodssuiuarnsoriinmesiiidaioy Samnsethlugnmmeaeuideanivg wu maadiliea
Moderation #3® Mediation 5¥1319U5aNAALLTEAIUY HR Bundles uarnad wsn14gsia Ns3ATen
BeUFunuvidenuunay (Mixed Methods) ansnsaldnsouiidugnilunmsnsaouanuduiusidsiudou
sprinaiaudseing  veluusundunfuastugeamnssy uenandsivsslovinomatmumguilu
esmnnseuiiteliimidessyderimensunsi Mmiaaunigiu wassenuuunaiutoyalfestaiu
svuu NauailinseuauAnues Malik Lflum%"mﬁaﬁwmmﬁWﬁ’m%'uﬁy’qﬁﬂ?ﬁmmiLLasé’Uﬁﬁﬁé’m HR
ﬁé’faqmsv‘hmmLﬁﬁﬂf\JLLainzqﬂm“LiLLmﬁm HRW/IR Tuusunfivannvanewazdudou (Delery & Doty, 1996;

o

Paauwe, 2004) %qmmmmﬁmmﬂuumumwaqﬂL%qgimmi (Integration Framework) #41l
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Malik Integration Framework

Best-practice / best-fit

Estori:feuncogrinon ttonne.
pertonsc. peneer inespclaites
oultrastior atol ftt.out cuttion
anpentbed w tatien.

Core

Integration
Layer

Institutional pressuree

Ectengiatockiiestios,
ecattentoc ancerdl dneldt
bretoscabelr cestorsltineec,
cofhetpe dilion hesutien,

RBV/VRIO

Fectunatoce teottes: bornaoth,
precdticeste mo betscel avet.
andet tousococto ctintioresd
potiprivdnrvenni,

Strategic choice

Ecoedie toy eresuelis to prestiv
postichad finses beoestioa
cesseoct eiwr orfuisul yooner
ircopotacct yohe,

Strategy-environment—resource alignnent,

Resilience in responding to pressure
Creating sustainable competitive advantage

n19:7 oulealuIAn Resource-Based View (RBV) v91AU Employment Relations (ER) Tu
oA & Y @ a I ' ' o [
misdorauduansliiunune g 13fufuYe9319909355n 55Ul nUes RBY wag ER waniu RBY
Wuguues Inside-Out Ineuamsnensniglussansiluuwma swnuldu3suidanisudadu (VRO Framework)
vaughl ER Tuasnevituga Pluralist wag Institutional wunanerawazdodndnn1san1du wu nguune
WIHNULAE TAUETTULTINY

A1 0uddn ninensuywdiduiunasmulaiieudanisutsiusazeg nelddediiams

]
@ g

A0nUU NISHEIULLIAATYR8lRINITenasl USUI5L9119791 HR Practices wilaanukuua®y RBY wnnll

o
3 v 1

aeandostungminevdeulsuievissiufetsduman wu ssuuameuunuiudseansnweralaldua
mndafurnnatusvierdeuus sy

w1l S linisedlamuduiusaesiiansszninminensaeluesdnsiu
ANTNLINADUNIBUDN WAZAINITATATIZIIN03ANTIAUTU HR Practices TAdAuLsInadudsanidulag
Fanssnuanuldivsoudutotuld uonanniduderen1sideduuisuiisuseninssznenie
qmammwﬁﬁ%ﬁm"ﬁmLLiqmu&ifou V‘iﬂﬁlé’yuuaqmuﬁy’dﬂaqwéLLasmiﬂﬁﬁaﬁn (Malik, 2018)

agu maidon RBV A ER laissusifnidudosinemmgud widaelifuimsuazinide
il Jeulvenudifaunzanuduiviaives HR Practices Tuusundivannuans siadunagns n1sdans
melu uazdodianisanidu Faduusslonifadeufoinandsivinis

mMsnaUsvisiidesiouen (Research Question Development) 1uusglomiddnuainsounuinn
Tumilsde niTeanmnsaldnsounguiueznsdnvifugilunisdenamdsdnuas eunnss wu

MelALsInaRudan1Uu (Institutional Pressures) N159ANga HR-Bundles wuulndwasiaUsedvisninesring
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1nfign 1§ onsIaaoUNTAM U UNINENTIYLY (HR Investments) 1A aaT R VRO Tuussinaidalvsl
Wieutulssmaiauuds mammaridielfinidelinneinnuduiussswindasad HR futladeids
gl UG 9 SwdwhmMsUSsuiisudai A (Cross-National Comparison) waz3lasizinaleszau
(Multi-Level Analysis) saustyana niaeeu Taudsesdnsuarszduni

nIsUNIARSETUALUMIIINLUUIWITESE881 (Longitudinal Study) Litefnwnanseny
94 HR Practices Wag HR Investments fionadnsyasesdns vilsiannsodiasgiunliu mswdsuudas
wazaudiiuveanagns HR 1§ ueninddsanunsnyszyndisiteidman (Mixed Methods) naudaya
FaUnauazamnn vlFldnwasuisiunagns msufoR wesnadng Meuumedl dnidvanusade
goanquf adeuideiineulangiadauiun (Contextual Insight) uazidaudsuifisuseninessina
(Cross-National Insight) Faunefusuisesesutaudinnwuasnuddouunna

2. AUAMINNITHRULAEISAINE (Pedagogy & Methodology)

nseeNLUULeNS 50U ieUUR (Practical Learning Design) iluqmidudidgyvemiade
LﬁaqmﬂLwiasuwhjbléﬂﬁmmﬁ@wqwﬁLﬁmaehqLﬁﬁn usefail Key Learning Outcomes WazAanssuinAn
(Thinking Exercises) Litoanvinuznisdndugs 1wy madinest neduasest wasnisiadulaidains
n9i3euiannsdifinu (Case Studies) Bl Fouszgndldnnuias AanssumaniativayunisFeous
wuudiSeuduAudnans (Participant-Centered Learning: PCL) v g3 ouiidrusiuuazasiainweves
auLes nilsdemunzdmiundngns HRW/IR seautudin@nwiuag Executive Education lnsnziasuaany
WlagadnlunszuIuMIuIMIInneInsuyed N1sUseynAnTauLBnNagns nMsuseidung wagmasiesn
ANUADUTIIANS S eunsaumdyanurimeasdulanmsuimmsneinsuywd (Ellet, 2007)

anuinzanlundngns (Course Suitability) Wugmuiuddnesiiadeidud iosnide
gneenuuulildidusiisluseTatedu (Capstone Course) viondngnsdadindnyldogaumngan
Tngd g unauLLIAAN MU Ui UN19 38U 1NN SEAnw B UR vilidnAnwudlandnnisids
nuuaziiiumegnannanumsaiaiaiiosdnsthluld feafunnudenlessenineeuiidmeuiiuazns
Uszenalden

WlefisUsyavBnmusmdngns fasusafonasuenatsvideiaieslelnUFuR Wy uuuesy
MINWHUAAIAL (Workforce Planning Worksheets) #1319A2aN1N3auazausIauy (Competency Matrices)
i Yanadnsa (KPls) uazunsdoyalinszininennauywe (HR Analytics Dashboards) & staewin@nyn
sonuuukazUsUld HR System egnaulugusssy

nslfiadestiowmanilifssiauinue melinssiuasnaunudnagns uiduaiuni
fulanazarundlalunszuiun1seenuuuszuy HR ATUIIDT AIUANITINLRLYAAINT NSRRI
ATuENNTa NMIuAiadin uazmsinauma vhliudngns Capstone viosedutudindnuiilimiiade
wufinevaussnmsSeudimguiuasnisiinufoRldasutau (Malik, 2018)
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3. AnuMAINTRaIevaINIdiAnwIwazANIluEINa (Cases & International Relevance)

AINATEUARNALATNIALAYERAIMNTTH (Regional and Industry Coverage) fiailugminu
vownlsde {lsusiunumsssuinnnstfnnanussimaiauiiauazinaaiau wu duse glsd
WAZROALATEY ATAUARLEAAIMNTINAI 9 WU [T/BPO M5iAuse N15ANY wagn1Asy N153nsaunsel
Mngiimauazgaamnssuiuaneafug el Souiunnuuandeiilasiaine Sausssueadng suluy
L5997 UAzNAgNENTUIMITIMINzan nmsthiausnsdnainvatetislninwensiinseiideuiun
dosnlalaunsmiuunsannnsdnisluldlaenssiudnnsdnils anudilaauuansiadauiunidae
Tinsgmindadadoiidenadon1sdadulasnu HR Laznagnsosdng 19U TAUSTINLTINY NYVLNY Waz
sULUUNTUIMT uenanidaudalenaliyiFouisuiisuuarduassiunZoussninssimauay
QAAIMNTTH LU NITUTEUTIEUTEUUADULIUYBIBIANS IT luduAeiuasdng Maritime Tuglsy 3onis
Arvinagms Engagement vosnaiglussainside Jeuheiauinuensanidiinzsitaznsdndule
fidudiousnntu (Malik, 2018)

og19l5fid uninsaiddeamnsadeulosluguiunlneuasiofons Tusanideald 1y
N133ANITHIUT A tugnamnssuneasiaeslne nien135ulie Gig Economy luniAuinisves
denlU$ FsaztneniiunnuAndaissduliiunsiansallfegnadususssu

F09319199801A (Regional Gaps) Semanluusuinuddglunsfinymsenisidesusiigg wil
sfinnuirminlunuidouaznisenudeyannuateUseme agelsia Jeyauaznsddnwdala
aseunaulunnafinim Taslawensdianagiueiaing uewin uazazusennans deldnnudiavienis
dihistoyadiliifeame mamadeyanngdaeamarivilifnauldanalunisinsed insgdanlg
nsAnwaziiuliiglsy sudnunie vieielonsTussnidsandedundn shldyuueadauuieuiioy
(Comparative Analysis) Tuusunlaniadailaauysal

aallilaunalifnarensfiarunadnduasnsasUunEeuninanidde s suumanisuivig
MW ven1susuldnagnsenaunnaneiueg 19uINAINANINLATEENY TRIUSTTN TEUUNYNUY %38
lnssafesdinuvausiazgiinng dregraty wwmmamsuimsmsnensuyudluundansedndlnenamndsy
Hapmusaamilsiidumsnisgs luvarivews munsussimaenaud oad nlasadeiuguuazmelulad
ANz TUONNANUNUTEWADIALTTANA UL T UF YT IRLAZ UOANUAN I IAUS T TULAZANEU)

Faifu nsviensdifnsmiedeyannginmamailiissmalemalunisieudeuddn
Wiy uigsermilugmsdnaulaniensoenuuuulsnisiiliaenadesfuarmainuaisvesuiuvlan
mslﬁuLﬁmiaﬁfmﬁﬁam’mﬁﬁ’aL%qgﬁmmﬁuLamzﬁhaLﬁum’mLﬁaqmwmmﬁLﬂiwzﬁLLazaﬁywmm
drlafiseusuannduluuiunlaniitn wasdaivayumsadslnaniouumaiivuldldassiumas
Usznauaznane Tausssn amn1ad 1 maiuSeuifisunseufinndnsu SHRM-ER (Best-Practice, Best-

Fit, Best-Process, RBV/VRIO, Institutional Theory, Strategic Choice) Tned “dof-d0311n” Lﬁlaiﬁz’jjl,ﬁu

A eRdmsumsimunuleuiskagnsUssgnaldluusuning
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M15197 1 MsSeuifisunseufnudnaiu SHRM-ER (Best-Practice, Best-Fit, Best-Process, RBV/VRIO,

Institutional Theory, Strategic Choice)

Nuf)/NTBURAN

48f (Points of Strength)

J93119 (Limitations)

Best-Practice

- 1@u8 HR Practices l¥lanunnasdns

-91lddaonAd oI UUS UNY 89D UKD

(WwedIng) 19U HPWPs (Msassmauie nsineusy Jaiusssu
nsddusi) - deadonis Copy laglifdsdadeuly
- @519PI3gIUGY Benchmark SeRuang LANIZBIANS
Best-Fit - Fangy Usumudeulvgaaimnssy/ - viaadmduninsgriudiesudieu
(AnumEgan @0t/ InusIsy JENINBIANT
Amusun) - vl HR Practices @onngeefiunagns - mnIAsenusunianain agviliseuy

DIANTITY

HR AuLvan

Best-Process

- WUNTPBNWUUNTZUIUNNS HR NUSUle

-gadunurdalng v1andngIuLds

(n3zUUNS AADALIAT Uszdnwunwe
danew) - wingAveR Digital wag Gig Economy - N1509NkUUNTEUIUNITT Uty fasld
NINYINTE
RBV/VRIO - WiugauAwes Human Capital iluninenns - Tugp Gig Economy “Rare” uae “Inimitable”
Framework \WINAENS oalidifunazinuzidoudits

-mnninensiauauda V-R-1-0 9

v
o

asnamnulauSeundatu

- 13t U oA ansaa v u/ngnune

bIINTU

Institutional

-5 UNgUIINAR ULTIAN T (1IN

- 919NAANUANESNATIAVDIDIANT

Theory 1As§IU 130) Afrun HRM - Y adun15esu18YeTIAANINAIINg
- rgdlannuuandudiedinn-damsss asnagnsin
Strategic - WWuunuImgdanig HR lugiuggidon - enaflennaefidediuyanasnniiuly
Choice \FInagns - FupgiuvinuruazamsTINTOIIANS

-TAAudiAgyAv Professionalism wag

Ethics

HR wRazAy

4. M3UBIURUR (Practical Utility)

mislvinseufadaloue neudign1sieseidalun uniasalliauenseuAndeuleue

(Policy Framework) %l iumaidenndnssninawuimneniuay (Control-Oriented) fiUkwan1afigaasng
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AL (Commitment-Oriented) 3sviansdnananalnmsiidausamvesniineu (Employee Voice
Mechanisms) Wagszuusnsiafiauna 4492818 uTv13 HR aunsaldiduduimdsgnsaansly
mseenuuuulsungls aazdeliiguims HR dadulasnugnsmansuaznsuimsyaainsegnadussuy
Tngnseunisindulariefiansandaidensis 9 sewineuuIn1e Control-Oriented fiLfun1saauax
funumeiisjsaiianuyni (Commitment-Oriented) Tlltfuadiannunniunazusagdla vilvamnsa
Bonuuameiimnzantuuiunesdnsuas Tansssuyaaing uenanil §1AseUAqNNITEBNLUY Voice
Mechanisms 1t alsfwiineuiidius amuazd oansaeania 19y Ussyuszaunude Luvaouay wie
AuznssUMININNL LagmMIeenuUUTEUUT 19 TaTiaugasenineaugAsssumasussgsladunany dee
WasEdvam aneudauds uazaenadosiuilmnedanagnsvesesdns

oo nsevAndaulovisyimiiiduind ssdedinsevinasdndulefivaelfuims HR
annsaideslssuuamanisuimsruyaeatunagnivesesdnsidesnaiiuszuy filuudvesnisaaunumnie
a¥1annusnity Msdagosslindnauiidusin waznsadessuunsiafivnzautazgfisssn 39
HomnildeliesdnsanunsauimsninensuyudosaivsyAninmuazaenndostuitmanedanagns

Fosindejin nisdedudegfinsiiauenseuAndauumaasnsdinuuddin e
whgfinualudmouiuasmiafunndladmdnns uidmamsdawion “giedesdle” faunsa
il emldlagnss (Operational Templates) iy wuunedy fogrnseunsviem vieuuUfoada
Fupoudaiau FeuFiRmusuminensigus (HR Practitioners) sindasnaiiowluusuldluaniunisal
139wpeeeAns uananil nifsdeddlallaly Worked Examples 281 HR Analytics Thanzasasdnluiianis
Ainsgiidedeya nsfanu uazmsidenlesiunisdnduladanagns Jeierfuusziiuddnlugaiinng
Fan1sminensuywdduiad eudiedaya (Data-driven HRM) vzt ey 1A% aflef 1A sadasiy
nsUseliudesasiouinyaainslueddns wu Sample Survey Instruments for Voice Diagnostics €14l
finnsthiaueludegusssy MafikuvaeunuansguviandosdoTafiiunimageuaninindedeway
AnunsLdlasadvansatiglissdnsasiounuduaidaegiuiuguaziiluldlunisusulsana
gnsau HR laag1aiusedvsnm

nandnenis nivdeenadutiuluiinnsairsanudanudladanmsuaznisiinei
wnAnINAIINswEeL “gilonsUfiR” AndenldanulussiuuftRnisats duwalvgiiewenaldsuuse
tuanalavdenseudnlmi q widassasmunaiuagninensiiadulunisesnuuuindeailefivanza
fuuFunesdns mavnnesduszneuiieilimidediliannsaneulandanudesnisvosfufoiaeuld
og19nsuiu TnsanzluuuniiesAnsiosnisuadwiifegusssunasadosdefldanldviuilunisuims
NINeINTUY WY

5. Jesrimduaauazidem (Temporal & Topical Gaps)
wimdeasfinuAndmauiuaznsysannsidaa uwiidesngnifissilul 2018 Fadl

o o

Tednfnfiddglusiuanuiuaivveniien lngianiznsvinmsinseidednaelsingnisalseaulan
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fiAntuuazinansenulpgnssonisdamaminensuyuduararuduiususseiluilagtu Yssduiiii
Tadmau laun
5.1 HaNITENUITELEIIAINNITUNITZUIAYRY COVID-19
madnngamsunsssuavhlisuuuumsinuilasuudadluegnedud anmahaou
Tudinauiiunan (On-site Work) TUgguuuu Remote Work uag Hybrid Work maiUasuudasiilaiiiies
dawasenisoenuuuulouis HR Wiy usdsfnadennuduiusidelassasrevesnisiey Wy
n133nn1suseans nnluszeglna (Remote Performance Management) n15a3519 Engagement Lagla
FeanuntiiAy wagauviimesu Work-Life Balance Jaduuszifiuiiasgninsziifiuislumisde
Frog 199U 113884 Interational Labour Oreanization (2021) T i3 Gig Workers o NUIANIIANATD
sudseiudsnuuazeldfisiung dadudedrinidadasairsiniedoliilifinseiian wiazdnsnands
Tugauualdufinig
5.2 A1511 Al uag Algorithmic Management 1114w HR
AuATmtmanalulad lnglanwig Al wagdanesvin ladnandunundAynenisdnms
niwensHLEY Wy Massimiinaudalul@ (Recruitment Automation) M3AinAaazUsEEIUNaNIINNY
wuuiSealnal (Performance Monitoring) 3femsitAsgnideyaymaIns (HR Analytics) iieAransaiuualiiy
ussTuLaENgAnssmiiney fetanuadfnansenulasasaronafin SHRM wag ER ludnasdutssiiu
suasesssn anuidudiui vidensiasuulasguuuumnsduiusseninanedrsiugning
5.3 N13VUAUBY Gig Economy wag Platform Work
iswgRaunanrlesuiarnnsinsnuLuuin (Gig Economy) fndudulaeguminiiiuas
Wasuwasmnuduiudussnuluansyszme winaudwunnlaldeglusuuuuinanuansdnsely
LARULIYUDATENS DY URIULNAANBSUAINA LU Grab, Uber, n3aunannasunswaudasulal
dafiadremnuimelmisoniseenuuy HR Policy WAZNITANATOIRTINU LN IZANNFURUENIT91997U
lidmaunioulussuusada
Faiu wndimsdarh atuiuls sifdeasysannsUssdusmaiomanidily wefius
Anusiuasty anvanysal uazmsthluldldesdudaiud msfududananazilinddodnssnm
AR admgsiuasidanisUszgndliegedBu uasmetlandronisdsunlasiiinuedasaiies
Tulanvesn1sdnnisnsnensuywd
6. MsiATEuarUsTIiuguAMIITINITYRImieEe
6.1 Yauda
(1) msysanmadmqud nildugaudsddguemivdedemadenlosuuindiuns
TAn1sNINeINsuL g ITanagns (Strategic Human Resource Management: SHRM) 141 uuszLau
suNEITUS UL (Employment Relations: ER) Ifoesiimmsanazifuszuy 3dbildifissnisinaue

noufuuuuendu wildumsysanmsiagieulisenudenlesssminsgivesdnsuayssavuanity degragy
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MRS U IMBINAgVSIUMIN NSy NE T US AUngVINEUusINU Unumana s vielady
maasvgiansdesiirimunfianisulovisussn msysannsludnuaednlidsnannsooadiu
amrnidaaumnniy uasdnlanalnfidudeuresnsuimaminensuyudlulanaialifseu

(2) auAmsnsaey wilsdesingumsluguisiFouivanzaudmiunsdanisiGou
nsaouluamine1ds 1esaininsszy Learning Outcomes Avatauluusazumn Faelgi3ouaunsn
AnmtmanensSeuduas iananisvharandilaldegraduduneu Snisdell Aanssuieun feanuuy
unfienseAun1sAMdeimng (Critical Thinking) wagnsieulesiuysyaunisaiads Aanssuwmaniyeli
Ji5euldflndunsiinseiidedin msedusie uaznsusegndlduuidaiiousluaniunsaliinarnmane
FumngauilugugimnmsGeuslutuiFousadiiodmiumsfinudeniies

(3) nsdifinymanamans msthiauensaifnuniivainvans FenseunquosdnsuazUIUN
fumnsnaiu fdlundvesgfinia granunssn wazanImwIndeNMITL ANIMAIMAIEEYae TR 81U
ilaiwnAnuasnguiigninauslilafidnwazaed uwiausauflldldauteulvwazusuniunneig
fiu maisuileunsdifnwaasaisinuzmateadiutaiauarlomavesusaziuams Snvisdassiou
Tifuaududouuazaudunatnvasannisiouluanissed 21 Seihlivdededuidnue
ﬁgﬂul,%ﬁmmmam%waﬁﬁ
6.2 doirin

(1) TodrAnideginie usmisdevzinauenagnsuaznsdAnuiinseunquaiiaia
loi¥e-uldTinuazylsung Sumnldegnainala wifddidediiafiddfonislinsounquuiunaingiinie
arfueudnuazuening Fuduiuiidfduivlawasdnatamaasusia nadles uasdsaufiuaneig
mﬂqﬁmﬂ'ﬁuﬂ 28197ALIU AIBE1YUY i’]iymmmm?{augw 1ATIAS 1T NIUUDNTZUU BAZIZUUAIT
AuaseasIuiTdnvaziany Sululssiuiidmadensianisminensnduazauduiususan
Tuvsunfiuansnsly mnudsdeaunsnysannsnsdiAnuanaimamaiils fuedieliAaamudqla
fivannuaneuasidussdrmnnd iy

(2) MmavaaIesfiou iR wilsdedlilvimnuddysunninaueiniosdioniodsnng
LGTN‘Uﬁﬁ’@ﬁﬁu’%miamﬁaﬁﬂﬂi’fﬁﬂé’ WU HR Analytics, HR Metrics, Dashboard viewa3asilonismaia
uq Aldlumsieswideyaddnifnniuyeains msianaUszavsamnaihnu viemsaansaliuliy
W39U ﬂ’li“U’lG]Lﬂ%‘lmﬁaLﬁﬁﬁ?ﬁﬁﬂﬁ%ﬁﬂ%@LMMW%ﬁUﬂ’]ﬂ%Lﬁ@Lﬁ%uﬁ%’mﬂ’J’]lJiL%quwaLLazﬂ’]iL%‘EJ‘HfﬂiﬁE)u
wnndnshluvszgndldaiddussdnsgsiavientasanulfoinms fedl windmafuunsouunie
wieuituiedesdiefianunsaldonildaie fazdefuifivesnsussandldliliauauysaiinndeiu

(3) liinsounquussifiusamadevdsd 2018 nslaivusionisidsuuuasiiind uogag
s mdsd 2018 Inslannzimmnsaluazunliufidmaienisdaniaminensuywdesnsiifodifny 1wu
MsuNIsEUIATEs COVID-19 Mvhilsguuuumsyemiasulugnmsviaunuy Hybrid wag Remote Work

nsi@ulaves Gig Economy AV IRKLTIUBaTELaLUTIATNTUNUIMNINTY 5IUTIAINAINEITBY
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wmalulaBege Al-Driven HRM Aidanfiunumludunmsassm daiden Ussiduna uagianndnenin
yaanns mslinseunquusaiumarivilinddoniagnuerindmidludnisUssgndlddmivesdnagn
gt widiinuiludmqud witlineulandsoamnmesuaiofifuimsuarinidordundaer
6.3 N1SUTLEUBAYINTG

wilsdoduiutionnidoiadureunuasanusiuads uidsasdinuandmouiua
nsBouige Tnevhmihidunnguddnlunsadisnnuiiunmsinniminensuyudidanagns (SHRM)
wazANudiuseL (ER) egiasuiu visieidouloauazysanmsuuiaavannvateda vilvgeu
dlanuduiusdudouszninsssduesdnsuazanitu stsulevienislunaslassaiianiouen wu
NOUNIBUTINY AN kazTadaiasugianisiliod wiauduasun1sAndadnindeunsdlfing
vl mguiuiuldnudsa nsugia wosSnusssuusiazgiinig uonand n13ysann1s SHRM fu
ER viliAnyusoadeesdsniatvayumsitouaraisasnudonssrinainivms gUATR uazdimun
wleuy wiiuausznudddduen nilddediaadusmsniow unasduadi wazgiudeddAydmsu

nsiawALilndlusuian

YDLAUDUUTHAZUUININITLADNNLIED
1. daiauauuzBaU]Unuazigaide

1.1 dusvadusaly ﬂ'giLﬁmmﬂmmﬂm?aqﬁaﬂﬁﬁﬁ (Templates, Metrics, Dashboards) fidl
Fegnanarivensnuazuening sauafinuniinuniuenddendsd 2018 Ssavvioulsuifiusauads
9 COVID-19, Hybrid Work waz AI/HR Analytics wieustaadunsdianwesdnsivendslaia-19 wy Yam.
7l flexible work arrangement uag SCB ﬁﬂ%’mj hybrid workplace Hiowansliifunuimisfiunnsasly
n133AM3 Remote Work Suannsatsniisuiiiudu Malik waskumannisgimeifioddesisua
lomanisussendltlaegnatniu

1.2 dw$ugide arsldnsovanuisdeifiofiauuigrunaasuiuy Multi-Level (individual-
Team-Firm-Country) Waze8nwuud1u3T8139 Longitudinal 4fi 83U Dynamics 89 HR Investments
(MuLLIAA VRIO) Aiflasie Performance aeldusinasudsaanduluuunusuimasingg wiouiaiiugh
LUsLUS BuLT By 1Y JULUUNM3EANTS Remote Work wag Hybrid Work @ sazsioun1siua suudas
ulnssadeernsuar Tausssumshaunddain-19 mslnszidavisuiisuiesdelidutaou
Betuiusiarszdu (yana fiu 09dns uagUszina) Sinsnouaussdenizamudiu HR unndsiuagsls
LLazL?Jmiaﬂ’laiﬁmiUizQﬂmﬁli’fwaaﬁfﬁlﬁmmmmxawiaamwLL’mé’auﬁwmﬂwmamﬂﬁﬁu

1.3 dwSuduUa mmihnseuanumgauiuuIun (Best-Fit) umagaunu Pilot Projects
ﬁaumﬁﬁumaiﬁﬁugmmu LASHNANNEIUY Evidence-Based HR (Rousseau & Barends, 2011) 7uAU HR
Analytics Wio¥nradnsvosnisiniunsidegradussuy wnsiiaenndasiunsalfnwansUssmea 1wy
Uisvmeluladluansy Aldmamnaesthsos Hybrid Work ileUsuaunassvinaUsyavs mmuazanufianela
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voemineu neuasvenonatiaisesing Tuvnedesdnslngetng SCB Usudinemudu Collaboration
Space il anaUlANg N IYURUURANREAY %’!QLLﬁmﬂﬁLﬁUW’nuLLmﬂﬁﬂdéjﬁuﬂﬁﬁgWﬁ‘iUﬂ’li%ﬂﬂﬁ Hybrid
Work seninsUszimaimuudatuuiunlng nafeuiisudul szl ufoiaunsaseudan
Uszaumsaltiunsuway waziuUszgnaldlieg umunsauiuanIniInaeuuanues
2. wuImaMsienilede

Iﬂﬂﬁ@ﬂwﬁdﬁa “Strategic Human Resource Management and Employment Relations: An
International Perspective” 484 Malik (2018) iAa Un13d1A gysion1 38 muIAIUS 91U HRM wag ER
Twdsana gaudsenndenlomnuiivarnvaedfunsdfnuidauisuiiou uasniseenuuuilom
fvnzaudonisasuluszdivgaudnu egnslsAniu nisliaseunrqugiaiauisdruuaznislina1afs

v ' '
v AN Ao 1 o a

USuvilvainaad) 2018 vilvinilsdedafinundmsunisiau i

Tngasy ndsdoiauivanzdmivlddumalumssunsaeussdutudfinfnuas Juumas
Sedadmsuinivnsuazdu foAlussdnsimmnaidesmadlanainmsiamminensuyvdluszdu
analuewan snfinsuiuuzadonlvinsounquuiunmds COVID-19 uazmadsuulasaninalulad
awBatisnssduauduarauTwatvemidoligedulusn

aguiiudn milvdeiduiimnzdmiv (1) o19sduarindnwssdutudadnyndusuas
denisaeu (2) tnideiidesnsnssudmiunsAnuuuuimsitasnisaaeunguiidsdidouly wa (3)
FU3M3 HR fifesnsnsevAnnagvdiiteussdiumadeniumsesnuuuulouisnisdnnisnine insuyudi

AonAaeenuUSUNAnIUUYB IR
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Abstract

The research goals were (1) to design and implement an English language teaching
curriculum that integrates community-based storytelling in Dan Kwian village and (2) to improve
the acquisition of the English language, specifically oral communication, storytelling abilities, and
cultural expression, among young people by incorporating localized content into English learning.

This study employed a mixed-methods research design, combining both quantitative and
qualitative approaches to learn more about the effectiveness of a community-based English
language teaching curriculum. The design is grounded in participatory action research methodology
(Kemmis & McTaggart, 2005), known for empowering communities and fostering collaborative
curriculum development (Stringer, 2013). The research followed three phases: (1) Phase 1:
Curriculum Co-Creation, (2) Phase 2: Implementation and Experimentation, and (3) Phase 3:
Evaluation and Analysis. This phased approach is consistent with participatory curriculum design
theories (Burns, 2015; Benson, 2013). The sampling method was non-probability and purposive,
aligning with the community-based goals of the research (Creswell & Poth, 2017).

The study used a combination of instruments to gather rich and triangulated data: (1)
questionnaires, (2) focus group discussions, and (3) curriculum evaluation rubrics. This multi-
instrument approach strengthens data validity and reliability (Domyei, 2007; Cohen et al., 2018).
Statistical software (e.g., SPSS) was used to compute differences in language performance and

satisfaction, following standard practice in ELT research (Field, 2013; Mackey & Gass, 2015).
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The main research findings showed that more than 89% of students improved in four key
areas: (1) learning English, (2) getting young people involved and understanding their culture, (3)
participating in creating the English curriculum with the community, and (4) how well the English
teaching design worked based on local knowledge. These findings align with theories that highlight
the importance of contextualized and community-based ELT practices (Holliday, 2005; Holliday,
2018).
Keywords: English Language Teaching, Local Wisdom, Thai Community-Based Storytelling

Introduction

Effective English communication skills have become a national priority for many non-native
English-speaking nations in the era of globalization and the digital revolution. As an ASEAN member,
Thailand has highlighted the value of English language instruction in boosting employability,
educational mobility, and international engagement. The identities, experiences, and English
language settings of English leamers are not reflected in traditional ELT techniques, which
frequently rely on English-standardized and decontextualized curricula in rural or culturally distinct
regions (Kirkpatrick, 2010; Nunan, 2003).

This study was carried out in Ban Dan Kwian, a culturally rich village in Chokchai District,
Nakhon Ratchasima Province, which is well-known for its long history of pottery-making, in response
to these difficulties. This generation-old local knowledge encompasses not only artistic and
technical abilities but also the Korat region's narrative traditions, values, and linguistic characteristics.
Understanding the educational potential of these cultural resources, the goal of this study was to
develop a curriculum for teaching English that incorporates engagement with the community,
creative cultural activities, and local storytelling to encourage young people to learn the language
and become more aware of it.

The 11th National Economic and Social Development Plan (2017-2021) of Thailand, which
promotes lifelong learning and local involvement, is in line with this study. By focusing on training
young English-speaking tour guides through cultural storytelling, this study also promotes
community empowerment and sustainable tourism. The study developed and assessed an English
teaching program that involves local content from Korat and English language lessons, helping
students become better at using English in real-life, culturally relevant situations.

This research has three arguments. First, it addresses the need for English instruction that

is culturally appropriate and in line with the sociocultural situations of English language learners
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(Gay, 2010; Cummins, 2000). Second, by connecting contextual learning and relevant input with the
development of second languages, it advances the idea of English language acquisition (Krashen,
1982; Vygotsky, 1978). Third, by promoting intergenerational learing of English and including local
knowledge holders, it encourages community-based educational design.According to first
observations, Ban Dan Kwian students lacked both contextual opportunities for English practice and
motivation. However, they had extensive knowledge of regional crafts and narratives, which were
frequently discussed casually in family and collaborative contexts. These informal skills help
improve speaking English, understanding how to use it in different situations, and communicating
with people from other cultures, which are important for being a global citizen and having skills
needed in the 21st century.

This investigation, however, concentrated on developing English acquisition for the target
group through the technique of participatory action research (PAR). English language teaching (ELT)
has been using participatory action research (PAR) in increasing numbers to improve language
acquisition through culturally sensitive and locally relevant methods. For example, Suwantarathip
and Wichadee (2014) carried out a PAR project in rural Thai schools where students adapted local
folktales into digital stories in English. In addition to enhancing narrative and speaking fluency, the
collaborative method raised learner motivation and engagement. Nguyen and Do (2020) provided
another example, using PAR to help Vietnamese students create multilingual oral narratives based
on local customs. The result was the development of more multicultural awareness and
communication skills. Learning becomes more relevant and transformative when PAR incorporates
local material, which facilitates meaningful language use located within learners lived experiences
(Burns, 2015). These examples show how PAR may promote proficiency in English and a strong
sense of cultural rootedness by bridging language education with cultural storytelling.

Based on all the information mentioned, this study examines how educational design can
fulfil two purposes: teaching English and preserving culture by coordinating instruction with the
community's current assets. This approach enhances language acquisition and fosters a deeper
connection to cultural identity, ensuring that learners engage with both the language and their
heritage. By aligning educational practices with community resources, the study demonstrates the
potential for a more holistic and impactful learning experience. The outcome encourages pride in
local traditions, supports sustainable livelihoods, and models the identities of English language

learners.
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Research Objectives

1. To design and implement an English language teaching curriculum that integrates
community-based storytelling in Dan Kwian village using participatory action research (PAR)

2. To improve the acquisition of the English language, specifically oral communication,
storytelling abilities, and cultural expression among young people by incorporating localized

content into English learning

Research Framework
The research framework for this study, centered on research methods, is constructed
from prior investigations, which are detailed below:
1. Evolution of English Language Teaching (ELT) Design
Traditional grammar-translation techniques have been significantly replaced by learner-
centered, communicative approaches that emphasize real-world English interaction in English
Language Teaching (ELT). Effective ELT design, according to Richards (2001), takes into account the
histories of learners as well as the authenticity of English usage in everyday situations. To increase
English engagement and cultural pride, this shift focusses on developing English learning materials
that integrate local culture and vocational skills, such pottery-making, in multicultural situations
like Ban Dan Kwian (Wongsothorn et al., 2002).
2. Theoretical Foundations in English Language Acquisition: Participatory Action
Research (PAR)
Contemporary ELT methods are grounded in theories of second language acquisition
(SLA). When learners are exposed to understandable input that is just slightly bit beyond their level,
they improve their English, according to Krashen's Input Hypothesis (1982). The importance of
facilitated social interaction is emphasized by Vygotsky's (1978) sociocultural theory, particularly
through storytelling and community-based education. Tasks like storytelling based on local Thai
customs demonstrate the value of actively utilizing English in real circumstances, as demonstrated
by Swain's (1985) Output Hypothesis (Byram, 1997). ELT techniques that support cultural awareness
and English fluency are shaped by these beliefs taken together.
In this context, a potent technique for relating these theories to the realities of the
classroom is Participatory Action Research (PAR). To jointly identify issues, create educational
activities, and put contextually appropriate solutions into practice, PAR enlists educators, students,

and community members as co-researchers (Kemmis & McTaggart, 2005). Through the use of
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meaningful activities like storytelling, dramatizations, and cultural documentation projects, PAR in
ELT empowers students to take an active role in their own language development. Within authentic
cultural frameworks, these activities provide opportunity for both input and production. Co-creating
bilingual stories based on regional folktales, for instance, improves learners' intercultural
comprehension while also promoting language proficiency. Thus, PAR encourages culturally
responsive pedagogy in EFL classes while offering a dynamic, reflective cycle that is consistent with
SLA theories.
3. Community-Based English Language Learning and Storytelling

Community-based ELT promotes student engagement and cultural relevance by
emphasising local involvement in English language instruction (Smith, 2002). Specifically, storytelling
acts as a link between cultural identification and the usage of the English language (Bruner, 1990).
By adding English stories from Ban Dan Kwian's pottery legacy, real-life English contexts are created,
enhancing pragmatic English learning elements like metaphor and manners (Lazar, 1993).
Storytelling preserves cultural history while improving English comprehension and fluency,
according to research by Bell (2011) and Krajka (2012).

4. Integrating Local Wisdom for English Language Education

Local wisdom, or traditional knowledge and practice, is essential for placing English
language acquisition in context. Using English local folklore improves student motivation and English
vocabulary retention, according to studies like those by Suksawas and Jantamunee (2017).
According to Kramsch (1998) and Deardorff (2006), incorporating local knowledge challenges the
monolingual native-speaker ideal and promotes intercultural competency. Translating regional
dialects and traditions into English classes at Ban Dan Kwian helps students build their English

proficiency while staying connected to their heritage.

Research Methodology
The research methodology for this study is presented below:
1. Research Design
The effectiveness of a community-based ELT curriculum was thoroughly examined by
this study using a mixed-methods research design that used quantitative and qualitative techniques.
The design is based on the approach of participatory action research (PAR) (Kemmis & McTaggart,
2005). The research followed three phases:
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1.1 Phase 1: Curriculum Co-Creation - English language teachers, students, and local
knowledge holders collaborated to create curricula centered around storytelling and pottery
legacy. This collaboration enhances the instructional material and ensures that the modules are
interesting for students and culturally appropriate. Local heritage is incorporated into language
instruction to promote a stronger bond with the language and the history of the community. The
process shows that PAR improved the relevancy of English classes, boosted student motivation,
and strengthened engagement. Co-created materials promoted community pride and enhanced
classroom interaction by reflecting local culture. The process also fostered deeper ties between
language acquisition and cultural identity, as well as the sharing of knowledge between generations.

1.2 Phase 2: Implementation and Experimentation - Selected schools adopted the
English curriculum after ongoing evaluation and modification. By taking into account evolving
requirements of both students and teachers, this method ensures that the curriculum will always
be successful and relevant. Schools can improve learning results by making the required
modifications after routinely evaluating its effects. The outcomes demonstrated that PAR improved
spoken communication, cultural knowledge, and student involvement. Instructors took charge and
modified the material for regional settings. Through projects and narratives, kids boldly expressed
themselves, and community, student, and teacher participation produced a feedback loop that
enhanced teaching and learning results.

1.3 Phase 3: Evaluation and Analysis — Data were gathered to assess pedagogical
efficacy, community involvement, and English learning outcomes. Assessing students' proficiency in
English, their level of community engagement, and the general efficacy of the teaching strategies
used were the goals of the data collection. This thorough assessment aids in pinpointing the
educational program's success and improvement areas. Studies have demonstrated that
community-based English assignments enhanced students' oral communication, vocabulary, and
narrative fluency. Confidence and the use of language in everyday situations improved. In order to
foster cross-generational connection and promote culturally relevant ELT techniques, PAR
promoted group reflection, and community people appreciated the students' attempts to convey
local heritage in English.

2. Research Setting and Participants
The study was conducted at Ban Dan Kwian, Chokchai District, Nakhon Ratchasima

Province, which is known for its lengthy tradition of pottery production. Purposive and non-
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probability sampling matched the research's community-based objectives. The following lists the

target groups and sample sizes:

Table 1 The study's sample size and sampling techniques

Group Sample Size Sampling Method
Secondary school students (youths) 100 Purposive sampling
Educators and English teachers 25 Expert/institutional selection
Local government and community leaders 25 Key informant interviews
Pottery artisans and local storytellers 10 Snowball sampling
University students in Thai/English studies 40 Volunteer basis

Total 200

The research's target groups, as indicated in Table 1, were university students studying
Thai and English, community leaders and the local government, educators and English teachers,
secondary school students (youth), pottery producers, and local storytellers. Key informant
interviews, expert/institutional selection, volunteer-based sampling, snowball sampling, and
deliberate sampling are just a few of the many techniques that are employed in the sampling
process (Creswell & Poth, 2018; Patton, 2015; Noy, 2008; Etikan, Musa, & Alkassim, 2016).
3. Research Instruments
Using a mixed-methods research approach, the study collected extensive, triangulated
data using three main instruments: questionnaires, focus groups, and curriculum evaluation rubrics
(Dornyei, 2007, Cohen et al,, 2018). Focus groups with students and others of the community
offered qualitative depth on involvement and identity, while questionnaires recorded quantitative
insights on student satisfaction and language growth. The pedagosgical quality and cultural relevance
of the newly created English classes were evaluated using Curriculum Evaluation Rubrics. (Kemmis
& McTaggart, 2005; Mackey & Gass, 2015) This triangulated method improved data validity and
allowed for a thorough assessment of the English curriculum based on local storytelling.
4. English Curriculum Content Design
In order to improve learner engagement, communicative competence, and cultural
relevance in English language education, the English curriculum content design incorporated

localized materials like pottery narratives and community stories with the four strands identified by
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Nation and Macalister (2010): meaning-focused input, meaning-focused output, language-focused
learning, and fluency development. The elements listed below;,

4.1 Meaning-Focused Input: According to Krashen (1982), real reading and hearing
materials such as oral histories and community folktales should be incorporated into localized
English curriculum in order to give rich, relevant input. Learner involvement and cultural relevance
are fostered by such an approach. Encouraging students to share their tales and experiences can
further increase engagement by fostering a reciprocal learning environment. In the classroom, this
enhances the group's comprehension of various viewpoints and validates their backgrounds.

4.2 Meaning-Focused Output: Student-centered activities, such English narrative
presentations that encourage active language usage and develop communicative competence,
should be given priority in curriculum design (Swain, 1985). Communicative competence includes
both language proficiency and the ability to function well in social situations. By including these
kinds of assignments in the curriculum, teachers may create a vibrant learning atmosphere that
inspires students to work together, be creative, and think critically.

4.3 Language-Focused Learning: Focused vocabulary and grammar training in English-
speaking cultural contexts improves accuracy and expands linguistic understanding (Ellis, 2003). This
improved precision helps learners better understand the subtleties of the English language and
promotes effective communication. Through exposing students to culturally appropriate examples,
teachers may create a more meaningful and captivating learning environment.

4.4 Fluency Development: According to ELT theories that emphasize accuracy and
fluency, learners' automaticity and fluency are enhanced by incorporating repeated practice into
English storytelling and community-guiding activities (Nation, 2007). Fluency is necessary for good
communication, and students improve their language skills and gain confidence in their use of the
language through narrative and group activities. An environment where teachers and students may
work together to support language development is created by this all-encompassing approach,
which eventually results in a more engaging educational experience.

5. Data Collection

Data collection was conducted in three waves over a 12-month period (Oct 2022-
Sep 2023):

5.1 Phase 1: To create baseline data, pre-assessments, stakeholder interviews, and
learner needs analysis were conducted. According to Kemmis and McTaggart (2005), these

influenced the development of the culturally sensitive English curriculum that satisfies the language
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requirements of the Ban Dan Kwian community while adhering to the ideals of participatory action
research.

5.2 Phase 2: Implementation of the Curriculum: Midpoint observations, feedback
meetings, and improvement. Observation logs, feedback loops, formative evaluation, mid-cycle
reflection, adaptation, instructional improvement, teamwork, storytelling exercises, performance
tracking, oral English proficiency, vocabulary growth, cultural content, teacher input, student
involvement, narrative practice, and community validation.

5.3 Phase 3: Assessment: Triangulation of data, final interviews, and post-tests.
Vocabulary acquisition, oral proficiency, storytelling fluency, cultural expression, learner feedback,
satisfaction surveys, focus groups, post-tests, final interviews, triangulated data, SPSS analysis,
thematic coding, rubric scores, English competency, curricular influence, and pedagogical
outcomes.

6. Data Analysis

Pre- and post-tests, questionnaires, and rubrics were utilized in this study to collect
data for quantitative analysis, which was subsequently assessed using descriptive statistics. This
study made use of means, percentages, frequencies, and standard deviations (Creswell & Creswell,
2018; Fraenkel, Wallen, & Hyun, 2012). Variations in language satisfaction and proficiency were
calculated using statistical software, such as SPSS (Pallant, 2020).

This study used content analysis and thematic coding to examine field notes and
interview transcripts for qualitative data analysis (Miles & Huberman, 1994). Community
involvement, cultural relevance, instructional efficacy, and learner engagement and identity were
all significant themes (Guest, MacQueen, & Namey, 2012). Understanding how the educational
interventions impacted the learners' experiences and outcomes required an understanding of these
topics. By examining the ways in which these components interact, the study aimed to offer
guidance on effective teaching strategies that engage students' cultural backgrounds and encourage

participation in their education (Gay, 2010; Ladson-Billings, 1995).

Research Results
The main findings are grouped into four thematic areas in this section: (1) the acquisition
of the English language by learners; (2) youth engagement and cultural identity; (3) community

involvement in the English curriculum through  co-creation; and (4) the efficacy of the English
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language teaching design based on local wisdom. Nonetheless, the following is how the research
findings are presented:
1. Learners’ English Language Acquisition
1.1 Improvements in English Oral Communication and Vocabulary
The findings of the pre-test and post-test comparisons revealed a statistically
significant rise in the oral English competence of the learners. Post-test scores increased by an
average of 28.5%, especially in areas pertaining to past tense usage, stating to events, and describing

things (like pottery).

Table 2 Pre-Test and Post-Test Score Comparison

Skill Area Pre-Test Mean Post-Test Mean Improvement (%)
Vocabulary (Local Terms) 42.1 71.3 29.2
Oral Fluency 48.4 76.5 28.1
Storytelling Ability 38.7 67.9 29.2
Listening Comprehension 52.9 79.4 26.5

Table 2 shows that students' English proficiency clearly improved after the
intervention. A 29.2% increase in vocabulary pertaining to local terms was observed, which
reflected pupils' improved proficiency with culturally embedded English phrases such as firing,
glazing, and kiln. A 28.1% improvement in oral fluency and a 29.2% increase in narrative ability
show that students are becoming more comfortable recounting stories from their neighborhood.
An improvement of 26.5% in listening comprehension demonstrated a greater grasp of English in
relevant circumstances. These results imply that the use of participation-based, locally relevant
content greatly enhanced language learning, making English instruction more interesting, relevant,
and linked to students' actual cultural contexts.

1.2 Fluency in English Storytelling

More than 90 percent of participants indicated they had more confident while

sharing stories in English. Students played out stories in English about pottery-making, ancestors'

narratives, and rural life in Korat. Teachers saw increased use of coherence strategies and English

discourse markers (e.g., "first," "then," and "finally"). According to Byram (1997) and Lazar (1993),
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these English narrative outputs demonstrated the pragmatic development of the language (e.g.,
turn-taking, employment of politeness strategies).
2. Youth Engagement and Cultural Identity
2.1 Increasing Motivation and Pride in Learning English.

Students were more motivated to learn English when it was connected to their
own culture, according to focus group interviews. Learning became meaningful and personal when
Dan Kwian's pottery and local legends were incorporated. This result verifies the identity-affirming
education theory of Cummins (2000) and the claim made by Kramsch (1998) that the English
language is associated with self-expression and symbolic power.

2.2 Readiness to Serve as Youth Tour Guides using the English language

According to post-program data, 98% of students stated they felt confident
directing international tourists at the Living Museum of Ban Dan Kwian, indicating an improvement
in their ability to communicate and their understanding of local customs. Students demonstrated
useful language use in real-world situations by responding to questions from tourists, describing
pottery exhibitions, and using structured English scripts (Richards, 2006; Burns, 2010). The tenets of
task-based language instruction, which priorities meaningful engagement and practical application,
are in line with this (Ellis, 2003). According to these results, learners' autonomy and linguistic
proficiency can be improved in EFL contexts through localized, experiential English education
(Nunan, 2004; Viygotsky, 1978).

3. Community Participation in English Curriculum Co-Design
3.1 Artisan and Elder Contributions

Culturally relevant pedagogy and community participation in education are
fostered by integrating local storytellers and craftspeople into English lesson planning (Gay, 2010).
They add genuine cultural narratives to English-language publications through their contributions,
which include translated and recorded information. This is consistent with Vygotsky's (1978)
sociocultural theory, which emphasizes social interaction and meaningful surroundings as means
of learning. A sense of ownership and identity was reinforced when more than 90% of contributors
felt pride in their expertise being kept and used to teach English (Ladson-Billings, 1995). In addition
to preserving local culture, this kind of engagement improves students' motivation and intercultural

understanding by providing contextually grounded language training (Cummins, 2000).
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3.2 English Collaborative Curriculum Development
Teachers, students, and community members collaborated to create culturally
appropriate lesson plans during three interactive workshops. Storyboards, picture essays, and
bilingual glossaries reflecting local knowledge and learner experiences were created by participants
through co-creation (Gay, 2010; Ladson-Billings, 1995). According to Banks et al. (2005), these
artefacts encouraged inclusive teaching, cultural relevance, and learner engagement. All parties
involved were empowered by the cooperative process, which promoted learning ownership and
reaffirmed the importance of including community voices in English language training (Cummins,
2000; Nieto, 2010).
4. Effectiveness of the English Language Teaching Design
4.1 Learner Satisfaction on their English use
According to a 5-point Likert scale satisfaction survey, the curriculum received
high approval ratings. The features that were most valued were: 1. English-language local stories
(average score: 4.81) 2. Pottery-making video clips with English narration (mean: 4.76) and 3.
English role-plays and classroom presentations (mean: 4.68)
4.2 Enhancing students' English learning outcomes
In accordance with the SECI framework, the project integrated knowledge
management techniques (Nonaka & Takeuchi, 1995). Students used the English language explicitly
after externalizing their implicit cultural knowledge. This technique improved the exchange and
learning of English knowledge.
5. Long-Term Potential and Sustainability
Many students stated that they intended to work in tourism or teaching using their
English language skills. In order to ensure the sustainability of the English method, teachers

reported incorporating project components into next English class plans.

Discussion

Based on the research findings, this research found the discussion presented below:

1. Integrating Local Wisdom into English Language Teaching (ELT): A Culturally
Responsive Model using Participatory Action Research (PAR)

The researcher used Participatory Action Research (PAR) to create and perform an

English language teaching (ELT) curriculum that incorporated Dan Kwian cultural traditions and
storytelling. The results confirm how important it is to include aspects of local culture, especially
traditional storytelling and pottery-making, in the creation of ELT curricula. As argued by Gay (2010),

the researcher contends that the notable enhancement of students' communicative confidence
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and English language competency offers strong evidence for the pedagogical effectiveness of
culturally responsive training. Students discovered that leamning English was a transforming and
meaningful experience when they were exposed to English-language content that represented their
identities and cultural contexts.

The study's theoretical foundations were derived from PAR, a democratic and
participatory technique that prioritizes empowerment, reflective practice, and group inquiry
(McTaggart, 1997, Kemmis & McTaggart, 2005). Students, teachers, and community members
actively participated in co-creating the curriculum, operationalizing the three pillars of PAR:
reflection, participation, and transformation. By encouraging stakeholders to participate as co-
constructors of knowledge and learning experiences rather than as passive recipients, the researcher
strengthened the social relevance and contextualization of English instruction.

Based on Kramsch's (1998) view that language acquisition entails both linguistic and
symbolic involvement, the researcher highlights how the students in this project actively performed
cultural identities through language use in addition to gaining English grammatical competence.
Students illustrated the connection between language and culture through storytelling exercises,
identifying cultural items, and recounting community experiences. The researcher argues that by
moving away from traditional teacher-centered instruction and towards a community-centered
pedagogy, the curriculum is better suited to the sociocultural reality of the students.

Vygotsky's (1978) Sociocultural Theory and the research findings are also very similar,
especially in regards to the importance of scaffolding through meaningful social interaction. Under
the direction of elders and potters in the community, pupils participated in group English learning
exercises that promoted sociocultural awareness and language proficiency. Cummins' (2000)
identity texts paradigm is further integrated by the researcher, who shows how students' English
outputs, including conversations, stories, and descriptions, functioned as cultural artefacts that
supported learner agency and validated their identities.

The researcher's ultimate conclusion is that PAR served as both an educational
philosophy and a research methodology. With the help of this method, learning English became a
process that empowered people from diverse ethnic backgrounds. It promoted the preservation of
regional customs while improving students' communication skills. According to the researcher, this
kind of approach provides a contextually grounded and sustainable substitute for traditional ELT,
promoting a change in English language instruction towards practices that are more inclusive of all

cultures and integrated into the community.
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2. Enhancing English Language Acquisition through English Situated Learning
To create an English language curriculum that included storytelling and pottery-making
from Dan Kwian village, the researcher used Participatory Action Research (PAR). According to the
results, incorporating local cultural components greatly improved students' communicative
confidence and English ability, which is consistent with Gay's (2010) idea of culturally responsive
education. As students, educators, and community members collaborated to create meaningful
English  learning experiences, PAR's guiding principles—reflection, engagement, and
transformation—came to fruition. In line with Kramsch's (1998) theory of language and culture, the
researcher found that pupils used English not only linguistically but also symbolically, expressing
cultural identities through narrative and heritage descriptions. Under the guidance of Cummins'
(2000) identity texts and Vygotsky's (1978) Sociocultural Theory, students created English narratives
based on their identities, which increased their motivation and sense of agency. The researcher
comes to the conclusion that PAR was a methodological and pedasogical instrument that showed
how studying English, particularly in locally grounded EFL situations, may promote cultural
empowerment, student change, and community participation.
3. Community Participation: From Knowledge Holders to English Co-Educators
The researcher emphasizes that including community input into the creation of the
English curriculum is one of the study's main contributions. Working together with educators,
learners, elders, and craftspeople is consistent with Participatory Action Research (Kemmis &
McTaggart, 2005), which emphasizes co-constructed knowledge and democratic involvement. The
researcher says that, in line with Nonaka and Takeuchi's (1995) knowledge production model, local
knowledge was used as the basis for educational content rather than just being translated. In order
to foster intergenerational learning and cultural sustainability, storytelling scripts, glossaries, and
instructional materials mirrored implicit information like oral traditions and pottery techniques.
The researcher also points out that this validates Pfister's (2000) theory that English
storytelling may be used to improve indigenous tourism and education. Pupils started to view
English as more than just a foreign language; it was a means of expressing who they were. The
study thus shows the importance of localized knowledge systems in enhancing English language
training in ways that are transformative and culturally appropriate
4. ELT Design and Local Relevance: Challenging the Standardized Curriculum
The effectiveness of the standardized, foreign-centered curricula frequently employed

in Thai public education has been called into doubt by the success of this localized ELT strategy.
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According to Wongsothorn et al. (2002), who criticized the decontextualized nature of conventional
Thai ELT materials, students in this study responded favorably to English classes that represented
their community knowledge.

The project gave English learning a purpose and made it immediately useful by utilizing
Korat storytelling, pottery-related English vocabulary, and real-life English guiding scenarios. This aligns
with the English curriculum design paradigm of Nation and Macalister (2010), which holds that successful
English language acquisition depends on input and output that are meaning-focused.

Task-based language instruction (TBLT), which emphasizes students using the English
language to accomplish certain goals, is also in line with the creative English activity-based approach
(Ellis, 2003). The English language leaming process was made dynamic and contextualized through
the use of authentic assignments such as guided tours, English video scripts, and English classroom

performances.

Recommendations
Based on the research findings, the recommendations that follow are put up to improve
English Language Teaching (ELT) using task-based and localized methods:
1. Integrate Local Content into English Language Teaching (ELT)
Integrating culturally relevant materials into English lesson plans is encouraged.
Examples of these materials include local customs, pottery-related vocabulary, and community
stories. This integration corresponds with the Dan Kwian example, where more than 89% of learners
showed increased English acquisition using content that was culturally relevant. Co-designing
curriculum with local elders and craftsmen fosters student motivation, cultural pride, and
development of identities in addition to contextualizing language acquisition (Cummins, 2000; Gay,
2010). Authentic community knowledge in English instruction improves vocabulary retention and
fosters intercultural competency (Suksawas & Jantamunee, 2017; Kramsch, 1998).
2. Use English Task-Based and English Narrative Approaches
The development of pragmatic English and communicative competence are supported
by task-based learning that incorporates narrative, English drama, and role-plays based on learners'
real-world experiences (Ellis, 2003; Swain, 1985). Through the use of structured English to lead
tourists and present cultural heritage, the study showed that narrative-based assigcnments greatly
improved oral fluency, vocabulary, and confidence. These approaches priorities meaningful English

use while encouraging creativity and critical thinking, and they are backed by the Output Hypothesis
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(Swain, 1985). Additionally, they encourage sustained participation and preparedness for practical

English applications, particularly in community-based and tourism contexts.
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